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ABSTRACT A

The effects of participation in school activities o
personality development and ,school orientation of 470 handicapped
(learning disabled, emotionally handicapped, and educable mentally
retarded)adolescents was compared with 1,162 nonhaidicapped
students. Queitionnairea were completed by 209 teacher-sponsors of
school activities and 217 classroom teachers and by the handicapped
and nonhandicapped students (both participants. and nonparticipants).
Data revealed that teacher non-sponsors viewed activities as more
formidable and inaccessible for.handicapped youth than teachet,s

4 working in'activiti-es. Level of experience and expertise, in sp)ecial
education had no effect on teacher views. Nonparticipating students
indicated that did not join activities because membership was
unimportant to them and activities were not relevant to their
interests. Black and Mexican American Ss'indioated a stronger desire

all of the nonpartic.ipalits, including handicapped Ss, indicated t at\
to participate in school activities ascompared to White Se.

handicapping condi-tion,was not an important determinant of
participation. Agreeing that interpersonal relations and personal
growth were the most important benefits of participation,
participants did,not appear to differ in their outlook toward school
activities by sex, ethnicity, or handicapping condition. Further,
minority handicapped students did not differ markedly from
adolescents in general relative to the importance of factors
affecting participation. (Author/CL)
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ABSTRACT,

A Study of the Relatiye Influence of FagOrs Underlying the fArticipatfon

and Expectation _of Minority Handicapped. Adolescents in School Activitlies

.

Culturally different Otiescents who are'calto handicapped repre'sent a,'

special group for` which unique services must be providecL There is 'a

significant lack of research'data from which educators oan devel,pfpolicy and
.

make educational,fdecisiont_iLproviding_an appropriate and effectie education-.
. . -

for the minoritiliandicapped adolescenL
r

The researCh--project described herein attempt d to assess the effects on

personality cevelopment and school orientation of participation in school

.-

activities by Black, Mexican' American, and White youth. Its particular foeus

was oni the learning disabled, the emotionally Plandicapped,.aildethe'educabie

.

mentally hanlecapped adolescent. The discussion is based on.,_a representative

sample of the' .viewk.. teacher-sponsors of school activites,(n = 2091,

4 clatsroom teachers in, general (n= 217), and ' adolescents jn * 1,632). Four.:

hundred-seYerity were handicapped .(306 White, ,6B Black, and.96 HispaniC)

1,,162 were'rionhandicapped. This final report describes (1) the expectations

that tedcbercsponsors. and teachers in general have about the partiCipaVon of
i,

,.

.handiCapped'youth in sOhodl activities; -(2) the relative'influence by,W,
. .

: .

ethnlcity, and type of handicap of personal, background, attitudes toward
1 ".

school activities, expectaponS of peers, andbeliefs toward sgjf,Jrothers,
. 4,.

i ..

°respectively, upon adolescent participation''fin school aCtivities;.,;and.(3} the,,

, ' parameters oif school activities that influenCI either participation or non-
,

,

'-participation in Schoo activities Of adolescents by sex, ethnicifY,,and type
,

4 Of handicap.
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A separate self-report question n e, comgreised of individual desefipti've

items and summated Likert, scales, was- developed for .each of:the ?our

constituencies whose views were assesed: teactier-sponsors of school
1

-"tactivities, teacher-nopsponsors, adolescent participants in school activities,

and adolescent nonparticipants in school activities; Seven high schools in

the Phoenix Union High School District participated in this study.

A summary of the data indicates that teacher nonsponsors see activities
4

--as more formidable and inaccessible _for( han4capped youth than do teacher--..

sponsors who are working with youth in activities.. Level of experience d .1--

expertise:,in special education have no effett on views of teachers toe4

participation in school activities for ,poth students in general 'and

0
handicapped-students.

The data related to perceptions of nonparticipants in school' activities

reveal that the ,adolescents have positive attitudes toward school activities,
IP

but do not join because membership is unimportant to,them, and many perceive

existing activities, as not being relevant to their personal interefits. They

perceive school activities as accessible, but uninteresting. Black and

Mexican American youth indicate a stronger desire to pai-Ocipate in school

activities as compared to White youth. However, the minority yOuth also feel

more constrained toward joining activities because of other commitments to

_ both work and family as compared to White youth. Almost all of the

nonparticipants, including handicapped studehts, indicate that handicapping

condition was not an important determinant of participation.

Adolescents who participate in school activities agree that'interpersonal

relations and personal growth are the. most important benefits of -

-e participation. Many participants are active in two or more activiti, and are

impeded from mgreater participation by other commitments, work and
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. .

family. Adolescent participants dot appear to differ in their outloOk
. r. . ... -

toward school -activities by sex', ethnicity, or.handicapping condition.
- ,

Mihority students who are handicapped do not differ.markedly fromr.

4dolescents in general relative to-the importance, factors that affect their
.

participation in schoopectivities. Future sch 'plansYouth's aspirations.
3

for Nrther.education---is the.best singlepredictor.for both groups.

.,

.1

,
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A

I. ,.c(NTROD4TION AND RATIONALE

Statement of the Problem'

The 1954 Supreme Court Mandate to end segregated education based fo

ethniC origins inspired hope among handicapped young people that'vtliey, too,

Would enjoy equal access to the
9

resources of the public schools. Why shOuld

not the due process and equal protection clauses of the'Fourteenth Amendment

function on behalf of the handicapped? The passage in 1975 of the "Education

for All Handicapped Children Act", Public Law 94-142, signified the extension

of the civil rights 114tslation for which theyihad*been waiting (Pittenger &

Kuriloff, 1982). pqblic Law 94 -142 promised the 'handicapped that the

opportunities schools 'provide for 'academic and ,social grown would now b

available ty them-.

Publit .schools are among the most stgnifitant'institutions in .America,

, and ostensibly, they exist to help:young people cope with complexities in the

world beyond their family. 'by offering specific instruction in literacy,

science, technology, fine arts, huma
e

es, and so forth. Schools today are

also asked to be agenciei fOr conveying to young people he values, attitudes,

and beliefs that underlie concepts of social justice; however, schools have

traditionally servd,to sort indiyiduals according to their abilities to-
43.

to-

''"achieve. inthe industrial world,' and this function is 'still extremely

important. During erementaey school, .for example, children are expected to

Anternalize the motivation tp-ecnieve,and are selected for 'MO school

programs on the,basis of thatCapacity, In high school further differen-.

tiation occurs as career aspirations, which stem partly from the encdurageMent
. s

of parents, peers, and teachers., lead youth to choose. specific goals.



Although one of the basic-purposes of the high school -is to provide

opportunities for all, "students to develop their talents, its resources

generally hAe been --- organized "to reward the adolescent who has learned to
4

finfill the roles expected-by teachers, to be goal-directed; to understand

what is required for success, and v'to have developed reasonably strong

"expectations of succeeding. Successful 'students plan their study periods

effectively, show interest.in school work, persist in completing assignments,

and are diligent in pursuing high academic standards. And these youth usually

have leaHied to accept authority, .to be socially mature, coopierative, and

sensitive about the rights and feelings of others. As a consequence of the

civil rights movement in general and PL 94-142 in particular, minority and

handicapped youth today ,possess the same opportunities tb develOp their skills

and to engage themselves fully in school activities. But competition is so

much apart of the school environment that these youth may, in fact, lack the

background experiences and preparation necessary for participation in sports,
0

,

honors programs, student offices, academic and social clubs, and other school

activities that foster good citizenship and, in turn, promote an orientation
1

toward academiC attainment. Neither minority nor handicapped youth. have had

models among parents, peers, or teachers to encourage and help them acquire

expectations -and aspirations regarding school activities.

What, then, are the particular "challenges" faced by youth who have been

traditionally ,underserved by the'Americam high school?, Specifically, what

challenges face the adolescent who possesses both ethnic minority and

handiCapped status? Special educators insist that providing an appropriate

and effective education 4r minority group students who are'both exceptional

and who come from culturally diverse backgrounds must be a majOr concern of

educators in the 1980s (Baca, 1980). Unfortunately, extant knowledge is
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wholly insufficient to- .describe what generalizations might be drawn from the

current experiences of these young people or what steps might be taken to

augment, their orientation toward schooling. The research project described

herein, therefore, was-designed to investigate these issues.Th It is a report
0

about the effects on personality development and school o 'rientation of

participation in school_extracurr'icular activities by Black, Mexican American,

:_and White youth.' Its particular focus is,on learning disabled, emotionally

handicapped, and educable mentally handicapped adolescents. The discussion is

based upon a representative sample of the views of several hundred teacher-
-

sponsors of school activities, classroom teachers in general, and adolescents.

It describes C1) the expectations that teacher-sponsors and teachers, in

general have aboUt the participation of handicapped youth in school

-activities'; (2) the paramete rs of school activities that influence either
c-

participation or nonpaticipation in school activities of adolescents by sex,

ethnicity, and type of handicap; (3) the relative inflbences of sex,

ethnicity, handicap severity, personal background, attitudes toward school

activities, and beliefs toward self: upon adolescen participation in school

-

activities.

Rationale

School extracurricular activities. Table 1 indicates thit in both 1972

and 1980 three-fourths of.the high school seniors in America participated in

at,least one nonathletic school activity. And approximately half of the youth

participated in an athletic activity. Table 1 is drawn from a survey of

58,000 secondary school students, which was conducted by the National Opinion

Research Center under the direction of the National Center for Educational

Statistics (NCES, 1981). The data presented in Table 1 emphasize empirically

4,
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table 1

Percentages of 1972 and 1980 SeniorS 'Who Participated Actively or as a Leader
in Various Organized Group Activities, by Sex*'

1972 Seniors 1980-Seniors

Activity 1/
All

seniors Male Female
All

seniors ,Male Female

.

Athl6tic teams 45 58. 32. . 52 ' 64 41
Pep cTub, cheerleaders 17 5 2 15 5 25
Debate,' dr4ama, band, chorus , 33 27 39', a 36 28 44
'Hobby clubs 19 24 13 23 27 19
Honor Society 14 11 18 17' 14 '20
Newspaper, 20 15 26 20 15 -24.yearbook
Science, hittory, or art clubs 26 20 31' 24 19 28
Student government 19 18 21 18 16 21
Vocational education clubs 22 15 29 23 .19 27
Any of the above except athletics 73 67 80 75 69 '81
Community youth clubs NA NA NA , 22 24 21
Church groups NA ,NA NA 39 35- 42
Junior Achievement . NA NA ° NA 6 6 t) 6

1/ Description-s are abbreviated. 'The survey items were slightly different in
1972 and 1980.
NA indicates information.ndt available.

*From NCES (1981)

A
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ncOwexaMinSt4pn of new values and friendsOpt. The continuo6s feedback.

would,00,17Ve from peers Would help/them develop ra sehSe of

that'school extracurricular

,extracurricular activities,

cOncern of this

activities'afe important to adolescentg. School

therefore, have been selected as the target of
4

investigation beCause of their significance in the, social
,-: _

.

'lives of adolescents. The question, -of course, is: whether they are a

significat fahor.in the personal development of handicapped youth?

High school extracurricular activities rose to pr'ominence during the

1920s. John Dewey'-shilosophy.of "learning by doing_" encouraged educatorS to

create "community" experiences within the high school environment. The

adolescent, Dewey (1909, p., 14-17) said, ought ."to be judged by the same

Standards:Othe school aithe adult im the wider social life, to which he

'fbel ongs."

14

Extracurriculat7ittivities would provide a means by which. yoUth

061'd develop'soCial EracurriOlar activities would offer yoUng
-1

a

.,,people opportunities. to attain, independence from adults..- Peers would offer '
r s,

.

'adole4tOft.Wn plUenns.of reciprocity; -they would reflect to one another's

t

f6g expectations, and" demands. Peer interaction would,

mylionchieve consistent and stabie-role identities.

cmiar activities, especially of small size, wtul

informality, concentration on shared goals,

J I from u -mg one's talents, developing a
,

airiirig.p lc approval. A half-century experience reveals that high
,

oal eiVacurricUlar activities have fulfilled the objectives that educators

t forth. Rarticipation in school extracurricular activities today offers

adolescents opportunity to practice and learnmature social .skills in a benign

skill, or

and, supportive cultural context.

5
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Self- concept development. The rationale for a alyzing the effects on

personality development- and school orientation lof participation in school

.extracUrHcular'activities is grounded in a seri s 'Of assumptions abOUt

sel'f:concept development:,) (1) Belief systems, c mprising attitudes and

perceptions toward self and others; constitute a hierarchy of increasingly

abstract levels. Concrete beliefs pertain to s ecific individuals; more

abstract beliefs or imp14-it theories about pimps are often ster:totypit. ,(2)

Participants in the.schdol environment function together more effeCtively when
,

the beliefs that they hold aboUt characteristics of other persons are accurate

and basedon:actual experiences with others.' (3) The developmental process

resemblesthat of inductive reasoning; generalities are fOrmed as situations

recur and present common ,elements to be categorized. Images of "who I am" ,an4,

"who others are" emerge out of myriad discrete acts which are, successively

integrated to fOrm a hierarchy of belief systems, hich become relatively, more ,/

stable at increasingly integrated levels: Inferences dertved,tHe*by become

global feelings of either positive or, negative self-esteer-, The,developmenta'

process is largely copitive, and une major aspect of it-- reflecting

appraisalsis theoretically relevant for our purposes. Cooley (1902) noted

that the reactions of others function like a mirror in reflecting toward

1 ndividuals attain conceptual bases for establishing the char'acteristic,of
themselves and others,by using'data in generalized forM. Images of social
reality are preferably based on direct experience and-systematic, analytic
reasoning. Effective generalizations may be contrasted with stereotypes or
faultY.generalizations, which often are derived from hearsay; rumor, or
anecdote. A stereotype may indeed contain a "kernel of truth,' but when its is
induced from incomplete reasoning, it leads not only to poor judgment and
erroneous conclusions; but to over-generalization, that is, to the belief that
all, members of a category or group, whether judged to be good or bad, are aT1
equally good or bad. Furthermore, stereotypes functionas "rationalizer's," for
prejudicial attitudes and behavior (Glock et al., 1975).

18



a person images of self, and he .described, the appraisals that a person thus

obt'ainis as constituting the "lobking,- glas's Sel" Mead (1934) Itibsequently

detailed the extent to which belief systems -are affected by interpersonal

bQhavior. An individual's initial response to .any situation, he said, is to

"define" it; that is, on the basis of expectations of judgment and actions, to

assign and categorize role characteristics both for oneself and others.

The handicapped adolescent and self-concept development.. Handicapped

adOlescents, like others, form perceptions about themselves based upon their °

interaction within a social context. Handicapped adolescents, however,

'present a perplexing- array of.persotality cftaracteristics--short attention
,

spans, tor memories, and deficiencies in verbal expression that generally,

confuse other- persons who seek to help them reach their potential as young

,r citizens (Kronick, 19-78). These adolescents may be unable t, ize the

smile or a tduch as an exprresSlon of affection or approval , and they may

.espond inapprppi lately to negative and positive feedback from both peers and

/eachers,(Wigg'& Semel, 1976). Kronick (1978), for example, has described

"many haridicapped adolescents as lacking the fnteractional skills necessary to

produce behavior requisite for social approval, as being rigid about

4111k behavioral changes, and as acquiring new social skills with difficulty.

The ability of handicapped adolescents to process environmental cues to

formsresponses.within a. social context is likely to be influenced by labeling

(Chapman & Boersma, 1979; Garrett & Crump, .1980; Weisz, 1979); (b) internal-

) ization of experiences (Bendel', et al., 1980;Pearl, et al., 1980; Sabatino,

1976; Thomas, 1979); and0.(c) expectations of :others (Bryan, 1974; Bruininks,

1978; Johnson, et ;al., 1979; Silverman.&.Zigmond: 1981; Smith, 1979)-. Each of

these factors is reviewed briefly below:.

( 19



1. Labeling and social ,status. Handicapped adolescents oaten make .

attributions' abbut themselves from labels applied to them by, peers,

teachers, and-parents. These persons use the laps to stereotype

handicapped adoldscents on the basi,,s of generalized characteristics. The

connotations' of such labels may be both erroneous and unfair (Weisz,

1981). Characteristics of low academic ability, for example, may

generalized to describe all handitapped adolescents .regardless of

differences in ability levels. Therefore, handicapped students may be
k

perceived by thqmselves, peers,, teachers, and parents a5 having low

abilities overall on Vie basis of labeling (Chapman & Boersma, 1979). Th

feedback which handicapped adoletp s receive from Deing labeled by

peers, teachers, and parent and from being assigned to special learning

programs lead them to rece ve the message that regular activities are too

`difficult for them. They T 1 less capable and less worthy (Weisz, 1981).

Handicapped adolescents have been shOwn to be sensitive to the impact of

pejorative labeling that teachers and peers-use to. make deterenations of

social status. Handicapped adolescents appear to by signifitantly more

aware of-the nature of their own,Pcial status thanare,no handicapped
,

peers; moreover,.handicapped stu ents are able to describe th perceptions

of others toward them with greater accuracy than nonhandicapped students

(Garret & Crump, 1980). .41 41110

The formation of stereotypes by adolescents on the basis of labeling

appears to be a reflexive-act, which often occurs without a great deal of

forethought. Adolescents readily appear to emulate the attitudes of

others in the formation of their own social status ascriptions (Silverman

& Zigmond, 1981).- Teacher behavior serves as a major referent for student

c
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judgMents. For example, when teachers weredtold that certain students in

a classroom were handicapped, they rated:the5e youth during classroom

observatioils according to prev1ously conceivedtereotypes (Jacobs, 1978).
)

Labeling an adolescent as handicapped thus appears to be sufficient to

produce neg'ative evaluations by teachers (Foster, Schmidt. & 'Sabatino,

196; Foster & Salvia,'1977; Smith, Flexer,4 Sigelman, 1980).

Stereotypes based on.labels are: resistant to extinction or

because. they characterize stable ,condilioni. ,-;dulescenL, Arlo are b.9th

handicapped and also ofjninority ethnic backgrounds doubly penaqized.

They must cope with the possibility of t)eii-r.alegated to an inferior j
status through the stereotyping e'others. .Both handicapping condition

ethnTty are negatively perceived,by teachers and peers. Minority

handicapped adolescents tend'tb be.s ereotyped pejoratively on the basis

of labels as less capable, powerful, or acceptable (Rueda. & Prieto, 1979).

2. internalizatipn of experience's. Indiyiduals Otrceive their' interaction

with -the environment as experiences which lead either to success or to4

failure.. When hanldicapped students process information about themselves,

they deal with their perceptions of success and failure by locating the/)

source, assigning responsibility, accepting consequences, and determining

new strategies. Successful experiences are related to increased

achievement orientation (Weiner, 1972). Experiences of both success and
-sk

failure are necessary for handicapped students to formulate new strategies

for learning. Failures which cannot be inte rated into new strategies for

learning may lead to poor motivation, low telf-esteem, and depression.

The mann* in which minority handicapped adolescentsit,interpret the

consequences of their experiences depends upon their locus of control;

T- I
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that is whether they percei'Ve the outcomes of their experiences as

a,

, ' resulting, from their control or the control' of others' over their

environment. The'term "loCus of control" is usedto describe two sources
1 .. 1

4
f of control -- internal or exteMal* Individuals who'have internal locus of

control attribute the outcome of events td their own. efforts. Individuals

,

v
6'

4' . who hae external locus of control,

k. . It -
t

rathe,' than to 'their own effort. They perceive control de- their

environment to be governed by forces,outside their,control (Rotter, 1966):

7

attribute suc-cess or failure to luck '0

Handicdpped. adolescents_ are often unable t6 meet the expectations;held for

them by themselves andothers.' Indeed, they are ,portharyied in the .

literature as passive, easily 'frustrated, and unlikely to initiate social,:

ikteractions(Sabatino, 19,76). Since they experience a dispropprtionate

share of failure, hand:gapped students are more likely than nonhandicapped

youth to perceive that they lack control over their environment. 4
er4:1A, 4

.*"
Perce tions ofdth rs. 'Pevs,.teachers, admintstrators, and parents form

expectatiS'dns about handicapped adolescents. Expectations represent norms

held by others ut how individuals will act in given situations and what

the results of ,such interaction will be. The formation of expectations is

a*cognitive coping strategy:

Teachers haVe been shown to hpld 'different 'expectations for

nonhandicapped students than for' handicapped students. Handicapped

students, are criticized more 'often for their behavior, especially during

performance tasks, than are nonhandicapped students. Also, teachers tend

to focus-upon the academic quality of the performance of handicapped

adolesCentswhen giving feedback (Chapman, et al., 1979). Although three.

investigators that studied nonhandicapped peer attitudes toward the

10
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handicapped focused on the effects of labeling, the evidence implicitly
..., -

suggests that low expectations arise when t7 handicapped are labeled
. i

negatively (Bryan, 1974; Bruininks, 1977; Nov, 1975).

Summary

. One Alight expe6t, .then, that opportunity to participate in peer

activities would have a salutary influence 'upon the social development of

learatO disabled, educable mentally handicapped,l_and emo tionally Anditaped

adofescents. In school-activities handicapped as olescents have opportunities

to inter'act wTth studehts of diffeent ethnicity, language, sex, and'family

'11 L4.,

background. School activities may be a pot source of positive social

Agg

experi6nces for handicapped adolesceats. Feelings of acceptance gener'ated by
4

t
peers- and sppnsors should rplult ikincreased,participation and involvement in

.

school activities, the development ofpositive attitudes toward the group, and
, . .1,I P ;

the grOWth of self-:esteem among handicapped youth.

11
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Subjects ,

4

II. METHOD :

.

I

,Studen pulation. The °students who. partici in'this study were
,

'6enrolled in Phoenix Unian High School, District (P SD . The,POHSO is the
A , ,

la'rgest metr olitan high schgoil distrfet in Arizona. , It- enrolls 25,000

1
students

r
:1, even hig schotllt thirty-six percent of the student population

r4
,

represents members of minority. groupt, whith include 4tive Amerthan,

flack, tind Oriental youth. The handicapped population numbezed in

1980-82./approximately 4,022 students across nine handicapping condik&s.

Reso4ce rooms cori5titut4d the' extent of mainstreaming for ,the majority of
. .

these youti. however, the'educable mentally handicapped participated solely.in,

'seif-contained Classrooms. StOdents clarified as learning disabled,

emotionall4 handicapped, and educable mentolly handicapped wer-e enlisted for

the purpo s of this study, -

1

The total number of high school students who partidtirated irlitially in

the data collection was 2,038. This number represents both handicapped and

nonhandicapped students in seven high schools. (Four high schools_ were

omitted from the study because two were about to be closed and two were

special purpose schools.)' Four hundred and six subjects were deleted for

purposes ofanalysis after the data were collected.. First, 239 Native

Americans andOrientals were exLluded, since too few members of these

ethnicities appeared among the subjects. In addition, another 59 subjects

were deleted because theycresponded inconsistently to the questionnaires. For

example, students who indicated that they strongly agreed that they were. both

leader and a follower, friendly to others and stuck up, or strong and weak,

etc., were dropped from the analyses if they commit d three or more
44.
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such inconsistencies.. Finally six hearing handicappedderits were not,used
II

in the study Ake to their small number, and 102 subjects siM"ply fail to

complete the qUe ionnaires as directed. Terefore, 1,632 comple,td protocols--

.4-

were available or analysis. Of this number, 470 were handicapped 606 Anglo,

68 Black, and 96 Hispanic) and 1,162 were nonhandicapped. Table -2 presents

6eMographic information pertaining to subjects by 'age, $ex,.,.and handicapping

condition, and Table 3 presents the distribution by sex and ethnic membership

of thq 1,632 youth. (3

r

The extenVto which the subjects in' the studyomrticipateg4'in schoet

activities is' shown in. Tables 4 and 5. Table 4 shows the distribution by

school, and Table 5, by sex, ethnicity, and handicapped-status.

13
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Table 2 .

Age, Sex, and Handicapped Status of Student Subject Population 01 = 1,632)

b.

Characteristic Frequency de Percent

1

Age:

y s14 qr yourtber

5
a

16

17
11.1

18' or older 0,,!

Sex :

195

429

451

;!$7), .; 378

179

-

i
Female ,

d
,-0 - 825

4 .4
. /
dale - i L', -4 . fr-=.. 8Q7

Handicpped Status':

Nonhand i capPed 1,162

470Handicapped'

ucabe ,menta-1 1 y, retarded 117

Emotional ly handicapped 67

4,arnoi n.g di sa bl ed i 286

11.95

26.3

27.6

23.2

11.0

50.6

49;4

71.2

28.8 ,

7.2

4.1

17.5

4

. 14
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Table 3
SeX and Ethnic Flembershi p of the Student- Subject Population =1.,682)4

Sex Anglo % Black Hi spanic Total=

Femal e = 45.4 27.%8 132 8.1 239 . J.4.7" ~ 825 50.6

Mal e 482 29.5 120 7.4 205 12.5 807 49.4
4

Total 936' 57 . 3 252 15.5 444 27.2 1,632 100.

I

,

I

tl

sP
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ti
, -



7,

4

Table 4

Number of Student Participants.and Nonparticipants in School Clubs and'
Activities by PUHSD High Schools (n = 1,632)

School Member

South Mountain 71 t

West 77

Alhambra 114

Central 59

Maryvale 106

Carl Hayden 67

Trevor Brown' 53.

Total

4.4_

4.7

7.0

3'.6

6.5

(4.1

3:2

547 33.5

N embpr % Total
*Si

%

177'. 10.8
F,

248 15.2

137 8.4 214 13.1

155 9.5 269 16.5

111 6.8 P 170 10.4,

229 14.0 335. 20.5

133 8.2 200 12.1

143 8.8 196 12.0

1,085 66.5 1,632 100.

Ij
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Table ,5

Number of Student Participants and Nonparticipant& in School Clubs and
Activities by Sex, Ethnicity, and Handicppped Status (n = 1,632)

Characteristic Memtier . % Nonmember Total

Sex:
- 7

Female J 282 /18.3 543 33.3 825

Male 265 16.2 542 33.2 807

Ethnicity:

Anglo. ---t-Ig--' 19.4 620 38.0 936

Blactql, 91' 5.6 161 9.8 252

Hispanic 140 8.6 304 18.6 444

Handicapped status:

Nonhandicapped 472 28.9 690 42.3 1,162

Handicapped
i,5

4.6 395 24.2 470

EMH 14
e

'EH ' 8

.9

.5

103

59

,6.3

3.6

117

67

LD 53 3.2 233 14.3 286
A ,

50.6

57.4

15.4

27.2

71.2

28.8

7.2

4.1

17.5

17.

17
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Teacher population. Four hundred forty-three teahers from.tlie Phoenix

Union High School District participated in the study. Two hundi'ed and

seventeen of the teacherAwere not'arrently sponsoring a school related club

'or activity, althodgh their contracts specify .t at they are expected to

participate'on a rotating basis; 226 of the gro were sponsors of sanctioned

school clubs and activities. Ninety percent of the 226 teacher - sponsors: of

I
a.

,

school activities indicated that_they were not teaching in special education

classes; ten percent, however,.were special education teachers.

,Summary. Tables 2-5 indicate that,the sample is representative of the

PUHSD student body. Approximately 16 percent, of the students'overall are

handicapped, whereas 29 percent of the ample:is handicapped. The youth are

distributed equally by sex and by age, especially from tenth through twelfth

grades. The sample is also representative of the district's ethnic mix. It

is noteworthy; however, that in comparison..with Table 1, which shows 66

percent Of high school students nationwide participate in school activities,

the data shown in Table 4 reveal that about wo-thirds of the PUHSD students

do not participate in extracurricular school Activities., Both sets of data

are derived from self-reports, and they are presumably equally reliable. One

may conclude, therefore, on the assumption that the sample is representative

of the "PUHSD student body, that the high schools of the district uniformly

fall below national- norms in attracting students to extraCurr cular

activities.

Instrument Development and Research Questions

The research project was designed, as stated in the Introduction, to

describe (1) the expectations that sponsor and nonsponsor teachers have about

the participation in school activities of 'adolescents in general and

18



handicapped yodth in particular; (2) the relative influence by sex, ethhicity,

and type of hand4Cap, of such factors that underlie'adolescent participation

in school activities as personal background, -attitudes toward school

activities, expectations of peers, and beliefs toward self and others; and .(3)

the parameters of school activities, by sex, ethnicity, and type df handicap,

that influence-either participation or nonparticipation in schOol activities.

Overview of instruments. A separate self-report questionnaire, comprised

of individual descriptive items and summated Likert scales, was deVeloped for

each of the four constituencies whose views were assessed: teacher-sponsors

of school activities, teacher-nonsponsors, adolescent 'nonparticipants in

school activities, and adolescent' participants in school activities. Brief

outlines of each of the questionnaires are presented below:

1). Teacher-sponsors of school activities (see Appendix A)

Section 1: Each sponsor's perceptions'of the characteristics of student
participants in his or her school activity.

Sect or--2: Each s-ponsor--'s-pqr-ce-pt-i-ons -of-the-institution -features of
his or her school activity.

3: Attitude scale pertaining to factors that may encourage or
discourage participation of students in the school activity.

4: Attitude scale pertaining to factors that may affect the
participation of handicapped students in the school activity.

Descriptive items pertaining to background of teacher-
sponsors in special education.

nonsponsors (see Appendixj3)

Section

Section

Section :

2). Teacher

Section 1: Attitude scale pertaining to factors that encourage or
discourage participation of students in school activities.

SectiOn 2: Attitude scale, pertaining to factors that may affect the
participation of handicapped students in school activities.

Section 3: Descriptive items pertaining to background of teachers in
special education.

19



3). Student Survey--Nonparticipants in scilbol activities (see.Appendix C)
A

----:,.....

Section 1: Descriptive items pertaining to-age, Sexi-ethnicity, school
performance, and social class. ,(

/
Section 2: Attitude scales comprised ef personality measures o lefs

toward self.

4 )

Section 3: Attitude scales .comprised of measures of self-esteem and
locus of control;

Section 4: Attitude scale 'comprised of personality me ?sures of beliefs
toward others.*

Section 5: .Descriptive items's, pertaining to the nonparticipant's
orientation toward school activities.

Section Descriptive items pertaining.to the feelings of nonpartici-
pants about school activities.

Student participants in social activities (see Appendix D)

Section 1: Descriptive items pertaining_. to age, sex, ethnicity, school
performance, and social class.

Section 2: Attitude scales comprised of personality measures of belief
toward self.

.

Section 3: Attitude scales comprised of measures of self-esteem and
locus of control.

Section 4: Attitude scales comprised of personality measures of beliefs
toward others.*

Section 5: Descriptive items pertainingto the participant's orientation
toward school activities.

Section 6: Descriptive items pekaining to feelings of the participant
about school activities.

*When the questionnaires were handed out to both' nonparticipants and
participants, they were distributed serially via a color code. scheme to ensure
that approximately one -fifth of the supjects, respectively, would indicate
their beliefs toward,high school students in general, handicapped students in,
general, Black studentt, Mexican American students, apd White students.

20
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Development of .Instrument Parameters '16

' Extracurricular school activities. In the past decade we have witnessed

a shift 'among social scientists from preoccOation with individual differences

to interest in the dynamics of person-situation interaction. The new,.

emerging models of personality are based on the notion that behavioral and

environmental events' affect one another and that both interact reciprocally

with emotional states (Bandura, 1978). The rise to prominence of situationa'l

factors in psychological research has led to a surge of interest in bdhavioral

settings, as analyzed by ecological psychologists (Kelly, 1979; Rutter, et

al., 1979). A behavioral-setting, they argue, functions like a questionnaire

in a survey--it elicits behavior (Gump, 79). The general approach,-'however,

has dealt with the high school,.per se as behnioral.setting (Kelly, 1979).

HRwever, because we were interested iin'how participation in particular school

activities affects the attitudes and Orceptions of adolescents, the frame of

reference in our research was shifted from the high school in geAral to the

myriad dktriacurricular activities that exist within the high kilo*.

School activities arreasily named by persons familiar with high schools.

Activities, such as the Key Club, library aides, and studen't council, may be

described as "objective; hard, empirical realities" (Gump, 1979). They are

"natural units in the sense that their boundaries are self - generated" and

each has a particular notable locale in space and time" (Barker, 1968; Barker

& Gump, 1964; Barker & Schoggen, 1973; Bronfenbrenner, 1979'; Schoggen, 1978;

and Wicker,/ 1979). School activities thus appear to constitute legitimate

behavioral settings. Table 6 lists school activities io the PUHSD high

21



-t.

schools as identified via a pilot-test, 1980 -81,_ by 100 teache - sponsors in

the district,. The activities desibed by the teachet-sponsors have been

categori_zed by function as shown in Table 6.

lo
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Table 6
Categories of School Activities

Badminton
Football
Martial Arts
Softball

COE
DECA
FlILA

Auto
VICA

Art Club
Book Club
French
Gifted
Spanish

Athletics

Tennis
Volleyboll
Cheerleaders
Pep

!Business and Vocational

FFA
.HERO

Med Start
Radio and TV

4 .

Culture, Performance Art, ,donors

.N*

Model U.N.
Mode11.egislature
Publications/

Lit. Magazine
Yearbook

Drill Team.
Rifle Team
ROTC

National -Honor Society
Quill a'd Scroll
Orchestra
Chess
Drama

Student Government and Service

Student Government
Newspapers
Press Club
Mat Maid
Key Club

Military.

1

Band
Speech
MECHA _

Native Ater. Relations
Science Club
Ecology'

Letterman
Library Aide
Special Olympics
Service

23



Specific procedures for operationally defining the properties of the

_behavioral settings in particular activities have yet to be set forth. We

6

were challenged, therefore, to develop operational definitions that would'

enable us to determine empirically how participation varies as a function of

the different characteristics of schdP1 activities. ,Hence, we formulated -

variables that collectively would describe each of the school activities. We

were guided directly by the priOr research in ecologiCal psychology in

deriving these charactesisticS (cf. Wicker, 1979). At the outset cif the

research Pi4oject we anticipated that we could develop "continuous" or "linear"

rating items for each variable representative of the characteristics. Pilot-

testing demonstrated, however, that only a few items could be so ordered. For

example, the item, "how much time do you spehd weekly . . . ." enabled us to

write stubs from two hours to nine hours, but, the item, "Why did you,become a

member . . " required such categorical stubs as "to Have fun," "to learn

something! new," "to give ayerformanqe," etc. Thetefore, on the basis of data

provided in pilot-testing by teachers, sponsors, administrators, and

y
adolescents, individual, non-additive descriptive items were developed.

Six characteristics of groups server as guidelines for item development:'

structural -- physical size of group, ethnic mix of group, :sex mpx;

membershiptype of entry (voluntary, elected,,
A,

appointed), prerequisites for

entry (intellectual tkills, social skills, athletictskills), maintenance

(self- sustained, group sustainedauthority-sustained);statuspatterns of

recognition (impor'tanre of activ,ty to parents, teachers, administrators.,

community), . group structure (imposed or self-generated, leadership

opportunities), leadership statuses (sponsor, group members, officers); tasks

and goalsactivity.(long or short term), boundaries defined or ill-defihed),

competitive vs. cooperative; norms-- authoritarian vs. democratic, functional
,. ...... ..... -
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'value of rules 'and sanctions; involvement -- intensity or magnitude of

participation,'Cohesiveness (pride of members in participation),.
.

The above guidelines were used to construct sections 1-4 of the teacher-

FJonsor survey, Sections 1 and 2 of the teacher - nonsponsor survey, Sections 5

and 6 of student-nonparticipant survey, and Sections 4 -6 of the student-

participant survey.

*

Attitudes toward self and others. The measures of attitudes adolescents
00
hold towardthemselves and others were modeled after Leary & Coffey's (1955)

Interpersonal Check List. The ICL was introduced as an instrument to analyze

beliefs about the behavior of both self and other. A ration- ale for

.

.classifyi ng trait-attributions in a meaningful framework originated in the

jnterpers9..na theory of Sullivan (1954, and procedures for operationalizing

the judgments were set forth by Guttman (1954). Guttman sought to devise a

methoild by which to analyze the structure cif interrelations among tests of

intelligence, personatity, and the like.' He distinguished between the

simplex, a simple rank ()vier or scale of closely, related attributes, and

circumplex, a structured framework ofithe.simplekes that had neither beginning

nor end; i.e., a circular order. Guttman suggested that researchers who want

to employ the circumplex model shoUld first define their bomain of interest iR

the real world -, -their "superuniverse," as he put it. Second, Simplexes or

variables then may be selected as different subuniverses representative of the

superuniverte. By structural analysis of the circumplex, one may determine

the relationships of the simplek subuniverses to the more abstract

superuniverse.

Figure '1 illustrates the .perfect circumpleximodel for personality

variables (Leary & Coffman, 1955). Eight simplexes are perfectly spaced in

25
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(8) RespahsSble/Concerned

Helpful
Honest
Shiring
Fair-minded
Sensible
Generous
Tender
Gentle

(7) Warm/Loving

(1) Dominant/Status
Popular
With it
Leader
Entertaining
Strong
Powerful
Lively

(2) Sociable/Competent

'(6) 0 nsive/Incompetent

3) Aggressive/Mallicious
(Rejected)

Smart mouth
Stubborn
Rebellious
Likes to fight
Pushy
Gets back at others
Mean
Hot-tempered

(44cIrresponsible/Unconcmed

Miserable
(5) Submissive/Self-effacin Disgusting

(Mistrust) Messy
Weak_
Boring
Dull g

Afraid of people
Follower

Sloppy
:Inferior / 6

Stuck-up,
Inconsiderate s-
ReCtless

Figure Quas'i-OrCumplex structure of five interpersonal variables.

(Solid lines signify derived adjective variables; dotted
Tines denote hypothetical adjective variables.)
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eight octants to produce an interpersonal cirC14':- Circumplex theory suggests

that adjacent variables in the mitrix'sl-iouid be more highly correlated than

nonadjacent variables, and the degrees of correlation between any two variables

should be a direct function of their distance from each other as they are

plottd on the circle (Wiggins, 979). Since the variables are distributed on

the circle -A a two-dimensional space, their structural relations may be

explored by factor_ analyzing the i ercorrelation matrix and plotting the

loadings of the variables on the orthogonal axes representing the first two

factors. The structure will form a perfect circle to the extent that the

intercorrelation matrix approximates the ideal. Whether a circumplex can be

created by rotating the first two factors of:a universe to orthogonal

structure, depends upon whether its elements have meaningful relationships. 4

two - dimensional space works fine.whe% all of tbe variables load primarily on

V
two orthogonal axes. When three or more orthogonal dimensions are in fact in

the superuniverie, increasingly less of the total variance will be accounted

for by the mddel. The universe, therefore:must .be defined in advance and .

subsequently evaluated for the amount of cumulative variance it explains.

On the basis of the theoretical rationale described above, a circumplex"

model was developed and refined. to assessolie interpersonal representations of

adolescents. Adolescents themselves were asked to produce the words and

phrases that would constitute the variables or subuniverse siMplexes.

Researchers circulated themselves in school cafeterias, classrooms, halls, and

parking lots. They would say: "Please think of a kid whom you like (or

Aisl.ike). Please tell us all the words and phrases you can think of that

desciibe th.js persin." Or they would be asked: "PlAgase.list all the word'and

phrases that you,can think of that describe yourself." The words and Phrases

were pooled; those that were obsCure, ambiguous, physically-related, and

27
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,
evaluative, wereeelAminated. An nstrum t of about 100 words and phrases was

tAtUby:created and administered in the pring of 1981 to approXimat ely 400

youqP:4; the adolescents were told that 't e researchers .were interested in
, .

learningmor'e about the bel*eft of high ,school students and that they would

like them to, think about how much they'agreedor disagreed with each word or

phrase as.it repreiented'themselves. They rated the words on a Likert scale of
1

o 4, wf01 1 being "Strp4Aly Agree" and 4 being "Strongly _Disagree".

The principal components were extracted from the intercorrelationilpf the

and rotated orthogonally to.a two- factor solution. Words a'ssociated
L,

domipence st andsubmission (mistrust) loaded 'heavily on the two-
:.

poles, of the firtt factor whereas words.assoc'iated with aggressiveness (reject)

/ loaded weli:on-one pole.of the second. However, all the words the adolescents

4.4
.supplied that were opposite aggressiveness saturated at one end or-the other. on

the dominarlciasubmissiveness axis. Therefore, after talking with young people

words like 004Ong,","tender,.' "gentle," "conforming," and the like-were

added, words that appeared unrelated to either axis were deleted, and in, the

Spring of 1981, the new'instrument was administered to a sample of 540

adolesetntsik.

On the basis of factor,loadings of the new sample, clusters of words were

grouped sucd4psively into ,eight, - seven, six, and finally, five interpersonal

adjective variables. The five variables are denoted in Figure 2 by the solid

lines: This combination of adjective variables provides the best approximation
e :

Miathable- of the cirgumplek structure ._relative to the perceptions of

iadolescentt. The_two principal components accounted for seventy percent of the

variance. to assess the stability of the new circumplex structure, the sample

was split in half, and a separate factor analytis was conducted for each half.

, ;

The factor loadipgs of,the -tWb halves Were virtually identical. Therefore, as



a consequence of' thyxtenSive pi3at-teStlp; the CircoMplex model ,was employed

'in the current'reseaech 'project to assess-theinete4.pei.sonal representations of
0-

rr

dolcents toward self and other.

Table.7:thows tne.eMpirical relitionsh41§: among.the: five interpgrsonal

adjective variables,- coefficients of reliabilities. of differences; and the

reliability (coefficient alpha) of. each scale Oh the bassis.of self-
/

representations for 1,632 adole's'cents, Spring, 1982.; As shown in Table.7, ,t1he

correlatfabs of the opposing variables indicate how diffitult it is to attain

-1.00 correlations, becaoie as Lafarge and .Suczek (1955) Observed long .ago,

ratings of personality traits tend.to be positively skeyed. The. coefficient

alphaS'indicaie satisfactory stability, especially sipce the-scales are

comprised of only-five to eight items. However, four,of the coefficients of

the reliabilities of the differences betwdep) the variables 'shown in Table 7 are

below .50, and these data suggest that within-pr4'file contrasts between

adjacent variables would be questionable. Nonetheless; the,five jnterpersonal.

Adjective Variables, as Shown by the solid linesin Figure, 1;.and As'present50,'

in. Table 7, constitute a' nomological network, whiCh may be the major strength,

,df the circumplex.- For.example, subjects whose responses are high. on t

dominant/status variable 'Should . Also be high on the responsible/conCerned

variable; similarly, patterns Should 'hoid amongthe'submissive/self7effacing,

,

.irresponsible/unconcerneC: and aggressive/mAliclous variables'. Moreover,

44, .responses to. these three variables Should shoW.a negative patter with the

dominance and responsibility variables: TheSe patternsappear s expected .in

the a6Alysis of sell d other representatians; the structural': orks4stency they
, .

.reveal enhances the construct yalidity.of te- overall circ nplex>m del.

The items for. the interpersonal, adjective variablOt were used toAevelop

SeCtions 2 and 4 of the student survey.-
1
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Table 7
Correlatjons Aniong the Five InterpersonalVariables

t.

Variable Dominant/
Status

Aggressive!
Malid4ous

Irresponsible/
Unconcerned

Submi's-siveY +/Responsible/
Self-effacing Concerned.

=540

Dominant/
Status .04. -.20 -.43 .34

(.00)- (-.50) (-1.00) (.50)

Aggressive/
Malicious .72 .42 ',.075 -.26'

(.50 (.00) (-.50)

Irresponsibler
Unconcerned .61 .43 . .39 -.38

(.50) (-1.00)

Submissive/ 1

Self-effacing .44 .68 .39 ,.21
(-.507

Responsible/ 4
,.

Concerned. , .60 :63 .48 .60

,

Note: Data above the diagonal are correlations based on subject raw scores.
Correlations in parentheses, indicate hypothetical expectations from a perfect
circumplex... 0

Data below the diagonal Indicate coefficients of the reliabilities of
the differences between the interpersonal veriales based on standard
scores.

. Coefficient alphas are idendical for both raw and standardized scores,
i.e., Dominant/Status = .74; Aggressive/Malicious = .72;

Irresponsible/Unconcerned = .63; Submissive/Self-effacing = .63;
Responsible/Concerned- = .73.

e

Low mean scores correspond to positive trait attributions for the
Dominance and Responsibility variables; high mean .scores, correspond to
positive trait attributions (negation of traits) for'the Aggressive,

-:Irresponsible, and Submissive

30 .
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Self-esteem and.locus
a

of.control measures. The stales used to measure

self-esteem.aod lodus of control were drawn from the Onited,States Department
:7-

of EduCation (1977)° study, Group Profiles on Self-esteem and Life Goals. The

'self-esteem scales consisted of four items; each .item contained foUe.response.,

,choides whicn'ranged on a coninuum from'"Strongly Agree" to "Strongly

Disagree." Corresponding numerical'JscbreS.. for the'rgiponse*choices are 1-4,

with 4 Indicating strong disagreement. The four items ire:

(1) I take a-positive attitude toward myself.

(2) I feel I am a person of 'worth, on an equal plane with others.

' (3) I am able to do things as well as most other *We..

(4) On the whole, I'm-satisTied with myself.

Like the 'elf-esteem scale, the locqs of control scale consisted of four

items, each with four response options ranging from "Strongly Agree" to

"Strongly, Disagree". Items were scored So that disagreement', indicating an

internal locus of control, was scored "4 ". Thus, high scores on the locus of

control scale indicated 'internality" while low scores indicated "externality".

The items are:'

(1) -Good luck is more important than hard work for success.
.

(2) Every time I try to get ahead, something or 'somebody stops me.

(3.) _Planning only makes a person unhappy since plans hardly work out

anyway.

(4) People who accept their condition in life are happier than those who

try to change things.

A ..tWo-factor varimax solution on,the item intercorrelations strongly

confirmed the existence of-%b distinct scales corresponding to the self--

esteem and locus of control stales-.



4

The self-esteem and lotus of.control measures constituted Section 3 of

the student surveys.

f),

Student background characteristics (definitions).

1. Definitions of Handicapped Statuses and Services

Handicapped - Students- -those students receiving-special education
services within the regular high school setting and restricted to the
categories. of 4ducable Mentally Handicapped,'Emotionally Handicappe&,'
and Learning Disabled. An adolescent's handicap is manifested by hiS
or-her inability to ,achieve otherwise attainable progress or
development in the regular education program.

Special Education,,-specifically desjlned instruction, at no cost to
the parent, to meet the unique need', of a handicapped child,
:including classroom instruction, instruction in physical education,4
and home instruction.

-
Educable Mentally Handicapped -- "Educable mentally handicaOped?-
(EMH). means a child who because of his/her intellectual
development, as determined by evaluation pursuant to ARS
15 -1013 , is incapable of being edUcated effectively through
regular classroom instruction. without the suppOrt of special
classes or special services desire-d to promote his/her
educational development.

Emotionally Handicapped--"Emotionaiij handicapped"AEH) means, a
child who becadte'of serious social,or behavioral problems, as
determined 4y evaluation pursuant to ARS 15 -1013, is unable or
incapableof meeting the demand of regular'classroom programs in
the publiC:schools and in the opinion of diaghostic and
instructional personnel the child requires special classes or
special services designed "to promote his educational, and
emotional, gnowth and development.

Learning Disablki--"Learning disabled" (LD) means -a child with a
disorder; in;lone or more of the basic pSychological processes
involved in understanding or in using language, spoken or
written, which may manifest itself, in an imperfect ability to
listen, think, speak, read, wr , spell, or,to do mathematical
calculations-. The term incluuE such conditions as perceptual
handicaps, brain injury, minimal brain dysfunction, dyslexia,and
developmental aphasia. The term does. not include children who
have learning problems that are primarily the result of Visual,

1
Arizona Department of Education, Division of Special Education Conditions and

Standards Relating to Identification and Placement.
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hearing or motor handicaps, of mental retardation, of emotional
disturbance or of environmental, cultural, or economic

disadvantage.

Resource Classes
la
--A supportive class &ducted by a special

education resource teacher that assists the student in meeting
regular class requirements. The student remains'officially enrolled
in the regular class.

Self - Contained. Classes--A specialized class conducted by a special

education teacher providing ,direct instruction within a subject area.'
The student is registered directly to the special education teacher.

. Definitions of basic demographic variables

a) Ethnicity-- es,

1) Hispanic or Mexican American - -an adolescent of Mexican,
Puerto Rican, Cuban, Central or South American, or other
Spanish culture or origin. -.

Black--an adolescent having origins in aq of the black
racial groups of Africa.

White--ah adolescent having origins n any (of the original
peoples of Europe, North Africa, or the Middle East.

b) Sex--male of male

Soc, ,ss--a summary score ranging from (low) to 10 (high)
deperdwg on, level of parental education and on whether the home
contains two or more cars, a typewriter, daily newspaper,
electric dishwasher, and priVate place to study..

The definitions of the handicapped were used by the special eduCation

teachers at the high schools toplace the students in the categories used

in analyses (see Results and Discussion). The demographic variables were

used to develop Section 1 of the. student surveys.

la
Exceptional At Programs SerVice Models, Phoenix Union High School

District.
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Research questions.

1. Do teacher-nonsponsors and teacher-spontors of school activities

,differ in their views toward the participation of handicapped

students?;

2

Expectations: Teacher-sponsOrs will view the handicapped more
like mainstream youth because they will have had opportunity to
observe similarities between them in a wide variety of settings.

What contributions do handicapped status and ethliicity,Nariables make

to individual differences in participation in school, activities?

Expectations: One'in six handicapped adolescents, versus one 'in
two nonhandicapped adolescents participate in, school activities
(cf. Table 5, p. 18). Do the two groups of youth Aiffer in .the,
factors they see.as important in influencing their participation.

,

Presumably the handitapped have not had models among parents,
peers, or teachers to encourage and help them acquire expectations',
and aspirations' regarding school activities.

3. What contributions dd.- background variables make, relative to

handicapped status and ethnicity, in individual differences in

participation in'school activities?

Expectations:.. Variables associated with orientation toward school
(social class, future plans, etc.) are expected to be'positively
related to participation in school activities.

Procedures:'. Data Collection,,

The school principals'of the seven participating PUHSD high schools

supervised data collection procedures. Separate procedures were established

for ine three populations employed in the study: the faculty (including both

sponsors and nonsponsors of school activities), the nonhandicapped students,

and the handicapped students. Each of the three procedures is detailed below.

Faculty. The procedures for assessing participatton of Phoenix Union

High School District teachers varied across the' seven high schools.

Participation in
$
this study was voluntary, and each principal encouraged
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participation by discussing with his/her faculty. the 'purpose of the survey and

4

its significance to both the school and the districti'

Teacher-sponsors of school clubs/activities. The principals determfned

-the number of teacher-sponsors in their sChools, and ASU project personnel

delivered to them he number of survey questionnaires they requested. The

principals then distributed the questionnaires either in' faculty meetings or

via campus mail; they subseque5t+y collected them via campus mail.' The data

collettion period extended from February to April,, 1982.'1
0

Teachers. All classroom teachers not currently sponsoring, a school

activity *or club were requested by their school principals to complete the

questionnaire; which fordthese teachers, dealt'only with factors that might

, encourage or dfscourage student participation in school sponsored activities.

As .*.with the teacher-sponsdrs, the principals determined the number of

teacher-nonsponsors in their schools, and ASU project personnel delivered to

them.the-number of survey questionnaires they requeted. The principals then

distributed the questionnaires either in: faculty meet1n9s pr viaCampus mail; .

-they subsequently collected them via campus mail. The data collection period

etended from February to April, 1982.

Nonhandicapped students. The data collection, procedures fc"

nonhandicapped :,'udents were standardized across the seven high schuu.,. Each

school principal exercised his or her judgment in selecting, across age

levels, content-area classroomS that would be representative of the student

body. The data collection activities were directed on site by a faculty

research associate with three graduate research assistants. A member of the

project, team remained in the clasSroom while the students responded to the .

questionnaire; classroom teachers stayed in the room only until students

began. Student, participation in the survey was voluntary, and initially,

35

4?



everyone participated. The instrument took approximately 50 minutes to

complete. ?

Procedures were standardized as follows for administering the

ciestionnaire:.
z'

ff

SAY: Hello, my name is . I'm frOM Arizona State
University. We are here today to conduct a survey that will help your
school plan future directions. lit-will take all of this period. You will
need a pencil and a survey form 'which I will give to you. Everygne-here
will get a sAvrvey to compleXe.

ASK:. Does everyone have a pencil? (Hand out pencils to those who need '

them)

SAY: .How many of you' are now in an athletic, performance, academic, or
social school activity or club? Please raise your hands and keep the
raised until you receive a survey form. Please do not open the surve
form until asked to doso.

,HAND OUT'PARTICIPANT SURVEYS (Form. I)--all colors TO THOSE STUDENTS WITH
RAISED HAND .

'40

When participant surveys have been handed out; distribute NONPARTICIPANT
SURVEYS (Form II)--all,colors'to all other students. (Check nonpartici-
pants as'surveys are being passed out--i.e.)HyoWre not in an activity or
club?) Check after surveys- are passed to be sure students have the proper
forms. .(Form-rfor participants, Fort II for nonparticipants.)

When everyone has,a survey and a pencil, SAY: We are ready tolbegin.
Take your answer sheet gut of the packet. (DEMONSTRATE).

SAY: Do not write on the survey form. All <'nswers mustsbe placed on your
IBM Answer sheet. (Show the IBM Answer sheet again). SAY: Note that the
answers on the sheet go across from left to rigW.

ASK: Ready to Negin?
-

SAY:, Find the top,of the Answer sheet where it says IDENTIFICATION
-NGMBER. In 'the first four spaces, write in the last four numbers of your
phone number. If you do not have a phone, write in the numbers 1,1,1,1.
In the next space, right under the last four numbers of your phOne number
writ the number 1 if .Ou'are female; trite the number 2 if you are male.

When students have finished with the identification numbers, SAY: I will
read the first four questions aloud with you. SAY: Turn the page on-your
survey. Now find the number 1 on your answer sheet. This is the place
where you will put your first answer. READ: Student ,Information Survey,
Part I:. Student Information, etc.

When you get to the first question, read the stem (first part) aloud.
"Number 1, What is yoUr age?" Then say, Number 1, 14 or younger. If you-
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are 14 or younger, blacken the space number 1. Continue, number 2, 15..

If you are 15, blacken space 2'of question 1. Continue on with all
choices. Do this 'for the Itrst fOurluestions: CHECK' TO BE'SURE STUDENTS-

° ARE WORKING ACROSS ON THE IBM SHEET.
When you have read the first four questions, tell the students that they
should'continue working on their own through the rest. the questions.

SAY: If you'have any questions,,raise yciur hand an0 I will try to help
you,.

NOTE: AS STUDENTS ARE COMPLETING TFI,E SURVEYS, CHECK TO 5E SURE THAT ALL
STUDENTS WHO ARE PARTICIPANTS IN ACTIVITIES/CLUBS HAVE WRITTEN IN,TH AME
OF THEIR CLUB ON THE ANSWER SHEET IN THE SPACE MARKED "NAME"."

Participants will have Form I of the survey.

As student completed the questionnairq, they were requested to study or
A

read quietly in t eir seats until the end of the classroom period. The above

procedure wai followed at each high scho one morning at each school, between

February and April,

Handicapped student-population. ASU project personnel met with each hiW

school chairperson of the Exceptional Student Program. Dates wr scht_

to inclUde one inservice training day for participating "teacher and two

consecutive days for data collection. Generally, the data collection

-activities for both the handicapped-and nonhandicapped were scheduled-for the

same week.

Project personnel Met prior to the data collection with participating

special education teachers to discuss the survey forms,- use of IBM score

sheets, amount of time needed,.a2d standardization of procedures., Six of the
fr

participating high schools requested that the survey of handicapped students

be conducted by the special education teachers. In order to standardi2e

procedures, ,an inservice meeting was conducted by project staff for the

teachers prior to the data collection. (Two de1artmental chairpersons,

however, conducted their own inservice after meeting with ASU project

37
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-personnel.) One high school elected to collect data in two large group

sessions, under ASU personne supervision. At thi's school, the stcial

education teachers assisted 'ASU personnel during the data collection by

answering student questions, collecting survL 'orMs,' monitoring

activities: At ti- other schoo15, cta were collected in resource

classrooms by the spe-ial education teacher with the assistance-of ASU project

personnel. Te'aqhers followed the same procedures for administering the survey

that were standardized for the nonhandicapped stvdent data collection.

Generally, data col lectiorOcti.vities for the handicapped took two class

periods for completion.of the Student Sorvey. those schools collecting
ft

data with educable mentally retarded students', the Student Survey was read to

the entire class by the s aduNTior er, ,dents then Marked

their responses ln the:Student Survey instead of the IBM data sheet.

N
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III. RESULTS AND DISCUSSION

Teacher Perceptions

Teacher - sponsors views of characteristics of school activities. Table 8

shows the perceptions of the 209 teacher-sponsors' views of the character-

istics of student participants. The data reveal that teacher-sponsors see the

largest number of students participating in Student Government,'and the second

largest number in Art and Performance. Athletics, Business and Vocational,

and Military, respectively, f lowedin number of pdrticipants. They also see

participation decreasing by rade level, with the exception of Business and

Vocaional and Art and Perfor ante. The two sexes are distributed equally

within Athletics, Student Gove ment,, and Military, but the teacher-spbnsors

see many more female than male sarticipants in Business and VocationaFand Art .

and Performance., Further teat er-sponsors view Anglo Youth as proportiOna-
-

tely more active than mi ity Outh, especially in Art'and 'Performance.

Although they acknowledge that handicapped youth participate in both St6dent

Government and Art and Per-fprmance, relatively few, handicapped youth are

thought to be involved i,n Busines and Votational.

. 'Th paler-sponsors say th t youth learn about joining 'from other

members 'and club PubliCity. Molt. activities Meet after school in a classom,

and meet two hours or less weekl , except for athletics. The minimum time

students spend in activities on e.average is about two hours, but the
, T

minimum time shows considerable range--from two hours for Business and

Vocational to over nine hours fo Athletics. Teacher-sponsors see lack of

skills and other commitmentsas t e main reasons that youth del not participate

in school 'activities. Membership is primarily on a vgluntary basis in all
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Table 8
Teacher-Sponsor VieWs of Characteristics of School Activities (n = 209)

Activity
Characteristics

411

Athl etics

Extracurricular
Activity

Business & Art & Student.

Vocational Performance Government Military

Members of each grade
level:

9th ,

10th
11th
12th
Ungraded

O

213
298
296
251
67

2. Sex of members: .

'Female 414
Male 496

Ethnic or racial back
ground of members:
Anglo .471

Black 152
Hispanic 268
Native American 27

,

Oriental 9,-

4. Members having handicapS: 55

5. Handicapped' students by
category:
Educable mentally

handicapped (EMH) 20 .

Emotionally
handicapped (EH) 19

Hearing''
handicaNed (HH)- 2 )

Learn.ing ..

disabled-JLD) 47,
Speech.

handicapped (SRH) 2

.6. Handicapped students by
ethnic group: ,

Anglo, 62

-Black : 26,

Mispailic ,, . 49
..Native American .: 16,

Oriental .1

44
66
149
535
99

447
413
563

. 785
135

2,144
1,061

730_

1,509
11 4

9

6

7

2

0

416 1.241 2,058 12

259 922 1;761 124.'

.

.
.

397 1,426 1,828 18

117 179 573 ' 0

4142 - p.382 1,362 6

'2 96 93 .0

5 50' 84 0
t,

35 352 422 ''' 0

43 101 0

5. 36 --- 77 0

1 10 12 0-

30 !> 255 237 0

0 5', '45 0

35 245 45 0

-6 44 154 0

9- 57 81 0

"O 7 i , 9, 0

0 0 1 . - 0
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Table 8 (Continue
Teacher-Sponsor Views of Characteristics of School Activities =. 209) '

Activity
Chai'acteristics

Extracurricular
Activity

Business & Art & Student
Athletics Vocational Performance Government Military_

7. How students learn
abott joining:
Schoftl counselor
Othe. members of

the club
School newspaper/

newsletter
Teachers and/or

administrators
Club publicity

on campus

8. When the activity/
N 4

club meets:
Before'school
During School
After school
Both before and

after 'school
Both during school

either before or
after school

.Where the activity/
club meets: ,

ClassrooM
Room other than class-

room on campus
.(library, etc.

On campus outdoors
Off campus NN

0 5 3

12 4 8 23 s

10 .1
.

2

5 8 15

4 "414

and

10. The average time that
students spend .weekly
in meetings and -

1

1

30

3 6
14 5

2 32

3 1 4

7

29 64

11 0
.

5

23 0 0

4 0. 0

activities:
2 hours,or less weekly 8 24 54

3-5 hours.weekly ,. .7 '0' f 2

6-4 hours weekly 7 0' 24

'9+ hours weekly 27 0 3

11: The minimum time students
spend weekly in the
-activity/club:

.

2 hours., or less weekly 7 ,i7 59'

3 -5 hours weekly . 10. 3 '7

6-8 hours weekly 12 :- 0. -
1

9+hours weekly 16 '0 0

2 0

15: 0

. * 0

5 1

20 -,0

7 0

5 0

24 '0

5 1

8' 0.

43 _

10 0

2 1

0 0
U'

36 0

4 0

4 0

2 0

.
42,* . 0

10 1

3 0

2 0
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Tab,l,e 8 (ContAnued)

.TeacherrSponsor Views of Characteristics of SchOol Activities (n = 209)'

,,

, Extracurricular
Activity

Activity Business & Art & Student
Charadteristics* 'Athletics Vocational Performance Government Military

12. The maximum time
students spend
'weekly in the
actityityklub:. .

'2 hours or less.
weekly , 4 -14 38 21- 0

3-5 hours weekly 4 9
,

15 12 1

6 -8 hours weekly. 4 .. 5 4 13 0
9+ hours weekly 33 2 10 10 0

13. The main reason stul
dentsg do not join
the. activityrclub:

'Lack of necessary
skills 27. 5 17 a 8

.:

, 1

Lack of money 4, 1 1' 1 0

Other commitments
(Work, family h

.

Tesponsibi 1 i ties ,
etc) i ' 9 10 33 25 0

Lack of 'information
about activity /club

Transiportation to. and.'--',.
1 3 5 6 0

'from Ahdol . 0 4 1 1- 0

.. .

14. How membership in the
group is determined: °

, Vol untary .29 11" 42 36 1

Honorary (by s' :
.

'invitation) -, 01 0 i 10 ' 4 0

AOpointed or slected 13 3 7 7 0.

El ected . 1 1 ' 0 4 0

Required (as,.credit
or related to
another class) 1 14 1 0 0

,-.

15°, Skills re uired to enter
the activity club: ,,.

Interest, only--no
skills, needed 16- , 22 42 36 0

Scholastfc skills 0' 5 16 ', 11' 0

Athletic skills
Performance /artistic

. Z6
.1°

0 0 2.
.

0

, .skills
tik

3 1 9 4 1

.

a
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Tabl e 8 .(Continued
, Teacher7Sponsor Views of Ch rdcte'riStics of Schbol Activities

ti's o

7 I*.
r.

Activity

'Extracurricular
Actiwity

= 209)

. Business & Art & Student'
MilitaryCharacteristics- Athletics Voiational Performance.Goverliment

-46.. The largest expenditure
members must make::
Equipment 9

Transpbrtation to or
frqm_jactivity 9

Dues, 'suppl i es or
adpisSiOM 6

Uniforms* 4
Ndne .16

,

Number of. members
regularly attending
scheduled meetings:
1-5
6-10
11-15
16-20
21+

18. The primary purpose
of the activity/club:
To, havelfun

To enhance knowledge
or learn a skill 3

Id produce a product
. (a yearbook, Arts
projects, cookbooks,
etc.) or provide a
service ' 1

To, give an athletic .

performance ! 32
To Ove an artistic

performance 2 0..

9. Ethnic group mainl
holding leadership
positions:
Anglp 23. .13

Black . 4
Hispanic 9 3

'Othe -0 1

No pr tnant group .,9

24=

9

5

3

, 13

. 21

2

?5

2

0

4.

43-

0

7

0

9 14
17 16

10.

5- 5.
18 7

.12 17.

27

18

0

,

18 '

1. 3

3 30 0.,

4: ' 5 0

,11
2 1

131 5



Table 8 (Corit ued
Teacher-:Sponsor Views of Characteristics of SEhool Activitie

Extfacurricular
° ACtivity

Activity. 13usiness & Art & , Student
racteristics. Athle;ei.c% ViYcational Pertormance° Government Military.

20. , Sex mainly
hholding

.,-

Female -. -, 23 12 'fitzvaw,, 728 29 0.

leadership positions: 12Male °

Neither sex pre-.
dominates'

a

21. I-row- leaders are

selected: .

Vote by members
.

:5_en-lority ,

Sponsor. gr
administration

.Vol unteer

Committee of
members .

8

26
3.

.

6
, 3

,0

1

,

5

8

,

24

0

0

2

0

..

22'. Who' decides, what the
official activity-/cldb
activities will be:
Each 'member acting
alone 0

1

.,0 0 1 0
Al members together 410" , 18 51 ..31 0
Activity :leaders . 0 2 3 6 0
Sponsor Or schoOl ° 1.

s adminiStration 3'0 5 8. 9
.

1.

Committee of. ,,,

members 0 2 5' ._ "7_ ,0

23. The rewards ,fOr partici-
nation are , )'.:

Personal success . 13 14

Trophies, 1 etters', ,

certificates; badges,

4

.19 11 0

18 12 . 1

64- ,41 0

1 0 0

1 4 1

0 2 0

I .1 0

etc.
Rcogirition ,(peers,

pargnts, etc.)
Relationships with
others

. 24'; Wro`aects- change or

remain the.sAm:
Remain the same year,,
After year

Change with ,new
members and/or

. sponsors

18

30

4 4

3'

19

11-)

11'

2 1
,,.

.

.. 15 7: 0

16 P

13 12

18 45 33 1



Table '8 (Continued).
feaCher-Sponsor Views of Characteristics of School Activities

I

Activity
-..Characteristics

.;

Extra
A t

209)

Businets & Art &
-0!1thletics Vocational Performance .Govern

25.

.
t,

.

How meinbersiadhieve
the .goals of the
activity/club':
Compete more than

they cooperate
t Cooperate more than

they compete. .

Compete and cooper-
tote about equally-

- 1

%
,
io

9

28 .

7!0

13

15

26. Projects are primarily
.

. long 'or short term:
Long- ,term (weeks or-

months)
' 28 14

Short term (hours or..
days). - 18 13

.27. Rules of the activity/
club are primarily
fo'r'mal or informal:

,

I,

Formal (written)`- .37 6
Informal (made up
along the waY) 9 6,

28. Who usually enforces
the 'rules:

.-Self-imposed 2

All members together 7

Spbrisor or sthool
administration '31 11

-Activity leaders 4 4
Committee of

I

members 0

29: The primary disciplinary
action of the activity/
club:
Self-criticism
Expulsion from ther

actiirity/club 5

Reprimand,
Exclusion from

8 7

'participation '25

- 45

5

33

28

28

35 35

=

38 27

21 21
.

n

- 5

35

. 0

t M litary

§-1

17 1.

10 e 0

17 12. 1

'-',:

'22 19 0

'45
7 0

4 4 \01

19

10

15

9

.21

1

4 0

"13 0

13 1
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Table 8 (Continued)

heather -Sponis of. Characteristics of School Activities (n =

tx6acurricUl ar
Activity

Activity
Characteristics

Business & Art t Student
Athletics Vocational performance* Government Mil itary

30. How members, rk when
the entire group is
involved in a common
project : .

r S

.

,,,

Alone 1 4*: 1 : , 1 2 0
With orre other . .

person 4 1 9 .3 -0

In %nal 1 groups 15 1.5 23 .30 0
In the whole group 23 7 26 15i 1

P.
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activities'. The teacher-sponsors maintain that, interest, rather than skill,

r,
is,revired to join the activities, except for athletics, where athletic

=skills are perceived as necessary for membership: Dues Mid expenditures for

supplies are important'admission,requirements; especially id Business and

Vocational and Art and Performance.

Member attendance at activity functions is relatively heavy, according to

teacher-§ponSors: 'The primary purpose in Athletics is to give an atpletic

performance; in Business and Vocation, to enhante knowledge or learn a skill;

in Art and Performance, to learn a=skill or provide. a service; in Student

Governme4t,.to .have fun or to proyide a service. It is noteworthy that

leadershtp positions are viewed Is being held by: White youth, ,who are

primarily girls.

'Leaders are generally selected by vote of members; members'work together-
.

_to_dectde_adtivities, the__ _rew"ards-foe:,participation---are-primartly personalfor

Business and VocatiOna , trophies\ for athletics, and "relationships with

others"'fiar Art an PerforMance and Student Government. Projects remain the

same year aft year in Athletics, but they change in the other., activities

with the coming of new members and teacher-sponsors.

Cooperation prevails in Student Government, but the youth compete and

cooperate aboiequally in other activities. Rules in most instances have
,\

been formally established, and they are enforced by the teacher-sponsors or

the school administrators. Youth -are disciplined in Athletics by exclusion

frdin participation, but by self - criticism, expulsion, or reprimand in other

activities.

off

Teacher attitudes toward factors that affect participation in school

activities as a-_,functiOn- of (1) sponsorship of activities and £21 involvement

in spectalducetion.; °TeaCher-sponsor an teacher responses from the two

47
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, t:
,AuestiOnnaires (see Appendices A and B) were combined for purposes {of

conducting multivariateomparisons of tIplEher attitudes toward participatiori

in school activities when "students in genetal" and handicapped students,

respectively, is takeb as the referentgroup. Various items were scaled on

the basiS-of their conceptual relationships. Theie scales .were designed to

reflect .chatacteristics of .activities that mediate student

participation: 1) status and prestige of membership, 2) organizational
.

structure and types of tasks, and 3) mbership variables related todegree of

handiapping conditions. Each scale was tested fot internal reliability _using

Cronbach's Alpha (Cronbach, f951). foTTaxinze'scale reliaWitY, items that

"th:ted poor correlation with the scales -wee removed. The means, standard

, and Alphasof the final version of the scales are presented in-
/

deviations

Table 94

4.
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TablO 9
= Means, Standard-Deytattons;.dria-7Alpha. gellability,Measures for' Combined
.Teacher /Teacher -Sponsor Attitudes toward Factors that Affect Participation
School ACtivities (n = 4g6) -

Scale Teacher Teachers Total SD Alpha
Sponsor!
n =. 209 n = 217 n = 41T

All SNdents*
Status (items, 15-20,

teachers; items 45-50,
sponsors)

-,,

$ t
, Structural -and Task (items

3-13, teachers; items
33-43, sponsors)_

Handicapped Students**
Status (items 48-53,
teachers; items 78-83,
sponsors')

Structurals,and Task.s(items
27, -34-37, 39-46,
'teachersl. items 57, 64-67
69 -76, sponsors) .

Handicapping Conditions
(items 21-25, 28-32, 38,
teachers; items 51 -55,,-
58- 63,68, sponsors).

3.10

2.96

2.69

-

2.62

2.69

\

. '

3.01

2.48

2.90'

2.92

2.86

,

i

3.05
..

2.71

2:80

2.77

2.78

.63'

174

.74

-.75

.78

1

.87

.84

.90

:83

.87

*Low meamescores indicate that characteristics of school activities discourage
articipation (range from 1 = strongly discburages to 4 = strongly enqouraget),

.

* *High 'mean scores indicate, that characteristics of schdbl activities
discourage participation (range from 1 = very' unimportant .to -4 = very
important):

49
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. - .

-'A multivariate analysis of variance design was used to compare teaCher
.

.

responses on the five scales- in terms of two important background factors: 1)
. 4

level of teachers' formal invol ment in school activities and 2) ,level. of

teachers' formai i'rNolvement wit handiCapped youth (cf.:Table10). For the

f'rst factor, teacher involvement in Schbol activities was.dichotomized on the
-..

basis of, whether the teachers were sponsors of school activities (ie cher-

nons or n = 217; .sponsor n = 209). For. the second. factor, .tea her:

involveMent with handicappedtyouth was defined onthe basis of f

experience in special educlOo . The fqur levels of this factor were created-

fronviata drawn)from secti.Jdn 5 of the teacher-sponsor questionnaire and section

3 of the teacher questionnaire. Teachers were grouped into four ordered

categories, high (currently teaching a special education class, n = 27)5 high-

medium (completd three or more university related. courses In special education

and /or' attended three or More professional workshops in.speCial educatioR, n =
r

72), lowlikedium (compTIktied One or two courses.add/or attended one or two

workshOpsi n = 282), and-low (had not taught a special education class, not

completed a course, and not attended a',workshop,..n 4 45).

Table 10 shows that in respect to characteristics of activities related to.

Students in general, teachernonsponsors and teacher-sponsors are similar in

their attitudes toward status characteristics--whether prestige of the activity

to various constituencies discourages or encourages participation-(however,

the differenteon the status scale did approach significance, p < .10).

However, the teachers differ strongly relative'to,structural characteristics.

Teacher-nonsponsors see activities as much less accessible relative to
/

structure than .do teacher-sponsors.- The differences between teacher -

nonsponsors and teacher-sponsors in respect to characteristics Of activitiei.

,'related to handicapped stTientAre consistent for all three scales. In each

r.

5
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Table 10 .

Multivariate Analysis of Variance for Teacher/Teacher-Sponsor Attitudes toward
Factors that Affect Participation An School Activities In = 426) ,

Scale

All Stud\entS, Handicapped Students

Status Structural Status Structural Handicapped .

Source F F 'F F F

.Involvement
irt school

activities (Al, 3:04 97.51 * ** 9.5* 43.98*** 16.88***

Involvement
with handicapped
youth (B) - .45 .13 2.67 2.09 .91

A x Bc .22 2.63 .59 1.24 2.46

a
df = 1, 418

bdf
3, 418 cdf =' 3,. 418

<..01
t**p < .001
***p <'4.0001'

4

4
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instance, teacher - nonsponsors see aqivities 'as more :formidable and

,inaccessible for handicapped students than do teacher-spontors whp are working

with youth in activities. However, it ft'-noteworthy that Table 10 also shows

that the level of experience_and ekpertise in special education- has no effect-
- .

on views 'af teachers toward participation in school activities for both

students in general and handicapped students.

We.may assume, that teacher-nonsponsorshave a less direct, and therefore,

less accurate perception' of actual

activities, perhaps because of their

that activities place on students.

hypothesis

activities

students.

barriers to participation in school

unfamiliarity with the actual demands
I

The data support, therefore,, the

that teacher-nonsponsort ,overestimate the inaccessibility of

to both students in general; and especially, to handicapped

Our failure to find a significant difference'on the status variable for

Students in general` may be-a.statistical ahtifact (tinCe the F test approached
-

s gnificance). A more conceptual exPlanatio, however, follows from examining

e means for that variable'for thwo groups of teacheri, as presented in

Table 9. Both teachers and teacher-sponsons rate status variables as

encouraging participation in activities. Since status and prestige for

participation in activities is strongly affected by the sqbool milieu, one

would not expect that these two groups of teachers would differ on the general'

significance of status.

The failure to find any significant effect among teachers relative to

level of involvement in,specialteducation is-noteworthy. Since neither the

interactions between the 06 background, characteristicsnor the main effect'

for speCial education involvement was significant, it'follows thatcapertise

in-special education does not affect the ,accuracy with which teachers perceive

52k.



barriers to participation in school activities 'cing either students in

general or handicapped students.

Teachers' views of factors- that affeot participation in 'school
fi

activities. Table 'AI- (Students in General) and Table 12 (Handicapped

Students) reveal differences between' teachers- and teacher- sponsors in their

views toward 'adolescent participation in school:attivities.." Table'11 was

developed.from responses to Section 2 of the Teacher-Sponsor survey and
r ,t .Section 3 of the Teacher survey. Foritemt in Table 11, lower mean scores '

, 's. .

I

correspond to perceptions that a given factor. discourages particiation.- For

items in Table 12, higher mean scores correspond to perceptions that a given"'-

factor discourage; ParticipAion.

Table 11 shows that teacher-Sponsors uniformly see factors associated

with school participation as more important in encouraging participation than

do teachers. Although item-by-item differences are not large; one might

assume that, teachers are more neutral about the fattorstecause they are 1

involl/ed withthem. On the other hand, Table 12 shows that teachers, more

thanteacher=sPonsors, 'Onifo ly regard the factors that are - particularly

relevant for,the handicapped as more impbrtant to participation. -These data

suggest that teachers relative to teacher-sponsors see more impediments to

participation in school activities for the handicapped, perhaps-because as

teachers per se theyPart not directly; involved in conducting school activities

_ and, thus, fail to perceive how readily handicapped youth ca9,,p rticipate inthem..
Summary of .teacher perceptions. In general, teacher-sponsors and

teacher-nonsponsors tend to hold similar beliefs,toward school activities.

However, relative to students in general, teacher-ponsponsors perceive more

impediments to' membership.,related to structural characteris,tics of school

I
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Table 11 .

/

Teacher-Sponsor and TeaCher Views of Fdctors that Encourage or Discourage.PartiCipation
of Students in General .

Item Teacher- Sponsors
n = 209

M -*SG

Teachers
n -7 217

: M $D

.Twher-Sponsors and
Teac 11 e

:

sZmb
l'r,i

ed
,-

'.,. M- SD

31. Other comOitments 1.89 r.77 1.84 ,.70 1.86 .74

32. Meeting time , 2.81 .77 ,2.63 2.3 .76

43, Learn about joining 3:02 .63 2.78 .67 2.90 .66'

34. Method of selecting members ,.15 .71 2.63 :71 2.90

35. Skill requirements 2.88 .86 2.27 .75 2.58 .86

.46. Financial considerations 2.84 .82 2.08 ° .76 2.47 .88

37-..' Transportation 2.64 .79 2.05 .78 2.35 .84

38: Ethnic 'or racial mix 2:95 .62 2.54' .67 2.74 .68

39. Acceptance by others 3.19 .6G 2.86 .79 3.03 .72

,40. Levels of cooperatiop
4..

3.05 .2.54' .64 2.80 .65

41. Levels of competitidn' 2.84 7 -2.33 .67 2.59 1 74

42. Range of tasks 3.02 , .58 2.65 .62 '2.84. .62

43. Length of tasks 2.99' .58 2.53 .65 2.77 c .65

44. Opportunity for leadership 3a2i .54 2.81 .7:0 2.96 .64'

46. Prestige to members 3.23 .64 3.12 .72 3.17 .68

46.' 'Prestige to other students 3.07 .67 .66 3.06 .66

47.* Prestige to teachers and
administ -ators 3.04"' .59

3.05

2.88 .59 2.96 .60

48, Prestige."to parents ,

49 Prestige to community
3.07

3.02-
.59

.63

2.95
2.88.

59
.56

3.01.
2.95'

.59

.60

50. Rewards 3.18. .60. 3.18 .69 3.18 :65

by 54
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.t ..0'Table 12 ,

:_. v..
*

_Teacher-Sponsor and-Teacher Views' of Factors that Encourage or Disc rage Partfcipation:::;
of Handicapped Students ; -

. . ,

Item reacher7Sponsors
n =2.09

51. Write legibly .

52.0Orgariize information
53. 'ReMember information/long).

term

54. Follow directions
55. Communicate using spoken

language 'l
56. Pride in participation
57. Respect for .authority
58. Hearing impairmeht
59. Visual-motor Coordination
60. Muscle control
61. Work alone
62. Attention span
63. Perceive appropriate behaviors

in a social situation
64. How. students learn about

joining
65. Other commitments .

66. Convenience of meeting time
67. ,Selectidn of members

,(volun.tary, elected,-
appointed, required) .

.t.68. Skill requirements

.69. Finandial consideration - ,

70. Transportation
'71. Ethnic or racial mix
72. Acceptante by others

. 73: Levels of cooperation
74. Levels of competition
75. Range of-tasks
76. Length of tasks
77. Leadership positions .

78. Prestige to members
'79: Prestige to other students
80. Prestige to teachers and

administrators
81. Prestige to parents
82.° Prestige to community
83. Rewards

t74 .88
2.]5 .

2.78 : .83

3.24. .77;
3.13 _ .74-

2.27 -.78.

teachers .1Teachr-spiOnsdcs
n= 217 : -Teathers:Zomblned".
-r

M SD

gs-.76

2.76 .65

2.'74 .71

3.19. 1, .60

i3:11 .61

3;24 .60

3.05
2.65

n =426'
M ;'SD

2.20
2.70

`2.74

2.94
3.24
3:09
2.46

2.80 , .93, .74 2..84

2.77 -.14 , .73 .2:79
'636 .-2.61 .73 - 2.56

2 .80 Z.99 .62 2,94

3:11 :76 3.19';

2.64, ..76 2.80
2.99 .75 3.16
2.88 .79 3.10

2.70 '.85
2.74 .96
2.08 .8

2.45 .86-

1.70 .64
2.66 .-85
2.84 :73
2.56 .85

2.66 .77

2,66 .78

2-2'51 ° :75

2.77 .77

2.74, .77

p

.b4 3.(10

.83

.77

.80

.75

.79

.84

,85
- .80

.71

.6) 2. 2 . 72

.72 s' - 3.07 .74,7
63 .

2.86 ,.63 2.78 .75

.91. .65 2.82 .83

.82 .78 2:44 .88
3 4 .70 2.79. .86

2.39 $ .80 2.04 'Ap
3.14 .69 2.90 :TFI

2.94 .51 2.89 .63
2.80 .57 2.68 .74
2.91 .59. 2.78 .70'
2.85 .60 .2.75 .70

2.70' .69 2.61 .73
3.03 .67 2:90 .73

3.01 , .71 2.87 .75

2.66 .71 2.6D' ..74
2.88 .66 2.76 .72

2.61 .70 , 2.57 .74

.66 3.07 .73

2.55
2.65,
2.53
2.95

.76

.76

.77

.78
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. C. ) 1

..
activities l as-c ompared to teacher,-sponsorsA This disCrepancY is 6elatiyely:-

,

;._..:

Large injespect to ha#dica-pped s6dents. n both, instances teacher-
-

.. -.
chooT activities to simdenti-nonsponsoraverestimate the inaccestibility:-O

Perceptions of NoriparticibantsThward- SchOO1
4

r... -

.''
it

Table 13 is fromSectiOn V and Table 14 is from Section VI of. the
-. ..,. ,

...

rionparticipant-survey-, Tlle 13 conveys respomsOs. pertaining to str'uctural
.

'ch,araeteristics of adtivities.- Table 14 cdnveys the attitudes of the 7 .

C'

. npnparti ipant's to and participation in' schoo ivities. Responses to the.

question's thatl constitute the tables, are:organized7separatell-K6X,

ethnicity, and_handicappjng Condition; . I

,

'-AA examination OfTable 13,reveal/ s' difference$ among the youth primarily
.

. ._ -. `-- , -. -,,
(

by sexian-d ethnicity,' but, rift b; =handicapping condition:: In general, the

nonpartidOnts-indi4te-that they could' find transportation to. get to 'a
! p ,

school activity (#143), they gOto counsdlors and friends to get information

abouactivities't#144), th activiti are viewed as ineXpensive ( #145), and., _

.
.. .

.

-- .

.

they see that-other "coMmitm nts. -are t eir major impediments to participation
.

. .

4

(#146). They Cou1:1:Ohtribute tdeastand-te creative in activities '(#147),'

instead of participating in- activities, they work, hang around with friends,
.

,
.

hello with the:family, Or. have other hobbies to occUpy'their time (#144, Most.
-o.

could spend only-five hours-or-less per week in .an activity (#149), would
/. ,

becomea'memb r of an .activity to have fuh or 'to learn something new ( #150),

and thought interest alone was all that was necessary to join an activit#1'

(#151. However, ,most' said:that they would not Join-becau other

"cOmMitthents (1154).- Further,'girls more'than boys and Mexican erican= more

than White or.BlackyOuth rely on external, sources.of transportation (#14. ).

'56



Table 13 p

Views of Nonparti6ipants toward Participation in School ActiVities

NN

ss og

EH l0 Onto"

Anglo lack Hispanic, n 1p BlickHispani4 Anglo Brick Hispanic' A1112 Hick Hispanic

lirtirlir M FmrliF MFirEMF..

143. If you were to join an activity which

meets before or after school; how

would you get there?

4

1 1 could drive my own car. 50 21 10 3 24,17 7 3 4 2 32 60 1 0 1 1 32 9 3 2 8 I N 65

2 1 could take' the bus. 19 25 15 24 10 26 10 1 5 0' 3 3 3 1 0 1 3 1 13 0 0 2 2 5

3 A friend or relative could drive me, 30 91 8 21 29 56 113 '2 5 1 8 5 2 .00 4 3 22 11 2 I I 7'

4 I could not get to and from meetings.
e

5 1 do not need transportation

.6 13

50 46

2 24

2 1

44
20 19

1'1
1 4.

1 0

0,0
0 0'

0 0

3 3

10 1

0 0 ,

1 0

1 0

3'0
1

19

3

11

1 0

3 2

2
3 0

114. To whom do you go to get information,

about activities?

4

1 teachers 2133 811 14 23 66 2 1 0 1 6 1 2 1 0 1 22 12 5 2 3 2 69

2 Special Education teachers 3 5 1 1' 2 8 5 6 2 1 0 3 0 2 0 0 '2 0 10 2 02 5 1

3 counselors 68 90 25 42 43 64 1110 1 4 6 5 13 3 0 0 8 4 21 26 9 6 9 9

1 school psychologist 2 3 1 0 0.0 1 0 0 1 0 0 I 0 0 0 0 0 .4 0 0 0 0 0

5 friends 54 70 2 9 29 27 3 '6 1 0 1 4 6 0 0 1 2 0 29 8 3 0 1 2

145. How much would it cost you to belong

otb an activity for one year?

1 nothing 50.51 14, 29 3837 12 5 4 3 0 3 9 1 2 1' 6 1 34 14 10 1 4 4 102

2 $1 to $5 1223 3 3 419 1 1 1 0 1 1 30 00 1 2 20 11 0 0 , 1 2

3 $6 to $10 3040 8.8 923 5 9 3 1 0 4, 20 00 30 13 6 2 1 3 2

4 $11 to $15 920 39 816 5 4 02 03 2 2 0 0 1 1 10 , 8 3 1 1 1

5 $16+ 46 67 714 25 26 2 3 .3 1 2 2 9 4 0 0 0 14 8 0 0 6 4

7u

1



Table 13

Views of Nonparticipants toward Participation in School Activities-(Continued

s ng

NH EMI! EN LO Data

Angle (1)ack HI anic I R g li'Black, His ink An In Black Hispanic LLn lo Nick

LiFMFMF

146, What would stop you from being in an

activity or club? ,

1 lack of money or transportation 13 13 8 8 916 9 6 2 0 1 3 6 3 0 0' 5 1 20 8 5 5 3 i 104

2 other commitments (work, family,

responsibilities, etc,) 108 143 11 39 58 Bi 11 12 1 4 5 14 .2 0 1 .3 2 43 23 6 4 8 5

3 lack of certain skills , 116 5 5 6 .6 4 3 1 2 1 1 1 ,0 0 0 2 Z 9 3 2 0 1 1

4 lack of information about school

. activities/clubs 16 11 5 8 110 1 5 4 2 2 2 1 2 1 0 1 0 5 9 '3 0 3 3

5 lack of acceptance by other activity/

club members 615 '1 1 6 6 1 1 1 0 '1 2 2 G 1, 0 0.0 9 3 0 1 1 0

111, What skills or talents do you have that

could 'be used in an activity?

leadership ability 20 11 10 12 11 13 3 42.1 fr' 1 3 0 D 0 1 2 18 2 3 0 3 2 114

physical strength ' 35 21 9 8 16 15 10 3 ' 1 0' . 1 , 1. 1 1 0 1 1 0 18 5 5 1 3

knowledge or ,expertise 29 23 6 6 11 li 3 3 ' 2' o' "6'0 3 1 1 0 0 2 0 16 4 2 0 i 0

creativity 35 69 512 112B 1 5 3 2 1 2 9 3 I 0 ,2 1 15 12 5 3 3 3

ideas about what to do p 53 4 22 24 46 712 3 4 5 6 i 2 1 0 5 1 23 25 2 5 i 7

h '

118, What do you do with your time instead

of being in a school activity?

1 work at a job 4148 919 21 21 7 6 3 2 1 2 4 0 0 1 2 1 22 12 5 1 5 3 104

be with friends 3155 6., 6 22 13 810 3 2 0 3 4, '8 1 0.0 2 1 25 9 6 1 1 8

3 watch TV 108,1.4 6 9 7 5 0 1 0 1 4 :0 0 0 ' 2 0 13 5 20 3 0

4, help orbe with my family li 39 911 11 53 4 6 i 2 1 5 5 1 2 0 0 2 13 10 1 5 3 '4 ,

have hobbies or other interests 4143 814 23 18 5 1 0 0 2 2 5 5 0 0 5 0 , 22 13 2 2 5 0

to
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Tabfe 13

Views of Nonparticipants toward lirticipation in School Activitle's 1CO'ntidnuedi

. NH EMH , EH

11,111 'Black Hispanic Alto: Black Hispanic, Alo Block Hispanic yin Black HitpanIt

f 1 1 F M F M F f.,10 FM F ik F

149, Now much time could you spend weekly

in a school activity?

1 none 2635 1610 18 11, 10 i 1 1 0' 3 5 '2 00 1 0' 29 6 50 3 1 130

2 2'hours or less weekly 39 35 9 21 21 36 11,14 t i 1 0 4 8 1 0 0 2 1 23 23 7 5 4 Ilk
3 3.5 hours weekly 41 17 13 11 2144' 6 9 1 3 2 4 5 2 1 1 22 23 12 23 i 111

4 5.0 hours weekly 19 33 3 2 11 1 1 0 0 0 0 1 4 1 1 0 2 0 7 1 2 0 3 1.

5 9} hours weekly 15 13 5 4 512 1 1 5 0 4 1 0 0 1 0 1 3 1 0 0 1.

4 r

150, Why would you become a member of

an activity?

to have fun 53 105 11 16 10 13 19 13 6 2 1 5 11 2 0 1. 2 1 35 24 6 2 1 i 141

to learn something new , 48 59 12 32 26 53 811 1 3' 3 3 5 3 2 0 6 ,1 2116 4 5 6 6

3 to make. things or provide a service 613 6 6 113 3 0 1 1 1 1 4 0 1 0 2 0 10 1 3 1 3 3

4 to give an athletic performance 29 12 , 5 4 14 5 1 0 2 0 1 3 ' 2 0. 0 0 1 '0 8' 1 4 0 1 6

5 to give an artistic performance I 2 0 1 3 0, 1 1 0 0 .1 1 3 2 0 0 0.,,0 810 0 0 1 1

151, What would you need most to be a member

of an activity?

r.

1 interest only--no skills

2 academic skills.

3 athletic skills

4 perforlancelartistic skills

152, What is, the main reason that you have

not j?ied.an activity or club?

1 lack of Information abotut school

activities /clubs

2 other commitments (work, family,

responsibility, etc,

3 lack of money or WansportatIon

4 lack of necessary skills,

5 no activity/club, interests me

V,

51 91 13 23 38 61, 1410 1. 2 1 1, ,1 1 0 ,5 1 26 20 5 0 2 6 119

1423 9.12 10 13 0 2 2 0 2,4 31 1 1 /2 6 0 1 42

41.39 114 2311. 7 8 6 1' 2 1 1 2 00 3 1 21 14 11 I 5 3

25 43 811 918 6 9 0 0 2 5 1 1 0 2 2 19 1 2 2 6 ',1

16 15 7 12 917 1 3 3 1 1 1 3, 0 1 0 2 0 , 64 41 1 2

19 108 16 31 4314 16 10 5 4 ' 2 2 9 1 1 1 2 1 418 6 1 2

11 12 5 2 9 6 b4 00 14 2 2 00 30 17 8 0 1 1 3

1 11 3 I 1 6 1 2 1 0 1 2 1' 0 0 2 2 5'3 20 3 1

29 41 6 5 16 8 5 8 3 1 0 3 7 1, 1 0 3 2 23 12 6 3 5 5
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Table

Attitudes of Nonparticipants Toward Participation in School Activities

151 I would 11I(e to join an activity)

club,

1 strongly agree

NN
, 1D

ss ng

Data

Arli Black Hispanic Ath Black Hispanic Ant Black His aujil 0,912 Black HispaniCi .

2141 311 919

2 agree 57 81 2f 31 46 69

disagree 54 50 12 11 20 25

4 strongly disagree 1213.12 5 3

151, My parents would like me to Jeln,an

activity/club,

1 strongly agree

2 agree

3 disagree

1 . strongly disagree

(

155, . None of the kivities/clubs at my

school interest me,

1 strongly agree

2 agr'ee

3 ,disagree

4 'strongly disagree

' 4

23 40 6 7 818

84 109 23 10 66

33 43 4 9 20 26

9 6 1 2 5

19 18 7 2 10 5

r;. 39 19 1112 23 19

5 71 14 30 30 66

`29 49 613 1125

tifH.FHF,

I 4 1 0 3,1

9 8 5 5 311

10 9 3 1 0 1

9 7 +3 1 0 1

1 0 '5 1 23

1113 6 1 2 5'

8 9 1 5 2 5

6 6 0 0 02

5 5, 2 0 02

106 4.2 2 I

911 3' 1 26

8'4 3 4 2 1

i 3 0 0. 1 0 14 5 3

6 3 .1 0 6 2 25 22 9

10 1 0 0 2 2 28 13 3

o

7 2 1 0.' 2 1 21 6 3

I.

1 0 1 102

1 6 6

2 9 4

1 ;2 3

3 1 0,0 32 '16 9 3 2 i 1 '101

11'2 1 1 6 2 4416 (5 3 6 I

7 3 0 0 3 1 25 14 5 3 5 9

I 1 1 0 i0 0 10 6 J13 0 40

4'

3 1 0'0 2 1 24 0

62 i 0 3 1 2316,

9 2 00' 5 3 22 15

7 0 .1 L 2 0 24 6

20 1 1

5 3 1 6

42 6 6'

6,3 2

0.
ID



table 1liContinned1

'1111 El1H Ell 4:

Black hispanic Flo Hack HisEic Anglo Black Hispanic Angio Olack Hispanic
rono7. rwr1

F it F F li F 1141. 1 F M r

ID Data

156. 1 have any friends in activities/

clubs, '1

1 strongly agree 16 30 1 8

2 agree 62 14 16 24

3 disagree
1

53 /0 t 21

4 strongly disagree

o.

1 1 18 9 3

151.' I cannot join an activity/club,

because I work.

1 strongly agree 16 20 2 1

2 agree 31 28 , 6 1

3 disagree 1190 19 32

I strongly disagree 3151 8 12

158. Activities/clubs are important to

my school principal.

1 strongly agree 14 35 410

. , 2' agree 61 97 11 21

3 disagree 56 51 14 19

4 strongly disagree 15 1 1 1

A

111.

415 2 3 3 0 2 , 1 0 0 1 0 1 7 3 1, 1 3 1 130

31 56' 86 2 2 0 6 13s 0, 0 6 1 312,3 1 3 3 2

35 39 15 12 1 2 2 5 11 3 1 0 2 2 3415 42 98

1 4 7 1 2 3 2 1 7 0 3 1 19 5 i 1 1 3,/

910 0 3 2 1 , 0 0 , 1 1 1 0 3 1 16 3 1 0 00 111

12 15 , 8 1 4 2 2 1 10 00 1 1 2412 4 0 1 0

4610 16 10 1 4 , 2 1 9 2 0 . 1 4 1 34 19 6 3 1 9

15 21 8, 9 5 1 2 5 12 3 1.0 1 2 . 1812 5 4' 5 5

12 3 6 5 1 1, 0 2 1. 0 ,1 '1 4 2 14 2 6 2 1 2 127

34 64 89 5 2 1. 1 +83 0 0 2. 1 22 36 2 5 1 1

24 34 11 , 1, 1 2 3' 6 '6 3 0 0 3 0 2611', 4 2 6 8"

910 7 5 2 1 20 1 0 0 2'2 15 'i 2,1 40

^A.

It

4

0

73



Table 14(Continued)

3

0
, ( iiisji

9

NH , , INH i: A Ell' ,' 111 , 0ai
,

AA la )10c( 1.121c, Aglo' 8180,,,111sianic. ,1112. Hack Hispanic Ali la iil'ack ibanic ,

1 r 1.1 r m `,'r N if:. 11 "r.: 41,r, , M. I 11) F 11 'F N F M ,F M F

1,59, Other students in activities/club

would not accept me because of;my

,-- 'ethnicity or race,

`istrally mree 6 4

'agree i 5 5

disagree 51 65

strongly disagree 83 111

160. Ac ties/dubs are important to

my parents.

1 strongly agree

2 agree

3 disagree

strongly disagree '4)

)

18

13

60

21

161, Other studentsiin activities/clubs

, would not accept me because I an

different,

1 strongly agree

2 agree

3 disagree

4 strongly disagree

2 1 6 3 0.1 0 0, 0 0

1 1 5 1 5' 3 . 2 2 0 /I,'

15 2i' 132 52' ,11 1 52 5 1

11 34 38 52 11 11 5 2 , 1 '5

19 3 6 6 1 1 1' 2 0 0 1

61 12ii 26 35 8 4 !I 2 ,1 6

92 11 29 3162 10 1 1 3 5

16 5 8 11 11 110 1 1 1

3 1 1 2 5.6 4 1 1,r1 1
11'9 12 22 .5 1 1 04

68 18, 14 28. 12 58 14 13 '3 5 5 8

61101,l'4 25 29 15, , 9.41' 6 1 '1 2.

1 0 0 0 1 0 11 3 0

'2 0 0 1 1 1 9 5 3

7 3 0 0 3 3 3314 3

16 3 2 0;1 1 36 23 8

1 1 0 0 3 1 10 5 1

,3 2 1 1 2 0 33 8 6

13 2 '0 0 3 3: 30 24 7,.

7 2 1 0 4 1 19 6 3

,1 0 0 0 1 0 8`4 3

15 0 0 1 ,3 1 1 8 '1

12 4 '0 0 4 3 31 21 1

8 '3 1 0 4 1 31 11 6

0 1 1 121

1

0 1 0

2 8.a,

4 6 5

1 '0 1 126

3 f s

1 9 5

2 5 3

'3 0

5 610

2 6 3

80'



Table 1,01(.Continud)
4,0

,_
, ,

1 4

v,

162. ,IctivitieS/clubs a my ichool have
1

fair rules for jilning.

1 strongly agree 18 38 610 918 6 8 '3 0 1
i

5 1 ,) 0, 2 3 .12 9 5 2 . 2 2 ':v,139 , ,,,A

N
.,,

. / agree 106 131 25 10 19.18 16 11 8 '3 3 9 11, 3: 0 0 '13` 0 46 21 9 3 '11 8

C k ,

' , 3 disagree . 1514 5 1 14 16 '6 3, .1 3 1 , 2 0 11 1 2 18 1 I 2'' '1 3 7

0

4 strongly disagree , ' 2 1 0 2 ,),1 'I 4.0 .0 1 1 0 1 1 1 0 r 0 . 13 1 0. 1 .01 ,

ti

1

# P1

'Jill

1÷ ,

. E1111,'

Iiissin29 '4 iv

411 i ?' ., ' 1,1) , ,'

, ,,,, ,

. t'
c

,

to Black 111,2,Lic BlackAl 1,11s anic Blac`k Black 11);psr-1#

I 7

!IrIIF F . MFMFM1f IIFN ,

r

'1 (

163 I do no,know how to become a member ,
'', ,

of an ii4yitylclub.
, t1c

.0'''., I
A .

. ' Gec te, el 1

1. strongly agree 5 9 3 1 4 '1 1 2 3 0 1 1 ' 1 0 .0 1 . ;.1:, 0 9,1 3 1 1 1 , 136,.

2 agree 19 36 12 8 16 21 12 12 1 1 Z 6 .6. 2 0 0 3 , 2' '',21 9 1 2' 5 3 ,

3 disagree b 82,102 1 5 30 , 1 1 66 13 11 3 . 1 .3\ 6: ,...9 . 3'i'l 0 6 2 .... 35'23 5 1. 9 6 ','4 0 ,

I strongly disagree 33 II 518 10 16 6. 3 514 1 1 1 I.5 2 ,(11.0 2. 1 19 5 1 2 2 1 t
. I

k 4
1 :4 ° 'CI

164, Students at my school would like me
,,,

to join an activity/club. ' ,
,

1 strongly agree 12 16 3 . 1 5. 10 , 1 , 1 1, 0 :1 0 .3'40. 0 0 1 '11'. 11',1 31,. , 111

2 agree 61 104 18 30 10 61 13 11 9 ..,1 110 1, 6 l 1' I 4.' 3 2811 ,6 2 6 ,

3 disgaree 61 62 12 15 29 35 11 15 2 .1 1 1 10 2'. 0 1 3 1 30 22 01 5 61' , ,;
,

1 strongly disagree 10 6 2 1 4 2' 4 2 0 1 1 0 Al; 3 f1' 0 '...i3 1 15) 3 1 1 1 .

.0.82

14#

,

t

.t



165. 1 cannot 'Jlitn an activity/club

because 1 take care of My younger

brothers or sisters,

,; Hissing

111-1 [Mil
, Eli:, ' ,: Data1 ,

..i' .

tglo., Tack IlispaMc An Black bat LC Black ilisEanic Ale. Blacii'l'.' 4',....... ............,,.. ........

1. F M I. H F. .M F H F '11 F 11 F il F . LF , 1,1, F

,

M F A F

1 strongly agree . , 5 1 ; 2 1 3 1 5 4 1 0 .0. 1 1 2 0 0 0 1 ,1 6 7 4, 0 O 0 134

2 , agree 14 28 , 4 1 12 23 1 7 3 0 0 6 1 1 0 0 1 2.. 2 5 1 1,J13-

3 disagree 1 61 8 8 14 51 13.11 1 6. 3 6 11.3 0 1 5' 1 39 20 5 4 7 6

4 strongly disagree '60 69 ). 128 7 9 5 1 3 1 11 3 1 0 '5' 1 34 11 8 .2 7, 5,

, 166, 1 do not know very much ibotit the

activities/clubs:at my school

1 strongly' agree

'2 agree

3 disagree

4 strongly. disagree

161, 1 am smart enough to be a member of

,ab Activity/club,

1, strongly agree .

,agree

3 (dliagree

4 strongly disagree

I

11.25 4, 1 , 510 3 1 5 2 00 0 1 1 '15 10 I 0 , 1 1' 142

5810 17 20.. 30.49 16 13 c 2 3 8 2 0 0 1 1" 3012 7 5 6

50 10 8,..21, ° 35 45, 9 5 1 2 2L,5 9 0 0 1 2 3 321 4 1. 4

20 21 7 I ,7 9 ,3 5 2 1 2 1 3 1 1.0 2 0 13 5 2 2 1

,

"-..

51 53 11 19 19 20 1 3 '2 0 2 2 6, 0 1 1 4 .1 14 0 6 2 135

11 118 21. 29 4766 9884 34 10'3 0 0, '5 ,2 '4131 7 4'

1011 1 6 123 1214 1,3 2 5 63 00 1 1 16 8 31''2'',4

3 5, 1 3 3 4 1 1) 0 1 3 1 00 1. 1 9 0 1 0 1 1,,
t



, Table 14(Continued)

168 1 have no way to get to or from

actiiiity/club meetings.

1 strongly agree

2 agree

3 disagree

I strongly disagree

I,would be liked' by other meMbers, if

1 joinei an activity /club,

1 strongly agree

2 'agree

3 disagree

strongly disagree

110. I' have enough talents or sk to

bra member of ai, actiVitylclub.

1 strongly agree

2 agree

3 disagree

1 strongly disagree

Hissing'

..." ..
Illi

3 E
Ell 1E1 Data

1 o

s

Alt Black ','llispanic .Aji lo 841(111i2Lic.. till. Ol'ack Ilisat. Alt .81aciv16i12J11:

,

4

4

11 F II F 11' F M f 11' F M. F H F h1 F M F: f 11 f:. N F

.

t
25 2, '0 '3 4 2 1 3.1 0' 1 1 0 0 0 3 0 1 2 0 0 .0 1 140

1120 6 9 1112 6 5 2,0 1 1 5,1,0 0 1 1 21.9 4'2', 3 1

83 11017 31 4610 1412 '5'1' 5 111 2' 0 0 5 2 4025 9 .8.9

15 54.10n 1923 10 9 2,,2 1 1 t8 1 1 1' 3 2 2210 5 3 1 3

o

1 0 2 8 5 8 12 13 5 2 1,0 23 1 '0 0 1 30 9 8 '3 2 '0 1 143

102 131 18 35 4063 12 11 1 3 ,1 14 1 0 5 1 4025 1 3 10 8'

22 21 9 1 20 25 11 9 1 3 . 3 1' 1 3 0 0 2 2 )0,8 1 2 3

1 3 46..58 42 3 1 0 0 0:0 .2 1 '13 1 1. 10

r.
1

4 '1

14

12 33 1118 20 16 '5 5. 5 0 2 3 5 3' 1 0 3 1 25 '1 1 1 2 3 136,

94 131 18 13,3911 , 1 1 , 7 3 5 2 6 1 1 0 1 3 3 13 21 6 3 10 5

923 1 3 15 16 815 32 3 1 8 1 0 0 1 '0 2210 3 1 3 6

8'1 2 1 2'1 2 0 1 0 0.0 4,1 00 10' S2, 1 0:2 0



Table14 (Continued)

'" 'II 0

Missing,

1111 [1111
,

: Ell t'. tfiv Data

,
, , ,

'Alo ....flack, ilisoanic 'Rglo Iliad( Hispanic' lilt 81aCk 'ilispLic ,ti10 Jilack ilispank

A k y

1F:4, Ii ! ,11.....1 N t p1 f PI r 11 F hl

Activity/clubs are iriportant to

teachers at jny school, ,

1, strongly. agree 'vj

2$ 'agree

3 disagree

[I strongly,

0

0 0.3. 30 1 0 0 0 14 6 3 0 2 0 141

5,5..45 6 '0 1 52 35'1 64 6.6

314 '10 2 00 2 1 31 20 6 2, 6 81''

, 5 1 0 0 1 9 1 2 1' 1

112, Membership in an aCtivtty/club

. 'Important to me.

,

1: strongly agree

2 agree

3 disagree

I strongly disagree

113,,dOnot have the money to belong
4,

to an bctivitylclub, A:

1 strongly agree

3 disagree

strongly disagree

,

Yk.

)1,,r141

9 4 2, 3 :3 if

31'53 10'20 1811 8.'8, 5 3

10 88 926 48 52 13.'1 3

25111' 2 5 5, 8 a 6 4'1 0

1 3 0 3 °0a' ,o611 3.04 0 0' 151

0 3 3 1 0 0 3 3. 20 12 ,5 P5'

4.5 121 1, 0' 3 1 38'23 5 2

3 , 2 0 1 2 1 .25 6 20 52

3 5 5' '3 .!1,1 .0 21 '4 0 3'0

''920'r!'s, 6 9J 2;1 11.0 1, 0 0

) .11, 94 '18 26 17.59 11 0; Q °,5, 5.6 1"

41 SO 100 12 20 30 6 6 41 110, 1 .2 1:0

iv

)

4.

01



`Table ontinud)

1

,1111 Ily teachers would Nice me to join' an

activityLcub,

1' strongly'agree

2 agree

3 disagree

1 striogly'llsagret
I , 1

115., "Other st 'In activities/clubs

would not.,accejit me because of my

4'. handicap.

1 skrongly ape,

"agre
1.0

isagree
,

strongly disagree

,

R6,' I, would' Ite.new;friends if I Joined

an ctivity/club.

1 strongly agree'

2 ;agree ,

3 I

strong sagree

1

1 I

0'.". :Missing

1111 , PH' ' 1 '''' EN 10 ', Data

;it Black, ,Ilisoanic Anglo B ck ilispan_ Et Black His pull An Black; Hispanic
1 r / 0

.1.) 1 J" ,.,1 i' 11 f M F li r 11 Hi F,, 11 F .. N f: 11 f M r.ml ......
: i
{

t

/ t
r 41

4k

3 18 9 .1 6' 1, '3 0 , 1 0 1 1 1 2, 1

1,9 11 21 21 39 32'1,21'5, 2 1 L, 4.1 0 0 1 21 13 1 2 '2.,

1H3 1326 39 60 ' 10 2 3 1 1 I 3) 1 38 21 6 2 5

11,,11 1 i9 8 2 1 1 ;o:o . 1 o- ,4 8 2'2 43.',

3 1 0 3 3 1

51 59 1211; 30 38

18 118 19 lt 31 66

,

,

N
ID '.

"22 00 1 . I' : 0 3 0 51 1 1 0 , 00 152'

1. , , 1.

4 2 011, 0/ 3 0 i''1 2 16 5 3' r lf 2; '
13 15 3 6 it '8' I : : ,8 1 , 0 0 3 l'x 31 12 1 1 10 1

1 ? , 9 6 0 11,2 1,1 I' 20,t 384, 9 Ill 5 6,
, ,,I

,
1, J ,,

A

!

41 ,C1 ,

' k ,
I I

V

1

1'. il
1

124 63 ,',11 1, 11 30 395, , i 0 1 3 8 0. 0° 1 .4 1,', 13 11' 0.6

',,61 109 s4 31 4915 20 i 1 1 B. 13 i..,0, 0, '3 42 2jo T''..? 9,9

1 1

i

11 10 6.,5 ;.10 1 ?d I2 0 1 1 3 3 1 1 '0' 11 16,d4, 31,i1'.

It. 1 3 1 1 3 1 ,, 2, 1 .2 '1 3 0 2 1;0 0 ,L0 ,.1 '1 1 0 1"O



Table .ii(Continnd)

II

I
r

HO 1 OE , I.0 ;' : Oat

. ' 'ii ,,.

An Hack Hispanic Ar.glo tin, Hispanic An to His anis: Annlo 811c1 1112Lic I r '
P I ,

0,

11 tr 1.1 M r M r. Il F f H r

I

111, '1\ctivitieslclubs are important to
i

stidents in my school.

,

il strongly agree 18 51 '1.12 1 18. ,1 5 5.0 2 2 1 1 I) 1 ,2 2 -1611 4.3 6,0; '146'

it
i' -2 agree ,, 83 :HIS:// 26 ., 31 65 11 44.. 3 4 2 8 1 4 0I 0 I, 6 1, 44 13 611 N

..
, II

3 disagree ' 20 29, 3,15 16 21 11' 10 1 3 2) 8 0 i',1 0 2 ,i1 19.1 41 5 1 '..f,

I. 'strongly disagree

4

Y

1.

r

0

1
0

f

V. ,

91A3 2 I/ 1 3 '3 0 1 0 1 0 4 peo 110 o 110

4

r

E

V -4

1



I. (

.

' ) . : '-
4 ,1

-Specifi cgll y, the s' see themse-I4es'having phyica1 'strength and
. .

girls see themselves as havjng ideas abut -what, to 41 to cdnti.i bufe to the
4P,

7.

. ac'tiVity. It is noteworthy)/ that among- white youth, EH ,and LD bOys;-. celatilve
16 ,

to EH and LD girls, see thenisel ves as having more 1 eadersfffp and physi(a,

strength and. knowledge' or expertise --to contribt.4 (#147). Al sd, girls, help

With the family whereas boys spend time with hobbies and ,other' interests;'

.however, Black and Mexican American youth tend to help more with their
A K

families in comparison with White youth who spend time with friend's (#148).:

Black youth, and..LD and-_EMH youth, were- willing to spend the lea,st- amount of
.. . .

g. _

'time in school att-i'vities' (#149). Girls would join activities to have fun4
.

'whefeis boys eXpressed a variety .of interests Also, White youth would
J1

join
.

primarily "to have,fun" while slack _and Mexican American youth would- join to.,,
z; .110

,-,
learn something new U.150). It. is ;noteworthji that nonhandicap d Black youth'_

,

see "ihterest only"- as the primary need to belong whereas LD Black youth see

athletic skill s as mosterportant (#151).

Table 14 -reveal s that, in general ; nonparticipants would 1 ike to join an

activity (#153) and their parents 'would like them to be members (#154),c.

-..L.H60-iter--:apprakimately forty iOercent of the. nonparticipants do not see any of
"5 .

the actay-ities/clubs as being interesting to: them (#155). Nonparticipants are

equally .split in 4iavingy friends in activities (#156). They say th-A--:work

would not be an impediment to joining (#157). They are divided -equally as to

whether the ,.activity is im5 portapt to school principal s (#150. They

overwhelmingly agreed that ethnicity is of no 'consideration ,rel ative taP, their

participation (4159). They do not see activities as' importaht to their,

parents (#160): They feel strongly that they would, be accepted- by others.
A / -

( # 1 6 4 ). They Sde :rules of actvities has fair (#162),

become a member ofan activity or. Club 0163),: They are
a.

A

69

most know hbw' to

split 'evenly Loh,



re

whether others would 1 eeithem `to joirt:An activity/club (#164). Most di sagree'

that taking care Of isibl,ings-Ainpedetkhem.frorii joining (#16g). About- half say

they know so'mething about a club or attiity .(#166), and nearly "a1-1 of the

youth say that they. are', sritart. enough to become a rperrOrcr,(#167). N of the
-

.students see a handicap as an,- impediment joining (#1-75).:,. They g ee that

they have A means of transportation (#168) and that tihey would' be l iked by
!

other members: if they joined an activity (#169). Also they say that they

would make new friends (#171), that they- have sufficient talent to' join'

... .. ,..
(, #170), and that they have enough money to join (#173). ,3hey'see activities . ,

....., - --
., . -

). . " .

aS impOrtan at t4)eir school (#177), and as important to teachers (#171), but

they do not see t eachers' as interested to theip joining (#174)., 'Further,

membership is bnigportant to 'the nonparticipants (#172). ...,",;, 4k!:

G.,.

. . . i , .
.. ,

Specifically, Blacks and Mexican Ameri cant woul d li ke to become' membersH
,10

of extracurricular activities more than Whites.? The Mnhandicapped generally,.
. _ . ,.

, .

females, and Mexicarr Americani see activities as mor'e
.

-interet-tingf as*.compared

to males, Blacks, and Whites. =The fondfcapped - feel: (olgiy slightly More :.

Y
'broportionately), that tgithef.s would not accept. them if they joined an 7a ctiv it;

..,
,..

,

' , (#161), and. that othIps AD not want tTlem to join' an actfmlty (#164).: Blacks
,

-. , "#- , ,

.,. ', .
. ,

feel that they have somewhat more talent'than Whites and
,
Mexi,oan_ Ameri cans to

,contribute to an activity (#170); Blacks a-tgo seg memberOt a s odeint 1 al 1 y

,

more important. to them. Final TS', the handicapped see money as 'more important

.

( #173) , and see teachers' as less interested in their .parttcipatIon #17424 EH 0

. .

4.4- and LD youth. see their handicaps 'aS more of a problem to the0 than,E111-1 psyth; .v- _ -. ..

..) and the handicapped believe that they Would' make fewer:'friends .at-,comparfed

.;' with nonhandicapged youth if they Joined an actiVjiy.-::(#1W. :,:
,

-..,/

,

k , . .4



... r
and 'acti vity); many cent are e-rnptv._, Therefore, Table .154 cohstriidted from

. .. . .
modal patterns revealed in : Appendices F to' I,. and contains fourten

1- ."-11characteristics. of activitieses. Each "x"- .corresponds ,to .,the most 'freq

res onse for participants in .each, tivity. The p4tern of mi-1it4rres.

.
pa' eipation, although included as. pendix 4, has b6len excl-uded frbm Table

.5 ,,,,

'15 beau,se of sina.11, cel i sires. , - , . .:=4'.../4 . ,

. Table, 15 re.,./,.-ial s that-participants. in Athletics (A) see themselves as..., . ;

spending much more time in the activitg es-compared to partii pants, in Art and-

,Performance (AP.), Eiusiness and Vocational (BV)-, and, Still:lent:Government (SG)-
.

at h

_ .

(#1Q1). Whehas participants in AP SG. would spen t time socializing

. .. if they were jot in the -acti vity; thOse in t3V 'gam; A woul d skend,,their time;- .
0

working at b (#102). Students ,Joined AP arils SG to have fun:, BV *earn
/ -

something Dew,i,, and 'A to give an athletid performance (i103): Participant in

CAP, -SG, and' A learned abOut joining from. other members. of the.-clith, and: those

in BV learned abbut joinieng from teachers and/or admihittratprs C#104.).
. . . . . .

Participants' in A .pereeive athletick skills as necessar.formeMbership,
.iltik , a

,,

, but those in AP, BV, and SG _see interest al one,'as necessary for membership

( #105). Whereas participants in BV dould drive their own 'car to activity'
I

.

meetings, those :in AP, and -SG would rely on friends and relatives -for, .?
-transportation. Further partictptnts-vin A said theydid note need

,

transportation '(#105). Participants ,a n3 ^all four !clods' of acti.y.ities
,

see
-

membership as very:inexpensi ve (#107t).' Al so, al l partici pantt indicate. that 3.4-

.
. :147 ,

other commitments, to :dor :family ar the only l'actors hat would inflibit
. . .. 17 it,. .

increa,ed participatio, ').. Whe yliart lc 1 pa nt5 i oi 43y and -;,911 area . '.*:''..

9 .- '. r ; , , . 47 ....r. t ;_ ... ..--motivated to .continue their' mernoersiiii p in the acti:vity;;ror personal .succek§i .... :,41.,:.

those 'i,j) AP !and 50 do vi becaki.se' -of .rel at i onsh'ip& with ,bilier atil vlity/club
.74

. .

meMberS 'A#109). -Partic.i pants., in .BV, SG, 'and A' reward,g, themsIves for ,
r r

r; t. '" . , 7 :
44" I 4511)

:

- ni4;:



Table 15

' Modal 'Participation Patterns of Students in'SchoOctivities/ClubS

Aits and , Business and Student

Performance Vocational. Government

101.- Time,spent weekly in this activity J
1 2,hours,or less wakly .

2' 3 '-5 hours weekly

o

\ir 3 i-8 how's rekly

4 9+ hours weekly

c.

0 What would you do with yourtime if

lou Were not in this activity?

.

work.atAjob::::::7

2 be with friends

3 watch TV'.
t

.1

4 help.or be with my,family

5 have hobbies or other interests

103. Why did yoU join this activity?,

1 ,to have fun

2 to learn something new _
x

r

3 to,make something or provide

a service '

4 to give an'ithletic performance.

5 to give an artistic.performahce

x

x

.1

ti

Athletics °



;ab!e lb pntinuea) ,

Arts aid

Performance

BUsiness and Student

Vocatio01 .4bvernment- Athletic

104, Now did you learn about joining?

1 school counselor,

2 ,other member of the club

3 school newspaper/newsletter,

4 teacherS and/61Padminitrators

5 club publicity on campus

x

,

Ips What did you need riot to become a ,

,

member? . /

93

1 interest.onlyf,no'skills needed

r

2 academic skills

3 atWetic skills ,

4 ;:;erformance/artistic skills

low do you get to meetings, before or

aftellr school? '

, .

1 I would. drive my own car.

2 ,q')would take a bUS;

3 friend or relative could

,give me.
(

4 I do no,t need transpor tion,

5 I could, not get there,

fl I

x

A

x

x

x



Table15 (Continued):

Arts and Business and Student

.Performance Igational , Government

Athletics

,101. 110w much dOes_it cost you'to belong

jo the activity/club?

1 tithing

$1 to $5,

3 $6 to $10

4 $11 to $15 .

5 $16 or over

1 0

0

108, If you wanted to increase your

participeti what would stop you?

1 lack o moneY or transportation

2 other commitments (work,

family responsibilities, etc.

3 lack ofNinformation or clear

dirctions

4 lacOof acceptance jv other

activity/club m6rs

109. Why do y16 stay a 'member of this club?

1 personal success
ti

2 trophies, letters, certifiCates,

badges; etc

1.00 3 recOgnj1,ion (peers, parents., etc,)

relationship's with other$ X.

a

1 4

X X X:

Y.

101
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'Table 15 (Continued) ,;

K

1

Arts and"

Performance

Business and ent

Vocational Govern ent Athletics

110. Who rewards you fdr your achievements-

'in this club?

1 self

2

7

parents

3 othermembers

4' school sponsors

5 teachers and administrators

111 What is the most important contribu-

tid you make :to this activity/c10?
..

leadershipi! bilfty

2 physical strength'

,3 knowledgeor'experdso

4) ; creativity

5 ideas about what to do
,

112. How do-you achieve the goals of

the activity/club?

'I/ 1 compete more than; you coopirate

, .
.

4

2 cooper4e more than you compete

X

3 compete and cooperate equally

4

x

x

to
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Table 15 (Continued')

it

o

Arts and lusiness,and Student , . Athletics

Performance Vocational Government

I

113. Who leads the activity most of thOme?'
4.

1 All members'tvOthr

2 sponsortor school adMinistratok

3 activity leaders'

4 committee of members'

1 114' How many activities do.vou belonglo

other than this one?

11 acne

one

3 two

',4 three

5 four or more

\

\

I

10q

a

AI

AM,

If

X

I)

iv
A

3

X



- .7.:

achieyements in the activity, but those in AP see rewards coming from other

memberi (#110). Wh'epeas participants- in AP, BV, and SG perceive their own

ideas as their most important contrbution to the activity, those in A see

.

physical strength, as their, most important cpntributfon (#111). Participants-,

ivAP, BV, and A believe ..tSaf-goals of the activity/club ve,achieved by An
4- .

equal amounr.of cooperation and competition among members (#112). It is

noteworthy that only those participants in SG 'see cooperation as more

important for achieving goals than competition: ParticOpants' in AP, SG, and A.

see activity ldaders directing the activity while those in BV see all members

acting. together directing the activity (#.113). Iperea'§ partidipant5/ irk AP,

BV, and SG. tend to belong to two school activqles, thoie in A tendto belong -

only to a single athletit attivity/club (#114).

Summary of participnt perC tions. Participants -join activities tg_.:have

fun' and learn new skills. Whereas Social skills may be more necessary for

membership in AR, BV,aand SG than task - performance skills, athletic skills are

prerequisite fiF membership in A. Development.of interpersonal rel4tionships.

s

and personal growth a44e perceived as the most importan benefits from
.

membership across activities. Commitments to factors vternal'to activities

impede increased participation-, however, mot participants belong to two

activities.
0

Personality Representations by Sex,, Handicapping Condition, and ah'nicity,

The data from earlier pilot studies showed that males and females often'
- .

differed in-their self-representations on the five Interpersonal Adjective

Variables.. Consequently,the analyses presented in this section are separated
A

for each sex.

78
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e

Adolescents' se1T-representatiohs of personality. ,Two-,way analyses of.

:-.

T.-,variance. (ANOVAS) were -used-to assess theeffects bi,Mandicapping condition

and. etbnic:backeound,7on each, of. the five Interpersonal Adjective Variables

(PA0,---' Resqtts .of 'these- analyses are` shown in Tables 16 and 17. Table I.&
.

.

.Oresentsttli :means on which_ they( arebased and T5ble 17 indicatet the results. .

'
.

of the ANOVAS; The interpretation ,of high'and low Mean scores on the five IAV

....

:variables i ven..in Table,7.' Since -all students, regardless of handicapping

..'.
. ._. .

condition and ethnicity Were, asked to rate themselves on the IAV, all of them
-

. .

' ... .,v

are-included in .these analyses..

' \-
The A.NOVAS reveal a differntiatecr picture of self-representations among

, .

.
.

handicappingcondaion% and ethnic backgrounds. Amdng females, nonhandicapped
w .

(NH), emotionally handiCapped (EH) and learning disabled (LD) adolescent

see '..ftemselves 'as less irresponsible than educable mentally handicapped (EMH)

see themselves. EH and -0 females, perceive. themselves to be less

slibmissiveiself-effacing.thah do ..0 or EM_H feMales. Conversely, EH and NH

femal es' "view themselves as more responsible/concerned than do LD and EMH
J

femaies.. Ethnic differences.among females appear on only one of the IAV

scales--irresponsibleAnconcerned; Black females rate themselves as much less%

irresponsible than Mexican American' females rate themselves. Handicapping

conditLiorr,only differentiates adolescent males on the responsible/concerned

IAV'stalei LD males regard.themselves less positively than do NH, EH, and EMH

males. Ethnic differences among males emerge on two of'the five IAV. scales--

'aggressive/maliciousaggressive malicious and trresponsible/Unconcerned. In each instance, Black _

*

Males rate themselves more favorably compared to the self-representations of

Mexican American and ftt'ite.males.,,

Two conclusions are noteworthy from these data. First, amongleMales, NH

,and EH adolescents .have more positiVe self-images! than do LD and EMH 4

'.79
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Table. 113 9 .1 4

4,

Means and Standard Deviations within Sex for Interpersonal Adjectile Variables on Self-kepresentation by Handicap ing Condition and Ethnicityln 1632

A Type of Handicap .--

NH '''', EMH ., EH

n M SO n M' SD n . M SD

Interpersonal Adjective Vartable .

females , 655 58 018 4

Dominant/Status 2.17 .42 2.21 .36', 2.23 .311

\Aggresslve/Mallcious 2.87 .50 2.87 .55 2.74 .51

Irresponsible/hconcerned 3,33 .38 3.13 .42 3.28 .30

Submissive/Self-effacing 3.21 .41 3.01 .48 '3.32 .45

Responsible/Concerned 1.78 .33 1.86 .40 1.81 .35

,Males 507 ,. , 59 49'

Dominant/Status 2,10 .41 2.01 .44 , 2.21 .41

Aggressive/Malic1014\ 7,84 .49 2.76 '.57 ,' 2.13 .61

Irresponsible/Unconcerned 3,25 .39 3.19 .43 3.13 .401

Submissive/Self-effaCing , 3.26 .44 3.16 .55 3.22 .45

I ,

4

Responsible/Concerned 1.93' .33 1.94 .42 , 1.95 .38

Ethnicity;
.,

LD Black Meg, Am. White '',

n It/) ,',..ii)
M SD n M SD M SD

94' 132

2.29 .48 2.07.

2,84 .50' 2,91

3.23 .42 3.39

3,15 .51 . I; 3,34

1.86 .35 1.76

192 120

2.07 .12 1.95

2.75 .53 2.99

3.18 .51' '3.31

3.21 .52 3.36

'r 2.00 '.43 1.95

239 1 454

.39 2,23 .43 2.19 .43

.48 2.84 .51 2,85 .51:

.37 3.25 .40 3.30 .38

,42 3.18 .47 3.20 .48

,31 1.86 .34 1.18 .33

205 V 482

,''.39 ' 2,12 ;41 2.11 .41,

.45 2.83 .48 2.75 .53

.40 3.22 .41, 3.21 .44

.52 3.23 .48 3:624 M5

.39 1,99 .34 1.93 .37

lo
e°

4

k

tos



Table 17 .

Two-way Analyses ot Variance within Sex for Interpersonal' Adjective Variables on Self-Representation by'Handicapping

Condition and Ethnicity, (n = 1632)

Source

Interpersonal Adjective Variables

Dominant/ Aggressive/ Irresponsible/ Submissive/ Responsible/

Status Malicious Unconcerned $elf-effacing Conterned'

F F F

Females, n--: 825

Self-represeqations ,, 2.30 .43 9.81*** ' 3,66** 3.28*

by Type of Handicap (A) 0,813)

Self-representations 1.12 1:59' .. 3.05* '1.6k , 1,25

,

0,

by Ethnicity (B) (2,813)

A B (6,813) 1.55 , 1.52 ' 2,54* 1.26 1.45 -

ri

Males, n = 807 t co,

. Self-representations 1.47 .44 .16 .09 13.22*

by Type ofHaOicap (A) (3,195)
1

,

Self-representations 2.08 6.83** 3,43* 2.40 2.66

by Ethnicity (B) (2,795)
,

AxB (6,79 1
,

1.97 1.88 1.63 .81 1.01

Note: Figures in parentheses are degrees of freedom. .°

*p .05; **p .01; ***p

(
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adolescents. LD and EMH females as compared,with NH and EH females experience

more difficulty in learning, academic cohtent,AnaS/ feel inferior in the

academic setting and thus th internaliiattos of these feelings may, result in.

lower selfesteem.' Second, he civil rights movement and ,programs aimed at

t?

improvingelf-images' among Blacks, like Jessie Jatkson's P.U.S.H.,. may

.account parktial ly -for the finding that Black Guth have more favorable

selfimages within females to a lesser extent, and within males/id a greater:-

) e
egent,,-;:than do,Mexican American or,Whiteyouth.

- Adolescent perceptions of others. Of the 1.,.632 adole'scents who

thOtUdy, 780 xte asked to expresso-their perceptions of

schooti14ents if) general (n = 384) or handicapped students in

general'In = 396) as reference groups. The perceptions of these two groups

. were Aleasured dp each ,off' the. five IAV scales. Three-way,ANOVAS Were used to

the, e feces Of handicapped status, ethnic, background, and reference

780 adolescents' perceptions of others, as measured by the dive

4

esults of these, analyses are shown in Tables 18 and 19. Table

ans on which they are based, and Table 19 indicates the

.111.ainr effect compares the personality representations made by

dicapped youth of both handicapped and nonhandicapped

e IAV were combined across reference groups in order that

apped' and nonhandicapped youth could be compared. The second main

effect-cpmpareS the three ethnicities (Black, Mexican American, and White).in

-,Aterms df their personality representations of both handicapped, and

c
nonhandicaged-peers combined.' The third main effect.compares the ratings of

the two reference groups, adolescents who rated high school students in.

82
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Table 10

0 ,

i

Hearis,andltandard Deviations for Interpersonal Adjective Variables, Within'Sex, Classified by Raters' Handicap Status, Ethnicity, and Ratings of

Two Reference Groups! (N = 180)

4

Interpersonal Adjective Variables'

Dominant/ Aggressive/ Irresponsible/ Submissive/. liesponsibTe/

Status Malicious Unconcerned Self-effacing Concerned

N M SD M SD M SD M SD , M SD

Females
.11'0A

Status °

A

Handicapped ( 4 75*. 2.39 .43 H 2117 ' .65 2.77 .51 2,79, ,54 2,31 .50

NonhandIcapped 326 2.38 ,42 2,58 .60 2,82 .49 2.83 .46

\

2.29 '.51

Ethnicity
r i

Black
t

67 2.33 .42 , 2.62 .69 2.81 ,.52 2.91, .51 2.24 .58 1 '

Mexican American 111 2.40 .42 '2.65 .52 2,85 ,39 2.81 ,46 2.19 .42

Idle 223 2.38. .42 2,50 i .62 +2.71 .53 2,81 .45 2,20 , .52

) XI

Reference'Group ,
, ,

High School St dents in General A92, 2.25 .39 2.36 .61 , 2.71 4 t .53 .2.90 .45 , 2,40 .51 ,,,

handicapped' Students in GeneralQ 2.50209 ' .41 2.14 55 '2.91 i .44 2.75 .48 2.11 ,46 co

Males

Status

Handicapped 113 2. .59 2.58 , .63 2.78 .50 2.84 .'62 . 2.35 ea4"......65

Nonhandicapped 266 2 .41 2.59 .55 .2.84 . .48 2.82 k50 2,28 41448

Ethnicity

'Black 52 2.18 .55 2,78 2.96 .56 3.04. ,54, 2.22, . .50

Mexican American 94 2.32 .44 2.61 5 02.92 .45 2.92 :51 2,24 .53

White 233 2.35 ,52 2.53' .51 '2.75 .51' 2,75 .53 2.34 .55

Reference Group
4

High School Students in General 192 2,21 .49 2.5t, .58 1.79 .52 2,87 ,52 2.42 .56

Handicapped Students in General 181 2.40 .52 2.67 .56 2.85 ,.50 2,19 .55 2.19 .49

*Students included in Table 20 are those who rated either "High School Students in Seneral" or "Handicapped Students in General"Students



Table 19

Three -way Analyses of 'Variance for Interpersonal Adjective Variables, within Sex', ClasWie1:1 by Raters.' Handicap Status,

Ethnicity,and Ratings of. Two q0erence Groups ("High School Students in General" or "HandAcapOed Status ") (N = 780)

Interpersonal Adjective Variables

Domin'ant/ Aggressive/ Irresponsible/ Submissive/ Responsible/
/ .

.1
Status Malicious Unconcerned

s.

Self-effacing Concerned

Source. , F F , F T F
a

Females, n = 401

Handicap Status'

Ethnicity

Reference group

A x B (2,389)

'A ,x C (1,389)

B x C (2,389).

A x.Bx C (2,389)

0

Males, n = 379

Handicap Status

Ethnicity

Reference group

A x B , (2,167)

A x C (1,367),

B x C (2,367)

AxBxC (2,367)

(A) (1,383)

(B) (2,389)

(C) (1,389)

(Al) .00367)

(B) (2,367)
'(C) (1,367)

.01

.14

1,41

.38

4.45*

1.34

,27

.

.06

1.65

.18

.70

2.86

3.20*

1.01

.07

2.93*

9.21**

.54

.33

2.01

1.41

f

.03

3.49

4.53*

.83

.03

.04

.12

.07

. .79

**.' 7.08**

.11

.29

1.5&
.72

4.13*'

2.07

--.57

2.17

.74 ,

.31

.68

.44.

1.16

1.06.

.D3

1.35

1.39

.63

8.27***

:13

1.47

3.87*

1.42

.Q3

1

°

.36

.96

10.16**

.26

.04 '

.12

.21

1.04

.71

8:66**

.33'

.14

:43

Note: Figures in parentheses are degrees offreedom.

*p < .05; **1:1c .01; *** p < :001-

tio r

116.



.1,(

07 general versus adolescents Who rated handicapped- students in general; as made

by the 780 subjects without gird to thett own handicapped status or

ettinicity.
i

..
8 '

f Table 19-'reveals the relative influence of'handicapped, status, ethnic

background, and 4.eference group as assessed by the' personality representations
, .

6
that adolescents make of others. The F associ-a -ted with the test of the'first

1 %

Y

mam, effett indicates that handicapped and nonhandlcapped yoGth of both sexes
0

do not differ on any of the IAV scales in rating,ttie.personalities of other

youth'. The F associated with the test'-of the second main.effect shown in
c 4

Table19 indicates that ethnic'background differenti11,ate% alOolescent females in
=

rating other youth on the aggressive/malicious scale. As the means in,Table.

t18 show, Whit'e females view other youtP°1eSs favorably than ;do Black and , ,/

Mexican American females. Moreover, ethnic differences appear on'three of the

five IAV scales for adolescent,males. White adolescent males vilw others less
4

favorably than do Black. and. Mexical0 American males in respect to

. .

aggressieness, irresponlibiiity, -and submissiveness. An intriguing

difference appears when the ratings made by the 780 youth of high school

students i,n general are compared with those of handicapped students in

general. For example, the F associated with the test of the third main effect

shows that adolescents of both sexes see handicapped students as significantly

more responsible than they see youthin general. Further, both sexes also see

handicapped youth as significantly less aggressive, and adolescent females

also see; handicapped students as significantly less irresponsible than

students in general. It is-noteworthy that the F tests for the interactions

regarding images of the personalities of handicapped versus nonhandicapped

youth are largely nonsignificant. These data suggest that neither handicapped



, wi,,' A '

.status nor ethnic background affects personality evaluations of youth who are

asked to rate peers either'by handicapped katus or by nonhandicapped status.
) . 4

a k.

Two conclusions may be drawn from these data. First; for males more than

,

females, White adolescents, have tress positive perc.1eptOons of others than do
,

Blacks and Mexican Americans. These data suggest/ that White" youth appear to

be 54e ethnocentric than Blacks and Mexican Americans. ,Second, in regard to

'the'perception' of the personalities of handicapped 'youth, adolekents see

handicapped youth more positively than thet_dp students in geheral. -"HoWever,

since the handicapped yputh are teen more Outitively on the responsibility and

aggressiveness JAV scales but noton the dominant/status IAV- scale, this ,

)

Positive regard may be interpreted as1 6 patronizing or based on the

perceptiOn that the nonhandicapAd are nonthreatening. Thus, the pQ,siti7e

regard" may be based 4ss'on respgt Of5101.1s or friendship than on empathy

and caring. .

,\ Summary of personality representations. As measured by the.five,

personality variables, adolescents' self-reptesentations (Tables 16 and 17)

are 'characterized b positive self-images regardless of ethnicity. or

'handicapping condition. Whereas females' self-images differ primarily by

handicapping ,condition, males' self-images differ primarily by ethnicity.

Among females, LD and EMH youth regard themselves less favorably on factors

related to responsibility and submissiveness as compared to NH and EH females.

These data suggest that labeling (Chapman. .81 Boersma,197Vand Cooley's (1902)

"looking-glass self' may, indeed, influence handicapped females to view

themselves as inferior to others._ LD and EMH youth comprise the group'of

students who may haVe been frequently described as "slow." or "dumb" -by

significant ,others. Further, these youth may have not been given tasks that

require leadership'or responsibility. Consequently, in lieu of evidence to
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crb

th)2(,contrary, these youth 'may perceive themselves as lacliing positive

personality charactehistics.- Why, these results were not found for handicapped
4 .

4males
.

,..

liay be due. to .socialization patterneopen to_males'in our saciety:
.

i
, .

Males4Ave greater }atitude in demonttrating"leadership-and responsibility.

! .

Many of these occasions reqUire- yttle or Ko'scholaStic abilities. For, 4

.

4
.-

example, Tuscling a football across 11 p
r

al line may require ,little scholastic'

abi4lity, ;butc doesresult 45) zontiaerable praise from significant others.

l

Forums in which_ to demonstrate skills' unrelated to Alholastic ability and to
,

, .,
t

_

receive social praise for performance have not existed until retently for

"
x

females. Thus,lhese youth have had little basis
,

for perceivAg positive
,.

, .

traits i n themelvgs: -Recent legislation specificalp mandating;e.qual access
. 1

r ,

for feMales to athletic activities may serve to improve self-images in these

youth.

'Adolescents' representations Of'dthers (Tables'18 an 19) follow a

pattern
41.
similar to self-representations. . That is, whereas females differ in

.

their ratings of handicapped students versus nonhAdiLappedStudents, malet

differ intheir ratings of different ethnic groups. Specifically, females-
,

perceive handicapped youth as less malicious and more responsible than they do

nonhandicapped youth. .However, these patterns may be more-patrtnizing than

genuine. In contrast ta results mentioned in the preceding section, males,. in'

general, view .Whites less favorably as compared to Blacks and J,10-can

Americans. Specifically W ites are perceived as more malicious and less

responsible as compared to Blacks and Mexican Americans, Since results in the,'

preceding section suggest that Whites are more ethnocentric than Blacks or

Mexican Americans, it appears that Black and Mexican American youth` apparently

have rated White youth as more hostile and irresponsible than White youth have

.rated Black and Mexican American youtho be. This finding indicates that

87
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mjnority youth hold relatively strong negative.. s otypes toward L,Mite youth.

r
Tnerefore,, whereas Arite youth may be characterized as ethnotentrit, Black and

Mexican Ame can youth may be characterized as unfavOrablY stereotypical

toward White' youth.

Comparisons Anong Constituencies

Comparison of. thZ views of teachers wno are sponsors an teacljers who are

. ,

not sponsors (combined) ,with the views if students who are nonparticipants in
W

scnool al'Otie (Table 11 compared with Tables 13.and 14).' The teachers,
,

agree w.i-t tudehts who are nonparti ci pants i n school act i vi ties

'(nonparticipants) that the potential for accepnnce,of new members by existing

member's str(Ingly encourages participation'in school activities (Table 11, 139

and fable 14, 1169) . Existing members in school activities are perceived as

genuinely accepting of new members and ea, to wel&Ime them into the

activity. Also; teachers,agree with nonpartici ts that "other commitments"

to botn work and family strongly discourage particip /tion in school activities
. .

(Tvole 11, 131 and Table 13, Y146.) Factors regarding responsibilities and

commitments unrelated to activity characteristics, more than any negative

attitude toward school activities,. keeps nonparticipants out of school °

activiti Interestingly, teachers see prestige of an activity to parents as

strongly encouraging participation whereas students tend to see'their parents'

attitudes toward school activities as being negative, i.e., that school

activities are unimportant to. parents (Table 11, 148 and Table"14 1150).

These data suggest that while parents are.actually indifferent or discouraging'

toward tneir, childrens' membership in school activities, teacher's are unaware

of these negative attitudes and take parental support of school activities for

granted. Since %eactiers expend minimal effort toward soliciting active

88,,
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a:

1
paarental support for school acti vi ties, they thus may be ignori art important

factor relaed to why nonparticipants do not join extracurricular activities.
.Comparison of the' views. of teachers who are sponsors and teachers who, ire 4

not spontors' (combin: ith the views of students Who participate Isn school

activities. ( faOle 11 cOmpare4,With Table 15) Teachers agree 'most with

students wbo. participate in schOol activities (participantsrthat ",icceptante

by others ;11 ati onstii ps with others ," and "personal
>

encouencourage 1 activities (Table 11,, 139 and 145 and Table

suggest that participants appreciate the

14ati on skills, expertnce. persoLia), growth and

success" strongly

15, 110'9'), Al l'.47.';hese.,A4ctors
o

.

`t"opportuni ty ;to' 44.441.14 S(4C

rewards, and reoei ac l; se as a result of their 4members'ni This
.

findini .'i s ho' scirP7`ri sin Owever , since these factors have long been primary

objectives 'of partoi pat.o' h__ e achers al so agree with participants that
/

$7;:f:
'"other coiilmi tine "to' Auttk-,, and fami l y strongly discourage increased

` d : :'14.4,.:-,,. .lo

parti cipati dm 91.;kt,Viti as (Table 11, 131 and Table 15, 1108). HAS
s* <,.: , ; i ,

,-

with nonparticipa s, ralppsibi 1 iti es to commitments9 unrelated to activity
,os. ° . ,.

characteri.stics; more than - negative attitudes', serve to moderate participation

i n school 'activjti - Interestingly,es. -Interestil teachers see financial considerations as
._ _

,,

di scouraging .partici pati on while' participants' see.. school acti v-ities as

relativelyv.Ply cost-fr1'ee, ' and >.;t.herefore, see no impediment to participation. r
..,.. v

r-tlae..--d- , to f i nancka.l.,,,.;,,i-e..ae-,::n-an.-ds , ,of schOol activities (Table 11, 130 and Table 15,..

.f1 .01) :--: also, te a--.c1 hers see7,probl ems related to transportation as di scouraging

participation, while participants-7 relate that they have adequate means of

transportation to,, school meifigs (Table 11, 137 and Table 15, 1106). Th

data suggest that :teachers ''"nold mispercep.4ions regarding structural

naracte.risticS that, may,,aiscourage participation. It is yeasonable to assiime
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.that teacti4i.'sAhare their beliefs toward schgol activities with st-udentS, and :
-' 4-'-'.14' .., .

thattlemAirayr,influence students to no participite in school activities On
4',,r: .""' '--- .

/:.
-.-;-t, ,

the -,frojt ottheir misperC'eptions.

Comparison of the views of participants and nonparticipants toward school

vities.::,(Tables 12 and 14 compared with Table 15). A compdrison of

particiOnt and nonparVcipanirattitudei toward structural characteristics of

School activities' res/eals that, in general, nonparticipants see school
4P

!ac iVities as moderately more exPenSive, time-conSbmi-ng; and'inaccessible'than

do articipants.: It is noteworthy that both participants and nonparticipants
.

. see, other commitments to a job and/or their fAOlies ai major impediments to

participation in an activity; Interestingly, nonparticipants .see school'

cou6selors as major source of information about'joining .an. activity while

participants see friends that are members'of.tene activity as their most

Adportant source of 'information. In general, nonparticipants appear to have

relatively 'accurate perceptions of the structural' characteristics of school

activities,- but -do not joi.b school. activi,ties/clubS becauSe of other

, .

Commitnients to their Jobs and famiTies; AIso,s,nonparticipants see the kinds

of activities availabieto'them as uninteresting and are, thereford,\not

..motivated to pursue memberthig in them. ,

T,h characterists of .school ,activitieS compared, as seen by

,participants.- (Table 15, see also p. 24). Uti.aciirricular school' activities

were described in the method section' in terms of six c aracteristics:
.

stricture, membership, status, tasks and-lpals, norms,-.4n involvement.
." I

'Two structural Characteritticssof activities were tigated: weekly

ttme investment (#101)-and'cost (#107).- '- Whereas all -actiy ties areperceived-------

as being relatively-cost-free,,Athletics are, Seen as demanding more time per

week from members than Art and Performance,' Bustness and Vocatignal, and.



Student GovernMent. HowevecC , since many athletic activities generally meet

for less than a full academic year, members in the other activities may

actually spend as must time in'their activities over the year as do those in

Athletics. Further,examination f-Table 15 (#101) reveals,.to a moderate

degree, that activities meetin wring class periods (Art.and PerfrmanCe)

demand less time of their members than do those meeting taefore2or after class.

periods (Bustness.and Vocational,' Student Government, and Athletics).

Three membership characteristics were studied: -reason for joining

(#103), whether membership was solicited by teachers or members (#104), and

skills necessary for 'members'hip (#105).. For. all activities,. the reason for

joining is consistent with the. perceived necessary, skills for membership. For

example, Art and Performance,.Business apd Vocational, and Student GoVernment

are perceived as requiring no special skills for Membership.

N. Two status characteristics were examined.: reason for maintaining

membership, and source of rewards for achievement. The source of rewards is
)

consistent with the reason for mainta Wing membership for Business and

Vocational activities, Student Goyer9lent, -and. Athletics.
. Specifically,

participantS in Business andVocational activities and Athletics maintain

membership for personal growth and see rewards for. athievement as self-

attained. ,Participants,in Art 'arid Performance maintain membership to develop
T

relatiohships with other members and see rewards for achievement as arising

from ihOse relationships. "However, a discrepancy exists fgr Student
5

,Gdvernment. Members in Student Government maintain membership to develop
.

relati3Onships with..othe'r members, but spe rewards .ash primarily self-attained. ..

Thus, participantsin Student Government may'defi'ne personal. growth relative
. ,

to increased social skills and less, on the basis of intrapsyChic, development.'



Competitive versus cooperative means of goal achievement was studied as a
,

task and goal characteristic (#112). Competition and-cooperation are equally

opdrative toward achievement of activity gdals for Art and Performance,

Busineis and Vocational and Athletics, in Student Government cooperation is

more-important-than coMpetAtiqn. Perhaps these differences follow because

members of Art and Performance, Business and Vocational, and.Athletics

continually cooperate and compete to achieve status as well as activity goals.
.!, I

Conversely, after memipers inStudent Government compete for and are elected to

office, they may shift their energies toward increased cooperation in such

forms as collective lobbying with other members to achieve.political goals for

both themselves and the constituents they were.elactedto represent. Indeed,

diplomacy and tactfulness mayri;e,the most imOrtant social stills students

gain as members of this school activity.

Authoritarian versus democratic leadership was studied -as" a norm

,characteristic (#113). Whereas leadership is largely authoritdrian for Art.

and Performance, Student Government, and Athletics, it is democratic for

Business and Vocational activities. Since continuity in goals, procedures,

and purpose for existence js necessary for continued existence forthe former

three activities, activity leaders are obliged to "carry on" traditions within

these activities. However, Business and Vocational activities must

continually revise goals and procedures consistent with changing business

trends in production, marketing, and advertising.

-One involvement- chardCteristic was examtned: mediators of increased

participation ( #10.8). Participants in all activities indicated that other

commitments to both work'and family are the only impediments to increased

participation. These data suggest that students who are. participants in

school activities have strong personal investments in the activities to which

192
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they belong. Thus, involvement is mediated more Eby factors -Oxternal to

activities than by factors related to internal characteristits of activities.

Summary of coiarisons. All constituencies concur that "other

commitments" to'both work and,family.mostst ngly discourage participation in

d school'activit'es. Attitudes toward school a4tvities are generally positive,

and teachers,Inonparticipants, and participants alike tend to hold simiiar
t

views toward the structural characteristics" of school activities. To a

4
limited,extent, teachers see structural characteristics as more discouraging'

to participation in school activities than do either nonparticipants or

participants. All constituencies hold similar views regarding the remaining

five characteristics of school adtt4itis--membership, status, tasks and

goals, norms, and involvement. However, nonparticipants differ from

participants in regard to one membership characteristic--they perceive school

counseloF.S as soliciting participation_tn activities. Perhaps, then, one

reason nonparticipants may not pursue membership in school activities is

because school counselors fail to provide adequate access routes into'school

activities.

The Relative Influence of Factors Underlying Participation in School

Activities.

One .major aim of the investigation, as stated in Chapter 1, is to

describe the relative influence of factors underlying participation in school

extracurricular activities. The analyses reported in the above sections were

intended to identify direct relationships between the main independent

-variables of the -study and participation. Our purpose in this section is to

use selected independent variables amd specify their relative explanatory

power to participation in school activities. We rely now on the use of
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multivariate regression analysis, and we consider factors that affect

participation of adolescents in general and of minority handicapped

adolescents in particular.'

Our original intent was to.group several independent.variables in terms
0

of five basic "blocks:"- (1) control (handicap condition and ethnic status);

(2) background (age,-.sex, academic aspirations, social class,,- etc.); (3)

attitudes toward behavioral settings (membership costs, contribUtion to

activities, importance of activity); (4) beliefs 'toward others; and (5)

beliefs toward,self. The blocks, in 'turn, were to be used in regression

analyses to predict the relative influence of the combined variables in

participation in school activities._ However, for two reasons, the plan to

block the variables was abandoned. First, several'of the background and

activity,yariables were so conceptually distinct that meaningful groUpings of

them into linear scales would have been inappropriate. Second, each of the
.r

variables was of, sufficient intrinsic interest to warrant individual analysis

of its particular contributidnr-to predicting participation in school

activities.

The dependent variable, participation in school activities, was derived

by comparing all of the nonparticipanis (group one) with participants whose

level of activity ranged from 2-5 hours (group two), 6- 8:hours (group three),

- and 9+ hours (group four). The entire set of independent variables then was

regressed on level of participation in school activities.. The multiple

regression strategy employed was based on the stepwise solution (Kerlinger

Pedhazer, 1973). In the stepwise' solution, variables rare successively entered

so as to maximize their combined contributibn to the Squared multiple

correlation with the dependent variable. In our analyses the solution'Was
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terminated when no remaining independent variabld made a significant

contribution (p < :05) to the squared multiple cortelation.

Table 20 presents the means,--sItaridard deviations, and4pha measures

.

(where appropriate) for each.of the predictor variables include the

regression analysis. All the variables were formed or drawn directly from

items contained in Forms r and'Ir of the student questOonnaires. Twenty-nine

of the questibns asked of both participants and nonparticipants were identical

on both forms, and it is these items that constitute those shown in Table 20.

The variables are listed roughly in the following order--background, actiVIty,

and personality.

Table 21 reveals that the twenty-nine independent ,variables are

relatively uncOrrelated with one another. These data indicate that multi-
.

collinearity' of independent variables, that is the extent to which they share

common variance, is not a problem among the tignificant predictors of

participation in school activities.

Table 22 presents the regression analysis for the entire sample of 1,632

adolescents. The zero-order correlations with the dependent variable, the

size of the R2 increment produced by `each signifitant predictor in the

stepwise solution, and the F values for the contributions of significant

predictors are shown. The combined R 2
for all, significant predictors is .229.

Fourteen variables were retained as significant predictors of participation in

school activities. In this analysis, the fifteen nonsignificant predictors

together accounted for less than one-half of one percent of the variance in

('

the d pendent variable.

The findings presented in Table 21 reveal that background, activity, and

personality variables are relatively important
i

predictors dr. indicators of

school activities. An adolescent's future school plans, which reflect

95
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Table 20
Means, Standard.Deviations and, Alpha Reliability Measures.for the Personal
and Social Predictor Variablei of Particlpetion in School Activjties

Variable Range ii SD Alphi*

Handicap'severity 1-3 1.40 .68

Ethnicity - -Black Dummy

Ethnicity -- Hispanic Dummy

Age 1-5 2.95 1.19

Sex Wry - '

Future school plans 1-5 3.34 1.34

Social class , 5-10 8.18 A.39

High school program of studies 1-5 2.56 1.60

Family structure 1-4 3.58. .63

Parental educational level 105 3.25 1.21
.

Work for pay 1-5 2.09 1.51

Membership costs 1-5 2.62 1.56

Membership desire . 1-5 2.40 .92

.

Transportation 1-5 3.28 1.21

Contribution to activity-- 4.1
physicaL'strength 'Dummy .-

Contribution to activity- -
knowledge and expertise

Contribution to activity--
creativit$.

Dummy

Dummy

Importance to students 1-4 2.16 .76

Importance to parents 1-4 2.60_ .82

Importance to teachers 104 2.38 .73

Importance to principal .1-4 2.44 .85

Self-representatioq-dominant 1-4 2.14 .42 .74

Self- representation -- submissive _J-4 3.23 .47 .63

Self-repreientation-responsible 1-4 1.87 .36 .73

Self-representation-irresponsible 1-4 3.26 .41 .63

Self- representation -- aggressive 104 2.83 .51 .72.

Self-esteem 1-4 1.90 .50 .63

Locus of control 1-4 2.83 .51 .45

*Scale variables only
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Table 21

Correlation Matrix for Independent Variables Aich Contributed Significantly to Prediction of Participation in

School Activities (n = 1,632)

Variable 4 5 6 7 8 9 10 11. 12 13 14

1. Future,school plans

2. elf-representation-jdominant

3. Contribution to activity..

physical strength

4, Handicap severity

5, Membership costs

6, Contribution to activity--

knowledge and expertise

7. Contribution to activity,.

leadership ability

8. Social class

9, Importance to parents

10, Importance to students

11, Self-representation-submissive

12, Self -representation --aggressive

13. Age

14, locus of control

-.20 .11 -.28 .04 .11 .10 .18 -.43, -,07..06 .15 -.05 .23

-.09 .02 -.03 -.01, -.22 -.14 .15 .10 -.44 44, -.10 -.08.

14

,01 -.07 -.20 -.20

)k

.02 -.03 .04 .06 -.02 -.07 -.01'

-.03 -.05 -.05 -.08 .06 '.05 -.06 -.05 .05 -.17

.02 .02 .07 .04 .06 .02 .03 .04. .06

.17 .03) -.01 .00 .02 :02 , .03 .09 ,

.07 -.05 -.05 .11 .02 .06 .06

-.08 -.03 .06 .03 .08 .10

.06 ..07

.02 -.08

.04 .19

.21' , -.02. -.02

.03 -.03

4'

.03 .18

.06

12J
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Table 22
Regression Analysis Summary: Prediction of Participation in School

Activities, all subjects (n = 1,632)

Degrees of Freedom First Step: 1,630
R' for Significant Steps Only- = .229

Independent Simple

Variable

-

r

R
2

Increment
(Stepwise)

F-Ratio
i (Stepwise)

Future scnool plans .303 .092 164.69

Self representation -- dominant -.199 : .027 49.19

Contribution to activity-- .
physical strength .150 .022 40.82

Handicap seveEity -.212 .018 34.24

Membership costs -.100 .012 22 73

Contribution to activity --
knowledge or expertise' .108 .011 21.59

Contribution to activity._
leadership ability .128 .016 31.33

Social class .165 .008 15.31

Importance to parents -.150 .005 10.65

Importance to students .036
1

.006 13.20

Self-representation-submissive .043 ,2005 9.59

Self-representation--aggressive .099 F ":.005 9.72

Age .052 .003 7.01

Locus of control .142 .002 4.06

Ethnicity - -Black .019

Ethnicity--Hispanic -.049

Sex 10 .025'

High school program of studies -.134 z

Famiq'structure .038
r

Parental educational level
a

.082

Work for pay .066

Transportation .062

Membership expenses .001

Contribution to activity -- creativity
0

-.130

Importance to principal .009

Importance to teachers -.002

Self-representation--irresponsible .960,
s

Self - representation -- responsible -.122

Self-esteem -.130
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academic asOirations and goals, is an especiafly strong indicator. A belief

in one's 's'elf as a leader and an internalized. locus of control are also

important factors. Ability to. contribute to .the activityin_ phySlcal

strength, expertise,-or leadership is important, too. Participants are more

likely to be higher in social class than nonparticipants, to be able to afford

membership costs., and to believe that participation is important to their

peers but not to their parents. It is notewolothy, however, that the youth

view handicap severity, which was based upon a linear scale that included

mildly learning disabled .(group one), moderate to severely learning disabled

(group two), and the emotionally handicapped and educable mentally handicapped

(group three), as a detriment to participation in school -ktiyities. In

brief, the analyses reveal that participants in school extracurricular

acti4ities are those who possess the requisite resources in both personality

traits and social support. Unfortunately, the data suggest, Conversely, that

less pular,youth--those holding poor images of themselves, those who.are
,

handica ped, and those for whom a social support structure is lacking,,.are

less 1 kely to participate in school activities.

Table 23 .presents the zero-irder intercorrelations of the five variables

that contributed Significantly to predicting the level of participation in

school activities of the 164 handicapped Blacks and Mexican Athericans. As

with the full sample, multicollinearity is not a problem among the predictor

variables. Table 24 reveals how these variables predicted participation in:

school activities for the 164 subjectS. The zero-order conrelatiOns with the

dependent variable, the size of the R
2

increment rfroduced by each,significant

predictor in the stepwise solution, and the F values for the contributions of

significant 'predictors are'shown. The combine R
2

for all significant

predictors is .269. As these data show, handicap severity is not seen as
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V
Table 2t ;

.

Correlation Matrix for Independent Variables which Contributed Significantly pz)
the Prediction of Participation in School Activities by ;Handicapped Students 'of
Black and Mexican Amertcan Background (n = 164)

Variable. 1 3 4 5

1. Future school plans .19 %04 .08 .03

2. Contribution to activity- -
physical strength -.14 -.02 -.16

3. Contribution to activity--
knowledge And expertise .13

4. Transportation: .13

5. Contribution to activity- -
leadership ability
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Table 24
Regression Analysis Summary: Prediction of Participation in School Activities

by Handicapped Youth of Black and Mexican
American Background (n = 164)

DprgAA of Freedom First Step: 162
R fey$ignjficant Steps Only = .269

Independent
Variable .

Simple'
r,

R2 Increment
'(Stepwise)

P' -Ratio

(Stepwise)

Future school plans .384 .147 27.98

Contribution to activity- -
physical strength .249 .032 6.33

Contribution to activity- -

knowledge and expertise .175 .036 7.27

Transportation 94
-.134 K .034 7.11

Contribution'to activity-7
leadership ability .063 A20 4.32

13,1



importane"6I the handicapped youth themselves. However, ac mic aspirations

a-nd what pne cam'contribute to an activity are as important to these yOuth as

4 4k
t-;ttb adolescents in general. Yet; whereas transportattOn td the activities is a

nonsignificant predictior among youth in general; it emerges, as relatively

significant ambqg the handicapped minority youth.

Summary. Minority students who are handicapped do not differ markedly

from-adolesdents.in*neral relative-to.the importance of factors that affect
o

it partici,p4tion- in school activities. Futures schobl plans -- youth's
` .

rations Jar-further education--is the best single predictor fOr both.

'grOt.A. H oirvO i, whereas personality factors are relatively more mportant
k- -

for adolescents in general, the contributions one can make to an activity seem

"relat4rT.; more important to the handicapped. And the handicapped'are also

more :.1ncerned about transportation than are adolescents in general.

.1

:0
Aar p
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Sumuiaiir of Kaior Findings

2.

)4 -

Anorig Teachers'

.1. ,Teacher- sponsors are relatively. accurate in their percept4ons of the

.

structure of school extracurri4r activities and of characteristics

Of members.

2. Teacher - sponsors believe that yOuth learn about joining from,Oth-er

members .arid club publicity; they ste latk of skills and::sther

Commitments as the main reasons that youth_ dci not participate i-n sc ool

ctivities; they hold that costs are important admission. requirements;

theysee activities as open toall and relatively deMdcratit.'

3. Teacher- nonsponsors, compared to teacher-SponsorsieW school .extra-

curricular activities'asrelatively, less accessible'to students to

general.-'

4. Teacher-nonspomsors, compared to:teaCher-sponsors,..view more
.ffy

prestigious and more structured school activities a disCouraging

handicapped students from particip'atipn; they are also likely to'view

circumstances that might' 'discourage handicapped students from

.participatihg in school activities as more discouraging thin
9, P

.teaChertponsors.

5. Experience in the fieldol special-education 60 not affect the

accuracy,with which teachers perceive barriers for either students in

general-or handicapped students in-particular relat-i,4 to . participation

in-scnooi.activities.



6. Teacher-nonsponsors agree more than teacher-sponsors that there are

fagtors. that are likely to impede participation of students in -general

in school activities. ''Further, teacher-nqnspopsors, more than,

teacher-sponsors, are likely to:regard thasOactors.particularly

associated with the participation of handicapped students as

impediments.
B

Among. Students

'7. Availability:. adolescents in generaf who do not. participate in school

activities believe thatactivities are available but that they are'not
c

relevant to their interests. Black and. Mexican AMerican youth indicate

r"

a stronger deSire to participate than do white youth, but they feel

particularly constrained by commitments to work and family. None of,
,

'it.

the 'nonparticipants view handicaOing,conditi ons as impediments to .

,

,participation.

8. Reason for joining: =adolescent participants in school ativit;4(agree

uniformly across the different activities:, that develOpment of,

interpersonalrelations and personal growth are the most important

benefits of participation'. Many participants are active in two or more

activities; they say that they are impeded from greater participation

by other commitments, e%9:, work and family. Adolescent participants

do not appear to differ in their outlook toward school, activities'by

sex, ethnicity, or handicapping condition.
. .

. "Selfimages: a differentiated.picture; by sex, ethnicity, and'

handicapping condition, of adolescent self-images emerges from the-

analyses...Among adolesent girls,.nonhandicapped and emotionally

handicapped youth have more positive self-images than-tib learning

disabled and educable vilentally handicapped yOuth 'Further, .Black girls

1Q4
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rate themselves more highly than do Mexican American girls (White .girls

do not differl.from either fythe two minority ethnicitieS). .Apong

boys, nonhandicapped, emotionally handiCapped, and educable mentally
,,

handicapped students Tegard themSelves more positively than-do learning

disabled students: And Black boys rate themselves more favorably than

-do MexicarfsAmeridan and White boyS.

10.. Images of other youth:. nonhandicapped adolescents, and handicapped

r

adolescents do note differ in rating the personalities of other youth on

the scales of the Interpersonal Adjective Variables.

A. White girls rate other youth less favorably than do Black and

Mexican American girls; White boys view other youth less favorably

- than do Black and Mexican American males.

B. ,Adolescents of both sexes see` handicapped students as significantly

more ,responsible and less aggressive than they see youth in

general: Adolescent girls see the handicapped /s significantly

less irresRonSible than studentt in general.

Comparisons among constituencies

,Teacher -nonsponsors, teacher-sponsors, and adolescent nonparticip4nts

and participants in school activities unifOrmly agree 'that "other

commitments" to work and family are the factors that most strongly

discourage participation in schoolactivities.

12. Teachers in general believe that problems related to transportation

impede'.participation. However, whereat minority handiCapped youth.

agree that-transportation As a problem, nonhandicapped participants and

nonparticipants do not see transportatioh as a critical issue in their

participation.
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13. Adolescent nonOarticipants'in school activities, in contrast to

teachers and adolescent participants, view school counselors as a major

source of informaXion about school activities.

Relative importance of factors that affect participation

14. Future school plans, social class, belief in one's self as a leader, an

internali4ed locus of'control, and willingness to contribute to

activities emerge as the relatively more important factors affecting

_participation in school .activities. It is noteworthy, too, that

"importance to peers" is positively associated with participation but

that "importance to parents" is A tively associated with

participation.

15. Minority students who are handicapped do not cliff* markedly, from

adolescents in general relative to the importance of factors that

affect their participation in school. activities. ..FUture-sehool

plans--youth's aspirations for educatioh--.s the best single

indicator of. participation for boti, ._cups. However, whereas

personality factors are relatively more important for adolescents in

general, such external, considerations as the contributions one can make

to an activity seem relativep more important to the handicapped. And

the handicapped are (also more concerned about transportation than are

adolescents -.in general.

'1
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RECOMMENDATIONS

School extracurricular activities were selected as the target of concern

of this investigation because of their sign4ficance.in the social lives of

adolescents,. The data indicate that students who'participate in'school.

1 activities appear to stay in school longer and have future goals. to better

themselie's eduCationally and vocationally. One might assume that handiCdapped

adolescents, if encouraged to participate in school activities, might commit

themselves to a greater degree to staying longer in school and, seeking stronger

vocationalc goals fbr their future. A listing'ofrecamendatiohs baSed on this

project has been developed for consideration. These recommendations are
g.

presented in four distinct areas: (1) teacher-sponsorS, (2) teacher-

nOnsponsors, (3) student participants, and (4) general recommendations.

Teacher- sponsor Recommendations

(1) Effort thoulc , made to recruit minority participation in school
gg

actin. Inc_ White youth,are proportionally more active than minority

"youth.

(2) Review handicapped youth participation in Business and Vocatiohal

(3)

;

activities. Their relevance to vocational needs_ of the handicapped

ahould"te emphasized with particular emphasis on entrance accessibility

`factors that might limit participation of this group,

Provide information to special education teachers and counselors relative.

to is clubs and activities, s - handicapped youth seek

Information from these two sources. This information should cover skills

needed.for membership, and approximate amouQt of -time needed to be

involved in school activities.
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(4) Develop a rang' of activities within the, club that can aCcommodae varing

(5)

, amounts of time for Oarkicipation, a well as individual and small 'group

tasks. One of the primary reasons students do not join, olubs Or

activtties i§ related to their other commitments.

Create awareness partic4larty of those activities/clubs where

interest in the activities is high and where minimal .participation skills

are required.

(6) Seek financial resources,for handicapped students/minorities who do not

have adequate personal funds to belong to a club or activity;' subsidize

public trlarisportatiOn fOr club meetings and activities, Many civic

(7)

orggnizations will provide monies 'to activities/clubs that will encourage

participation of handicapped students.

Provide group leadership experiences for handicapped and minority

students.

(8) encourage tasks, that require each member of a small group to'assume,part

of the responsibility for completing the task.

(9) Utilize a "buddy-system" between a handicapped student and a

nonhandicapped student to promote modeling, socializatibn, and greater

,:awareness of the strengths of the handicapped.

(10) , Provide inservfce education relative to the parameters of school

activities SQ all school personnel will be aware of types of activities

available, entrance requirements, meeting time, costs, skills needed; and

other factors related to participation. Demographic information such as.

sex and ethnic membership should also be provided as well as those clubs

and activities that have encouraged successful participation of the

haodicapped.

6
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(11) Develop informational "fliers" for parents related to 'clubs and

activities and ask them to encourage student participation.

.Teacher-nonsponsor Recommendations

(1), Encourage, special education teachers to sponsor school clubs and

activities. There is some evidence to indicate a greater number of

handicapped students will seek participation if the teacher is, a special
4

education teacher.

(2) Discourage clubs and activities designed to isolate the handicapped

rather than "mainstream" them with nonhandicapped peers. -Seek

information on those clubs and activities that have encouraged successful

(3)

participatibn of the handicapped.

lAttend-inservice training, if provided, to gain awareness and information

f the clubs and activities available in the school.

Handicapped Strident Participation

Handicapped students should be encouraged to
; --.

':(1) "seek information about school clubs and activities that are in their

areas .of. interest; specifically, they should ask the special education

teacher or school counselor about clubs or activities in I "let rep of
41r

.

interst as well as those clubs or '.activities that encourage

participation of handicapped. students.

(2) determine if there are clubs or activities that meet at times when they

Have no other commitments.

(3) discuss transportation or money needs with the teacher sponsor or special

education teacher if these factors prevent their participation.

(4) talk with friend(s) who are participating in school clubs or activities -
R

and find out why the friend(s) enjoy participation.
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APPENDIX A

A 1.14,IZONA -STATE

UNIVERSIeTY y
TEMPE. ARIZONA 115211)

- COLL:tat OF EDUCATION,

CE*tr FOR ADOLESCENT RESEARCH. EVALUATION. AND SERVICE

4P

MEMORANDUM

TO: Faculty Sponsors of School Activities/Clubs

RCM: L. ::ey Hartwell; Project Co-Director

Robert E. Grinder, Project Co-Dirtctor

DATE: JAN 1982

We engage1 in a joint research effort with the Phoenix Union High
School D strict to advance understanding of handicapped adolescentsof
different ethnicitles. As a sponsor (co-sponsor) of a school activity or
club', you possess information that is essential to the success of the .4
study..

We
2

are,seeking knowledge about how participation in school activities
may be facilitated for handicapped youth of different ethnicities. The
handicapped youth who are the focus of our study are those who are
receiving special education services in your-school and being restricted to
the categories of the Educable Mentally Handicitpped (EMH), Emotionally
Handicapped (EH), Heaiing Handicapped (HH), Learning Disabled (LD), and
Speech Handicapped (SH)..

Ode have enclosed a questionnaire,that asks you to describe, the
activity/club which you sponsor, to assess avariety of participation
fattors that encourage or diseOurage participation, and to igdicate your
general perceptions ofhow.iMp6rtant-the factors are to the participation
of handicapped students'in your, activity /club.

We*hoOe that you will agree that the.information 44011 he valuable'
to bbth'your high school and the PhoenixUnion High'SehOol District. We
will compile the data in summary form and a. copy Of the 'analyses will be
made available'to you:through'yourprincipaP.s office., The information
will describe the characteristics of the,district.as a whole and your

9 school in particular. .

The data will not be reported on an individualdbasth therefore,,you
need not sign your name to the survey..

Thank you for-your participation. Your cooperation. is critical to the
success of the project. .

REG:sfb.
.;

EnclosGre
..

-.ear
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ACTIVITY/CLUB SPONSORSHIP SURVEY * ;°

Part 1: Descriptive Information About Your Activity/Club

Consider'the activities/clubs which you sponsor in school. SELECT the one
activity or club in which you are most involved. WRITE the name of that,
activity/club in the following space:

Nqpie of the School Activity/Club d

-e-'
.

Please respond to items 1 through 6 by, writing in each btank the appropriate
NUMBERS for each question related to your school ,activit /club.

1. How many members are in each gradelevel? , Best stimate b number.

9th
10th
11th
12th
tmgraded

? What'is the sex of members? Best estimate by number.-

female /77

3. What is the ethnic or racial backgroundof members?
by number.

An§lo
Blaa
Hispanic
'Native American
Oriental

I

Best estimate

4. How many handicapped students are members? Best estimate-by'number. a.

5. How many handicapped students from each of the following categories
are,members? Best estimate,by number.

4

educable mentally handicapped (EHH)
emotionally handicapped (EH)
hearing handicapped (HH)
learning disabled (LD)
.speech handicapped (SPH)

, 1 &
P

fr6. How many handicapped students.om each o
are members? Best estimate by number. 11'

Anglo

the folldwing ethnic groups,

Black
. Hispanic

Native American
.Oriental

*Professors Robert E. Grinder and L. Kay Hartwell,,Center for Adolescent-
' Research, Evaluation, and Service, Arizona S ate University

:
' ,

, ...
A-115
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J.-;:ction-s: Please mark yourapswers for items T through 30 by marking an "X"
next to. the most approprtateanswer.

Please marklIE choice. When more than one choice seems appropriate, choose
the most important: MARK WIE CHOICE. ONLY.

1: How do students learn about joining.
4i your activity/club?

.

t.

WM/N.M.

B

C

school counselor .

other members of the club'
school newspaper/newsletter
teachers and/or
addriMISTI.ators

club Publicity on campus

g. When does the activity /club meet?

A before schobl
B during school

--'C after.. - school- .- .... -_

0 both before and after-.
School

E . both'during schoof and
either before or after
school,

.

2

11. What is the minimumCtime students
spend weekly in the Activity/club?

A 2 hours or less weekly.
3 3-5,,hours weekly
C '6-8 hours weekly
0 hoUrt weekly

12. What is the maximum time students
spend weekly tie activity/club?

A 2 hours or less weekly.
B 3 -5 hours weekly
C 6-8 hoies week1C
-0, 44.-hours-w7bicly--

. .'Wh'ereidOes the activity/Club meet?

A classroom
B room other than classroom

on campus (library, etc.)
C on campus outdoors
D off .campus

1 g

What fs the average time that
studentS-spend weekly in meetings
and activities related to your
activity/Club? ,

2 hours or less weekly,
B 3-5.hours weekly
C. 6-8 hours weekly_
P. 94. hours weekly

4

13. What is the main reason students do
riot join. the activity/club?

A lack of necessary skills
B fack,of money
C other commitments (work,

family responsibilities,
etc.)

D lack of information about{
activity/club

E transportition to and from
school

04. How is membership in the group
determined?

A voluntary ' _
B honorary (by invitation)
C appointed or selected
0 elected
E required (as credit or

related to another class)

A-116
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e(
kihat ski 11 s are .required to enter
the activity/club? -t.

.A interest skills'
.needed` .

.6 scholastiC skills

D perforMance/artistM
.sklfl

,..

What is thelarg'est expenditure
*neriAers mustir

A. equipment
,,transportationlb or fem.
activity

C. dues, 'supplieso
;

D uniforms
E none

lr

Which ethftic group mailily hog%
leadership positions?

. -

13 'Black -N,J
`Gb Hispanic
D other
E no predominant group

t

20. Which'seOnainly.hoids leadership,
positions?

A- female
B male,

t-neither,sex predominates

.17
;

. HoW many members.regularly attend
sched< ed meetings?

1 -5-

B 6.:10

C 11-15

E7 ;1+
,.

18. What is the .primary purpose of the
activity/club?..

A to have fun
8 to enhance knowledge or

learn ailskill
C to produce 'a product (a

yearbook, art projects,
coOkbobis, etc.) or provide
a service

D ,to'giva an athletic.
-perfortiance
to give an'artistic

-performance

,

A-117
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How are leaders selected?

A vote by members
B seniori-ty
C sponsor or administration
0 volunteer
E committee ofimember:s

22. Whodecides what the official
activity/club activities will be?

h thember:adting alone ,

8 'members together
C activity leaders

'

D sponsor or school
'

ildministration
E committee of member

110180.11

3.. What are the rewards` for
participation?

A personal success
B- trophies, letters,

certific:ates,badges, etc.
C '4ecognitionOeers,

parents, etc.,)
D relationships "-With .others

15



24 D projects cbarige or. rema, n''thi
same?. r

A. ;remaiw,the ;;tne.yeaP after
year
change'-with new members

lor_sponsors,-

-".5. How 'do member's achieve the goals of
` -the activity/c1 ub?

A compete more than they
-cooperkte
-cooperate more than they'
compete

C compete and cooperate about
evally

,

Are projects primarily long or
short term?

A. long-term (weeks or months
B short-term Op or ,days)

Are rules of the activity/club
primarily formal or infort(al?

A . formal (written) ,

B informal (made up ilong the
way)

28. Who_ usually. 'enforces rules?

A. serf-imposed
gi 1'0'1 membeA together
C spOnsor or Schbol

administration
'activity leaders

E committee of members

'29. WhatAs the primary disciplAner.
action of the activity/clubf,

A tel f-criticism
ex.pul sion from t e
activity /club

-C-rePrimand.
D exclusion .from

participation

30. How do 'members work when the entirt
..-group- is involved in a cannon 7'
project?.

A' alone
B with -one other. person-
C .in' small groups
D -.in the whole group

A-118
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. The factors listed below may encourage or
discourage partit.kp iation of students. 'I

sChodkattilogY/club. Rate the i
fluence of each factor on their partic
pation by'-CIRCLING ,a number on 'the scale

'from.1 (Stronglfdiscourages participatio
to 4AStrongly encourAges:Partitipatioh).

4.

Students'" other commitments t( work,
family responsibilities_, etc:)

2. Convenience of mdeting time

33. lbw students learn about joining

-34. Method of selecting members (voluntary, elected,
appointed, required)

.

35.' Skill requirements formembersnip

36; Money or financial 'considerations needed by members

'37. Transportation to and frdi activities

38. Ethnic or racial mix of,group- 4:

3g. :Acceptance by other group members
.

40. Levels of. cooperation needed to complete a task
.

41. Level's. of Competition needed to. complete a task

42. Range of tasks (both easy and,diffituft)

'1434 Length of taskt (both snort term and ldng term),

- 44. .Opportunity for leaderspiP positions

1 3

1

.1 2 '3

3

3

3

4

1 - 2 3 4'

1 2 3 4

1 2 3 4

1 2 3; 4

1 2' ; 4

1 2 3 4

1
y

2 3 .4

1 2 3 4

45. Prestige.of activity /club to memeert i 1 .2 3 4,

s46. tar,Prestige ofactivity/clUo to otper students,
1 2,'3 4

47.* Prestige of acticItyjcluo to teachers "and administrators -1 2 \-3 4

48. 'vestige of actfyitY/club to-parents .1 2. S
b

49.
r

'Prestige of activity/club to, community
1 2 3 4

. t

50. Rewards for participation
.1 2 >. 3 4

. ,

Part III: Please select and rank in Order from Items 3L-50 the tnree items
that most strongly encourage and the tnree-tnat most strongly
discourage participation. 'Please the numbers of tne.items-in tne. -4.t.s spaces De ow.

- . too

Strongly encourages

R a nk
Rank. 1Rank 2
Rank 2Rank 3 .. A -IN 152' 4 Rank 3.

Strongly discourages.

iry;-'



P4rc IV: The facX.Ks listed below may affect the partici-
pation of handicapped students in. your school
acttdity/club. -Rate toe importance of eacn-fact*

loon the partrcipation of HANDICAPPED students by
CIRCLING a number on the- scale from 1 (Very
un4mpor:tant) to 4 (Veryimportant).

Although you may not now have handicapped youth in
your activity /club, use your best judgment to rate
now much eacn factor WOuld affeCt their partici-

, patio)).

51. Ability to write legibly

52. Ability to-organize information

53. Ability to remember information on a long term basis

54. Ability to follow directiops

55. Ability to communicate using spoken language

56.. Pride 'in participation

57.: Respect for auttority,

Hearing'impatrment.(partial hearing loSs1

59. Visual-motor coOrdilgation (ability-to:coordinate eye
and. band movement)

60. Muscle control (ability to manipulate small and large.,
'objects) -

%

61, Abiliiy=to work alone

62.-, Attention span (length of tme a person' is'able to work
at a giVen task)

j:.

Ability to perceive appropriate behaviors in a social
situation

64. .Now students learn about joining

65. Stuciirits. other commitments (work, family' :°
responsibilities, etc.),

' 66. Convenience Of meeting'. time

C.
00 44

s.
ELE
="

5.
4)

1

1

=
=

S. fat
21. :r.

a a
C E

2 3

2 3

fa

o
O.,
E

a%

4

4

1 2' 3 4

1 3 4

1 2 3 4.

,1. 2 3 4

1 , -`2 3 4

1 2 3

3 4

4.--
67. Method of selecting memoers (voluntary, elected,

appointed, required)

68. Skill requirements for membership:
s .

A-120'

153

-1 4°

1 2 4



V.

69. -Mloney'of financial consid4atiOns needed by members 1 2 3

70. Transportation to and from activities-
r.

1 2 3 4

71. Ethnic or racial mix of graup
1 .2 ,3 4

72-. Acceptance by other group members
1 2 3 4

73. Levels of czoperation needed to complete a task 1 2-- 3 4
74. Levels of coMpetition needed to Complete a task 1 2 3 4
75. Range'of tasks (both easy and difficult)

1 2 3 4

76: Length of. tasks (both short term and long term) 2 3 .4

77. Opportunity for leadershtppositions
1 2 3 .4.

78. Prestige of activity/club'to members
1 2 '3

79. Prestige of tivity/cltiixto other students 1 2 3 4

80.- Prestige of activity/club to teachers and administratort 1 '2 3 .4

81. Prestige of activity/club to parents--
.1 2 3 4.

82i Prestige of activity /club to community
1 2 3 4

81. Rewards for participation .4'
I :2 3. 4

Part V: Pleases lect and rank in order from 51-83 the three items that-are
most im ortant and the three, that are least important,to the partici-
_p of Handicapped Students,. Place the numbers of the items in thes below.

Very unimportant.

Rank 1
Rank 2

/Rank :

Part VI:

Very important'

reank 1

Rank 2
Rank 3

Y

34. Are you currently teaching a class' ,86. What is the number of workshops you
primarily in special education? have attended in your school districl

or with professional groups (non-
uniVersity course related) on specia'
education?

yes
no

&.,..:i .

4f85. How many university related courses none
have you had in speciareducation?

1
: 2.

3

4 or more

none
1

2
3

4 or more
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Part VII: Optional Section

We would aOkeciate your anlirrs to the three optional questions listed
bet Olt.

, -

The information that you,provide may be valuable in enhancing the -
experiences' students have in ithool.activities at your.hignScr.o01.

At your scnool, what specifically helps ydi in your work as an
activity/rjub'sponsor?

2. At your school, what specifically hinders you in'your work as an,,
activity/club sponsor?

.

3.r At your school, what pecifically would help you in your work as an
activity/club sponsor?

A-122
-

4

V



MEMORANDUM

Phoenix UniOnliAigh School District Teachers,

FROM: L. Kay Hartwell , Project Co-Director

Robert E. Grinder; f-Oroject ColDi rector
- .

DATE:

\_

We are engaged in a joint research.effort with the Phoenix,Dnion High
School District to advance undertanding of handiCapped cidolsce,cits or

differ.?.nt ethnicities. As -a tea'cler in the district, you pos:;ess
that is essential to the success of the stddy. h

,

\We. are seeking.- knowledge about how p4rtitipation in school activities may
be facilitated for handicapped youth of different ethnicities. The handicapped
youth who are,the focus of our study are those, viho are receiving special
education. services -in your school and being restricted to the categories of the
Educable r!lentai ;y :2...andicapped HJndicapped (EH), Hearing.
Ha.ldicapped (HH), Learning Disabled (LD), and SPeech Handicapped (SH).

We have enclosed a questionnaire that asks' you. to describe, your
experiehtes with the handicapped,.to assess a variety of participation,ractors
that encourage -or discourage participation, and to indicate'.your general
perceptions-,of how important the factors'are. cl'the participation of
handicapped students in school activities or cleibs:

We hope that you tin agree that the information will be valuable to both
yOur. school and the Phoenix.Union .High Schdol We' will compile
the data in summary.form and ,a copy.of the acalyses,will belriade aVailable to
yOu through: your principal's* office. The information will describe the
characteristics of the-district as a whole and your school-in particular.

The data. will not be reported on an individual basis; therefore, you need
not sign your name to the survey.

,r
Thank you. for your participation. Your- cooperation-is critical to the

success oftheproject. -

REG:sjb
Enclosure S.

a



HIGH SCHOOL ACTIVITY/CLUB SURVEY*
'Ih

Part I: .The, factors listed;betow may encourage or discourage Participation
partioipation Of ; udents-in school activities or;
clubs. 'Although-you may not now be the sponsbr of 0 . .

Ar a school activity/club, use your best judgment to a 0
cm w

CP,rate how much each factor would affect student "0 KrS
participation. Rate the iMportince of each factor, , =o

5.
=

CIRCLING number on the u 0. on their participation by a
scale from 1 (Strongly Discourages Participation)
.to 4 (Strongly Encourages Participation). _ ,

'' I.

I SI a E
4. ... = 4....

4n. CI lei VI

0

;1;
31.

"CT

a
dif
S. .
=.

g;
CV
IS
1.

u
C

1.1

>,". Oil

1. Students' other Commitments ( work, family responsibilities, 1 2 3' 4
etc,1 )

2.. Convenience of meets time 1 2 3 4

-3. How Stu4ants learn bout joining 1'1 2 3 4-

4g Method of selecting members (voluntaii, elected, appointed, 1 2 .3 4
required)

5. Skill requirements, for membership 1 2 3
. ,

6; Money or financial considerations needed by members :1 2 3 4

7. 'Transportation to and from activities . 1 2 3 4

8. Ethnic or racial mix of group
1 2 3 4

9. Acceptance by other group members
1- 2 3 4-

10. Levels Of cooPeration needed to complete a task 1 2 . 3 4
-,r--- .

11. Levels of competition to complete a task 1 2 3 4
., .

.

12. Range of tasks (both easy and difficult),
1 2 3. 4

13. Length of tasks (betii'short tend and long term) .

1 2 3 4

14. Opportunity for-leadership positions
1 3" '4

15. Prestige of activityklub to members
1 2 3 14

.*:qofessors Robert E. Grinder and. L. -Kay Hartwell, Center for Adolescent Research,
Evaluation, and Service, Arizona. State University
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16. Prestige of activity/club to other-.studentsstudents. 1 2 3

17. Prestige of activity /club- to teachers and administrators
, 1 2 3

,18: Prestige of dctivity/t4d0o parents 1a.2 3

19. Prestie of activity/club to community
. 1 2 3

20; Rewards for participation - 1 2 '3
1. b . 0

2

.4

4 .

4

4

Pai-t II:. Please select and rank-in order from items 1-20 the three items'that
most strongly discourage and the thr;e items' that most.strongly
oncourene participation. Place thwilumbets of the items in the spaces
below.

Most Itron e

Rank 1
Rank 2
Rank. 3

B-125
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Most strongly encourage'

' Rank 1
Rank 2
.Rank 3
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Part III: The factors listed below may affect the partici-.
pation of haffidicapped studentsvin your school
activity/clubs. Althotgh you way not now be the
sponsor of a school activity/cluh.and you may not
'now have handicapped ytiuth in your classes,
please use yOur best judgment to Pate how much

, each factor, would affect participation of
handicapped students. Rate the importance of
each factor by CIRCLING-a number on the scale
from I (Very Unimportant) to'4 (Very Important).

21. Ability to write legibly 1

2Z. Ability to organize information 1

23. Abil4ty.to remember information on. a long-term basis. , 1

24. Ability to follow directions .

1

25. Ability to communicate using spoken language: 1

26. Pride 'in participation 1

27.1 Respect for authority 1

28. Hearing 'impairment (partial hearing loss)17 1

29., Visual-motor coordination (ability to coordinate eye

and hand movement) r

30. MUscle control (ability teitianipulate small and 'large

objects)

31. Ability to work alone

32.' Attention span (length of time a person is able to,work

at 'a given task) 1 2 3 4I,

2 3 4.

2- 3 4

2 3 4

2 3. ,4.

2 3 4

2 3. 4

2 3 4
-*

2 3 .4.

1,'Z 3 4

1 2 3 4

r 2 3 4

33. Ability to perceive appropriate behavidrs in a social lk

..situation /
4

1 2 3

34. Now students learn about joining

Students' other commitments (work, family
responsibilitiis, etc.)

36. .Convenience of meeting time

37. Method of selecting members (voluntary, elected,
appointed, required)

35. reqUirements for membership,
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C

39. Money or financial- considerations needed by members
.

40, Transportation to andcfrom activities

41. Ethrlic or racial mix of group

42. Acceptance by other group members,

.43. Levels of cooperation needed to complete a task

44. Levels of competition needed to complete etask

45. Range of tasks (both easy and difficult)

46. Length of taskt (both short term and long term)

47. Opportunity for leadership positions

48. Prestige of- activity/club to members

49. Prestige of activity/club to other ttlidents

50. Prestige. of attivity/clup to.teachers and administrators'

51. Prestige of activity/club to parents,

52: Prestige of' activity /club to community

. 53. Rewards for part4ipt ion'

,

4:

1 2 ,3 4 Ai.

1 2 -3 4

1 2 3 `4
t,

1 2* 3 4

1 2 3 4

1 2 4

1 2 3 4

1 2 4

1 2- 3' 4

1 '2 3 4.

1 "2' 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4'

Part IV: Please select and rank in order from 21-53the thre items that are most
important and the three that are least pimportant to the participatici717 -
Handicapped Students. Place the numbers 'of the item in the spaces below.

Most importantLeast important

Rank 1
Rank 2
Rank 3
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Part V: 4

54. Arelou currently 'teathi6 a clas primarily in-gptcial:Education?

yes
.

no

55. How many university rel4;c1 courses have,you,had in'Speciaf Education?.

none
1

#c 2

4 or more

56. What is the number of workshops you haye attended in your school district
or with professional-Oroups (non-university course related} on Special

Education?

hdne
1

2

3

or more

B-128.
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APPENDIX C

S/82

PHOENIX UNION. HIGH .SCHOOL DISTRICT

STUDENT SURVEY

. .e

This I's a survey about your

acti.vities and attitudes.

THIS IS NOT A ,TEST

)
Please wait for ins.tructions

C-129



Stu
,

- 1' , Jr . .;..-- ,..
.4

4 \ t ..; - .
fart I: Stuain.t information 6,,, - - ,,, i

, e ( 7,

1
Information Surrey. .c. ;1 1"

a 4
_ ''' .

'
= 4
1..

)

_ 411! ybs.uld,like information about you in thii part of the survey, Please_
anew the questions below .on 'answer 'sheet. Dos not,sign your pame:your-..
anslp will be combined 'with others.

- 4

What is our age?

. 1 14 or younger

2 15

3 16

,17

5 18 or older

. What is \your race or ethnicity?

Angib

2 Black-.

3 Hispanic .
Native Atherican

Oriental ,4

4:

Whit were mOtt'of your grades last.
Year?:

1

2 3.1--3.5

3 2.-6-3.0

t--
4 2- 5

5 2:0 or less
it \

4' ,

With whom do .you live?'

1 .mother

2 .father
3 both ,parents

4 . other relatives
'5 no' One related to me

2.-' Whit is your -sex?
1 femalt
2 male

Which of the 'following best
describes your program in
high school?

1, --general

academic 'or college
preparatory

3 bilsiness office occupa-
tions, distributive edtica-
tion",,

4 trade or industrial

exceptional students program

6. What are your futurelchool plans?

1 to_leave high school before
graduation.

- d
2 to complete high tchool

3, to attend teanical or .

vocational school after
high school -

4 to take" some c61.1eg,work

to complete 4 or More Ifears of
college

8; At your home -"moo you have two or
more cars that run?

C-130
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9.''Do you have a typewriter in your
home?

1 no

2 yes

2

10. Do'you have a daily newspaper in
your -ihome?

.1 no

2 yes'

11. Do you have an electrit- dishwasher ..12.*.-Do you have a private place for.
in your home? study in your home?

1 no IA, no .

2 yes 2 yes

13. What is the -highest grade in school 14.
completedby the adult with whom you .-

live (the person who makes the most
money)?

1 less than 8th grade

2 some high schdol A

3 high school graduate

4 some college or techniCal
school

5 college graduate

15. How many hours each week do you
work for pay?

.1.

2

3

4

5

none

1-5 hours

6-10 hours

11-15 hours,

16+ hours,

17. .How many students in your classes
are also enrolled in ,Special
Education classes?

1

2

4

5

none

One

tro

three

four or more

;

What langUage does your family
speak at.home?

1 Asian

2' English

3 Spanish

. 4 a form of English that is'.
different from that used in
school classes

.other

16. If you were to come early to
school, or come-on weekends----
to school, would you.have trans-
portation?

1 yes -J can drive my own
car

2 yes - f can take a bus.

3 yes - a friend or relative
can drive me,

4 yes - I can walk.

5. no

18. How many of your close friends or
brothers and sisters are in
Special Education classes?

1 none

2 one

3 tWo

4 tree
5' four or more

C-131
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Part 11: Beliefs toward yourself

We'ailiOnterested in yodr beliefs toward yourself. Please feel free to expresi
'your feelings.

Instructions:, 1. Read each word or phrase below.

2. Think about how much you agree or disagree with the word or phrase
as it describesia.

3. Mark your choice on your answer sheet.

4. Note that there are no "5" answers for Part II.

1-Strongly Agree 2-Agree 3-Disagree 4-Strongly Disagree,

19. powerful

22. inconsiderate,

25. lively,

28. entertaining

31.. sensible

34.- fair-minded

37. reckless

40. sloppy

43. with -it

46, rooked up to

49. follower

52. tender

55. gets back at

20. hot-tempered

23. inferior

'25. leader

29...gentle

32. .messy

35. strong

. 38. pushy

41. weak'

44. likes to fight

by others 47. honest

50. ituck-up

53. boring

others-

0

21.

24.

27.

30.

33.

36.

39.

42.

45.

48.

51.

.54.

miserable

generous

dull

stubborn

popular

mean

afraid of people

rebellious

smart-mouth

helpful

sharing

disgusting,



Part III: Your attitudes

Instructions: 1. Redd each statement below.

2; Think about how much you agree or disagree wit1R the statement

3.' Mark your choice on your. answer sheet.

4. Note that there are no,"5" answers for Part III.

0

4

1-StrOngly Agree 2-Agree 3-Disagree' 4-Strongly DisagreelV

55. Good luck is more important than hard work for success.

57. I take a positive attitude toward myself.

58. Every time I try to get ahead, something or somebody stops me

59. I feel I am a person of worth, on an equal plane with others.

60. Planning only makes a person unhappy since plans'hardlif-Work out anyway.

61. I am able to do things asitell as most other people.

62. People who accept their condition in life are happier than those who try to
change things.

63. On the whole, I am-satisfied wiA myself.



part IV: Beliefs towa'rd blacyhigh schooltudents

We are in&e'Stedin'your'beliefsOwarl black high school
Students. .Please feel free to express your feelings.

Instructions: 1. Read each work or phrase below.

2. Think how
. phrase as

,a. Mark your

4. Note that

a 1

much you agree
it describes black

choice on your,

there are no "

or disagree with the word
arek high school students.

answer sheet.

5"answers for Pact IV.

or

1- Strongly Agree- 2-Agree -3-Disagree 4-Strongly Disagree

64. with-it 65. entertaining 66. follower

67. sloppy 68. =boring 69. gentle

70. popular 71. smart-mouth .72. powerful

73. lively
74.. fair-minded 75. helpful

76. miserable 77. leader 78. sharing

79. messy 80. sensible ,81. inferior

82. tender 83. stuck-up 84. genbrous.

85. looked up to by,others 86. likes to fight 87. strong

88. honest 89. pushy 90. inconsiderate

91. mean 92. weak -93. hot-tempered
94. afraid of people 95. reckless, 96. gets back at otters
97. disgusting 98. rebellious 99. stubborn

100. dull



art V:

Although you are not a member of a iaiO61 activity or club, we woU1d
your feelings about school activities or clubs..

,

Instructions: I. Read each,statement below.

2. Se)ect the response that is most true for you.

3. Mark your choice 'on your answer sheet STARTING WITH

NUMBER.I43.
ar

143. If you were to join an activity/club which meets Wore or after school, how
would you get there?

1 I could drive my own car.

2 I could take the bus.

3 A friend or relative could drive me.
4 I could not get'to and from meetings.

5 'I do not need transportation.

. 4
144.. To whom would you go in order to get information'about-activities/clubs?

1 teachers

2 Special Education teachers

3' counselors

4 school psychologist

5 friends

145. How much would it cost you

1 nothing

2 $1 to $5

3 $6 to $10

4 $11 to $15

5 $16+

belong to an activity/club for one year?

,

146, If you wanted to be in an activity/club, what would stop you?
1 lack of money or transportation

2 other commitments ('work, family, responsibilities,

3 lack of certain skills

4 lack of information about school activities /clubs

5 ladk of acceptance by other activity/club members

C-135
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147.
e '

What skills or_talents.do you h v at you could use in ari activity/cluh?,.

1 leadership abfli4

2 physical .strength.

3 knowledge or.expertise

4 creativity

5 iiieas about whit to do

./ 7

148. What do you do with your ilma..instead of being in a school activity %clbib.

.wdrk at z job.
'

2 be with friends

3 watch TV

4 help or be with my family'

5 have hobbies or other interests

149. Now much time could you-spend weekly in.an activity /club?

150.

1 none

2 '2 hours or less..Weekly

3* 3-5 hours _,weekly

4. 6 -8 hours'weekly

5 9+ .hours Weekly

Why Would you becom4 a member of an airetivity/club?

1 to have fun

2 to learn something new
1.

3 to make things or provide a'service
.41c,

4 tb give an athletic performance

-5 to give an.artisticperfdrmance

151. if you wanted to be a member of an ktivity/Club which one of the following

would you nee most? _

1 skills

2 acade is skills

3 athletic skillt

4 performance/areisttc skills
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V.

152. What is the main reason that you have not joined and activtty/club?.

r lack of information.about school activities/clubs

2 other commitments ( work, family,. responsibility, etc.)'.

3- lack of money or transportation.

4 lack of necessary skill's

5 no activity/club interests me
,

Part VI:

below are some statements which show Mow you Might feel
about sChool activities,,or clubs.

Inst4tions: 1. Read each statement,bel0W.

-o.§2.' Think,about,hOW much you "agree or
disage with each statement asiit
applies to you. ,,

'3. Mark "1" if
,

you strongly agree, v2"
if you agree, "3" if you disagree,
"4" if you strongly disagree..

4: Mark your choice, on your answer sheet.

'153. I would like to join an activity/club-
_)7

' ;
154. My parents would like me to join an activity/club.

155. ,None of the activi /clubs at my 'school interest me.

156. .1 have many friends in activities/clubs.
qv

157. I.can not; join an activity/club because I work.

158. ,Activities/clubs are:important to my school'priniipa1.

153'. .0tfier. steents.in.activitiestclubs wouldHnot'accept
because of my ethnicity or race. '

1.60- Activities /clubs are important, to.my paients,:
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151. 004er students in Sctiyities/clubs would not accept me 1bkause I amAtifferent.

1
162'.---ActivitiesicLubs at school havemy fair rules for joining.

163. I do not know how to become a member of an activity /club.

164. Students at my ,school would like me to join an activity /club.

165. 'cannot join an activity/club because I..take care of my
younger brothek or sisters.

r

166. I'do not know very much abOut the activities/clubS'at my school.

`167- I am smart enough to be a'meiber of an activity club:

168. -I have no way to get to.or from activity/clUb meetings.,

169. I would be liked 4y other members tf. I joined an actiOty/club.

1

1

1 I

1

1

1

1

1

170. I have enough talents or ikillsAO be a member of".a club. 1

171 , Acti*Clubs are important to teacaes at:my.schoOL.

172.; Membership in an activity/club is important to me. ,.

....'
.. ,f&

73. I do not have.the. money to belong to an aci..1. ivity/c10.

.4. My teachers would like me to join an activity/club.
'1

. 0

;.75)0ther students in activities/clubS would not accept me.because
T of my handicap.

. .- 1 ,,,,

.
. ,.

.

76. I would make new frieA'dt if t joined an activity/club.- 1 2

1

1

1

9

C

C

-2 3 4

2 3 4

2 3 4

,2 3 4

2 3 4

2 4

2 4.

2 3 4

2 3 4

2 3 4

2 3

2 3

2 3 4

2 3 4

AcAivities/clOs'ere important to:students atiny school:
4

1 2 3

4
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APPENDIX D

S/82.

Form I

oSTIJDENT SURVEY

PHOENIX UNION HIGH SCHOOL DISTRICT-

This is a.survey about your

activities and attitudes.

THIS IS NOT A TEST

Please wait for instructions

1
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....

StudentrinfOrmation Survey

Part 1: Student information

We'would like infOrmation abOut you
answer the questions below oh the answer
answers will be combined with others.

1. What is your age?

1 14 or rout

2 15

3 ,.16

4 17

5 .18 or older.

3. What is your race or ethnicity?

Anglo

2 Black

3 spanic

Native American

5' Oriental

5. What were most of your races .last
year?

1 3i.6--4.0

7 2 3.1--3.5

3 2.6--i.p

4 2.1--2.5

5 2.0 or less

n.

With whom do_you live?

1 mother 1

'2 father

3 , both parents

4 other relative%

5 'no one related to ;Ile

in this part of the survey. Please
sheet. Do not sign your name--your

2. :What is your sex?,

1 fee
2 male

Which of the following best
describes your program in
high school?

1 general

2 academic ar college
preparatory

3 business,. office occupa-
tions, dittributive educa-
tion,

4 tradi'or industrial

5 exceptional students program

6. What are your fu

1 to leave hi
,graduation

2 to omplete high school
.

3 to attend technical or
vocational school after
high school

4 to take some college work

5 to complete 4 or'more years of
college,

re,school, plans?

school before

Atiyour home, `do you., have two or
more cars that run?

1 no

2 yes
.

L 'D-140
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9. Do you have .a typewriter in your

1 'no

2 yes

-

11. Do you have an electric dishwasher*
in your home?

1 no

2 yes

2 .

10. Do yqu have a,daily newspaper,in
your haft?

.1 no

2 Yes .14

12. 16b You have aprlvate,place for
siudy,lnyotirhome?

3 :What is the highest grade in school 14.
Completed by the adult with whom you
live (the persp who makes the most,
"Money)?

1 less than 8th grade

2. some high school`

3 high school graduate

4 some college or technical
school

5 college graduate

15. Now mady hours each week do you 16.
work for pay?

6

2

3

4

5

none

1 -5 hours

6-10 hours

11-15 hours

16+ hours

(

17. Now many students in your classes At8.
Are:also enrolled In Special
Education classesZO

1

1 none

2 one

' 3 two.

4 . three

5 fouror more

st,

1 .1no

2 yes

Whatilanguage does.your family
speak. at home? .-

.1'. Asian

2 English

3 Spanish

4 a, form of English that is
different from that used in
school classes

othiPN

If you were to come early to
school, or come on weekends
to schoolould you have trans:,
.portation?'

1 yes - I can drive.my awn
car

2 yes --I can take a bus.

3/ yes a friend or relative
'Can drive me'.

4 yes - I.can walk.

5 no

Now many of your closefrtends or
brothers and sisters'are in
Special Educationclasses?

D-141 .

1

3

none.

one

two

4 three

5 ;Jour or more
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Part II: Beliefs toward ;Ourself
3

e are interested in your beli;fs toward yourself. Please feet free to express

our feelings.

/

Instiuctions: t. Read each word or phrase below.

2.° Think about how pouch you agrekor,,disagree with the word or phrase

as itAricribes

3. Mark your, choice on your answer sheet.

4. Note that there are no "5" answers for Part II.

1-Strongly Agree 2-Agree 3=Disagree 4-Strongly Disagree

19.' powerful

22. inconsiderate

25. lively

28. entertaining \

.31. senslifle

34. fair- minded
.

37. /reckless

40. sloppy

43. w
v

ith-lt.

46. lookedup to by others

49. follOwer.

52. tender

55. gets. back ,at others

20. hot - tempered 21.

23. inferior 24.
,

' 26. leader - '27.

29. gentle 30.

32.. messy 33.

35. Strong 36.
1

38. pushy 34.

.

41: weak 42.

44. likes to fight 45.

47. honitt / 48.

50. stuck -u. 514

X53. boring' ; 54.

Miserable

generous

dull

(

stubborn

popular:

mean
,

afraid of people

rebellious

smart -mouth .

helpful

sharing

disgusting

4



Part III': Your attitudes

Instructions: 1: Read each statement bel6W.
. -.

.
,

2.,,'Think about.how much, yoLt agree or disagree with the statement. .,

3.. Mark your choice oR youn.answer sheet. .

7"--"r7--
7 '..4. Note that there are no "5" answers for Part pl.

1-ttro;ly Agree/. 2-Agree 3-Disagree 44Strongty Disagree
1,4r,

56:' Good lua is more important than hard work for Success.'

57. 1.take a positive attitude toward myself:

58. Every time fry to gei:phead, something .or somebodyl
4
stops me.

,59. 1 fPel I am a person of worth, on an equal. lane with others.

Planning only makes a person unhappy since-plans hardly work out anyway.,

61. I an, able to do-things as well. as most other people..

62. People who accept their conditiop in life are happier than those:who try to
change thirigs. ,

k. .

63. On the whole, I am- satisfied with myself.

ti-



'Part IV:
c.- .

Bel iefs towa black high 'school students

We are /interested n yOwei= bel iefs toward .black high sch-ool
studerq.. P1 ease feel free to express your feel ings. .,

inttruclions . 1. Read each work or phrase below.

2. Think how much you agree or- disagree with the word or
phrase _as it describes black high school 'students.

,Mark your choice on your answer staet.

Note that there are no " 5"answers for Part IV.

1-Strongly Agree
,

.
2-Agree 3-Di sagree 4-Strongly Disagree

64.

67.,
8.

with -'it
=

sloppy.

70. .popular

/3. , I

76. Miserable

*". 79. -.messy

82. ,tender
,

A 85e 1 opked up to, by othbrs;

88. honestP

91.' mean

'1'94; afraid of peciple

;v4 97. ¢ d.isflusting..

65. entertaining 66. fol lower

68,; bo.ring 69: gentl e

71. smart.Mouth 72. powerful

f.ar-rhinded 0 75. hel pfdl

77. lea.der 78. haring

80. sensibl e, 81. inferior
,

83-..stuckrup 84. generous,

6. tikes to fight 87. strong

89. puthy
.

weak

95.- rckleis
98. rebel 1 ious

d.-*

90. inConsiderate.

hot- tempered

96: - gets back at otiers

.99: stuhborn

..

Il



Part V: N/Oikp4rtiOpation in a school 'activity/Club

- Pi.easelswrite where it says "name" on the answer,sheet-Ahe name of the one
school tictiVftY or cut which,yOu participate, the most. tiow, please answer the
following qUestions with that school-activity.or club in.minC.

to.Instructions: 1. Read each statement below.
A

6

2. Select the response that best fits theAvy'Y u see the
activity or club.

,.

3. Mark youi..choice,on your answer sheet.
: .

101. About how muctttime do-you spend:weekly in the activity.club?

, 1 2 hours or less weekly

2 3-5 hours_Weekly

3 6-8 hoUrs weekly

4 9-1-, hours Weekly

ftkr

What would you-do with yr4r time if ydu were not in

1 :work at a job

2. bewithJrierids

3 watch.TV.

4 . help or be with my family

5 have.hobbles or other interests

103. ,Why did you become a member of.is activity/Club?

1- tohave,fun
.

2 to leatn something Kew ,

3 tIo make something or provide a4pirvice

4 to givaDan athletic performance

. 5 td` give an artistic performance

54,

tivity/club?

.104. HOwdid you learwabout io.iningOe'Activity/club7
. .

1 school counselor

othermemberof theciub

school newspaperInewslitter,

teachers *d/Or'adMtilistratc,'

-club'publ icily on OtMpus.;; *



105. In order. to becoMe a mem er of the cl,O.Aith one of the following did yod-neetr

7.

most?

, 1 interest only==no skills needed

2 acadeMic skills

3 athletic skills

4 .performance/artistic skills

10P:186. Should your activity/club have meetings before or after school, how would-you
V get thre? .

1 I would drive my own car.

2 I would take,a bus.

3 A friend or _relative Could dri-ve'me.'

4 I do not need transportation.

. 5 i could not get thpre.

107. How much does it cost you to belong td- the activity/club for one.year?

1 npiping

2 $1' to 45

3 $6 to $10.

4 $11 to $15

5 $1.4, or -over

- 11

ro

'108, If you want J participate more in the ittivity/club; what would stop you?. - ,
-I lack ci:f".money or transportation , -:Ii.. ik

2 other commitmehts(work, family respon'sible,'itc.)-
.419.*,

.3" laCk of certain.' 'ill's't
4'''' lack of inforrhat br cleir,directicins .-

5 lack of acceptance by other activity/club members

109.. ,:.Why do ydu 'stay.a,thember in this Club?

1- ' I.' personal success
. .

. . ,s,
-.2 ,trophies,-letters, Certificates., badget etc.:

reCognition (peers, parents, etc.)

n12, 4 rel-ationShips _with otherS
:?



110." Who rew4 you for your

1 .sfR.

2 parents

3 other members

4, schbol.sponsors

>.

achieVements in the activity/club?'

5 teachers. and administrators

111. What is the most important contribution you lake, to"the activity club' ;

1 leadership ability

2 .physical-strength

3 knowledge.or'expertise .

4 creativity.

5 ideas abbut what to do

112. Now do you achieve the goals of the activity/club?

1 compete moretthan you cooperate

2 cooperate, more than you compete.

3 compete and cooperate equally

*
113'. Mho leads the activity/club most of the time?

1 all members together

2 sponsor or school administration-

3 activity leaders

4 committee of, membees'

114. What is the total:number

of athletics?

1 none

2 'one

.0. 3 two

4', three
s 4

5 four or more

2E

of school activities/clubs to whih you belong outsidc
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Part VI: Stilow4re some statements which show how members might
.." feel about, school, activities or clubt. - .

.
Instructions: 1. Read each statement bejbw.

-2. -Think laboiit hovi much you 'agree or
°disagree with each stativent as it
apps i44; to- your ctibol activity or

/
3. Mark "1" if strongigree, '2"

if-you agree, "3" if -you disagree,
"4" if you strongly disa.gree.

r .

t:-
115. _Iien4Oy being wit(h miniberi of ;ttie activity ,club.

F it dir - V r
I:5rould like to bartfcipate more in the activity/club-.

117., activity /club -\'s important to my school principal.

Iti. The rules .of the acti vityfcl ub are not easy for me to
foll ow.

119. There are` -things that keep people odt,cif theactivity/
'club,

. .

120. I like the :place where.- the activity/club meets.
.

121. I can use my talpnts and skills in the%activity/club.

122. The sthings.that. I have. to -dO in the; do.
-:floot have a purpose. s.

. 323. I am proud to be a member of the activity/Clihi.''-

124. I Ilk not ,made'new, friends in the activityft14:::;14-:,

, .

.125. Other members of-the activity/clublike m. ',.
1:25. There is nothinig to Woo me frdiiis,lioing asInuch yant

to do in the.activ-ity/cTub.

117 I :like .the skills or talents of other members of the
activity/club.

-

_128.. _MY time in the aCtiwtty/clubns

, &to. er':member s of t:he".-activitftzl,ub 'not -11,ke my.
...talents or Skills. !

9

al
t-,

->+

4'
0 0.1

0).
fa

s..

ve3

...-
C0 '
S-

1 3 4

1 2 3 4

1' . 3 4

1

1 .

1

1 4

t.

,1

1 2 3

tt 3 4
. 2.

.

Other 'member's' of the' -group towaftl:iffe th.i .as
,

DL148;'-
trx"- 0 i



10
c

. . .

131. Members b.f° chnic groups can become leader.s i
activitv/c1,4b..(:.... i-

132. for .join.itigi,,*hei,.ACX) ykt:y club',a;rte f

the

133. The activity/club is importan, rm parehs.it...,,
... 1 2 ,, 3, 4,/.._,....w,-, -, a it L '''

,4 NAL , ..a,olla . The meeting time oflhe actiyityrclub n..,egood Ter me. ,,
1 2- 37- 4 .,

41.
135. The activity /club -is important"mportant, to" students in my school 1 2 3. 4

;t

2 3

1 2- 3 ..4

.-
136. f cannot "take part in making rifles for tht activity/ - ',-club. 2 3 .4 ...

. Iv P
j37 -1'he acti°KitY/ciub is unportant to teachers in my ictiool. 1 3. 4

-. e

13*.: .59th males . and ,ferna3e,sWii beco'me..1 eadert'in the 'aptivitsfi.
. .

club. ' ,.

139 ..,11 cannot become a nleaaer. .fl the ictivity/cbib.
^

,.
140. The rules of the allivity/club are good 'rules.

--,,
.

141. I do t'ir,World iith) `tlie-r° hieinbers when doi n4, things in
.. . - ,

-%-,, Iii).' , . .
r .0 ii,,_, At'

iq:.-.,,..-NiA,
( `''J 1, )"

. -142.. 4. pa raC. -. cbntestS,, ainst other 1Memberk of the
.ti.a_cti'cii°,t,..yji., ,

. .
.., . ,

e.

i : ( 1 °, J

, ,

.3 4

3 '4

'`.11

1:

'7, °



Appendix. E Attitudes of Participants Toward Participation' in School Activities/Clubs

Arts and Performance

111 Ell Data

,,-

An+ to Blcc '!,nplo. litganic ' A3lo Blatt " hispanic Annlo Black Hispanic

!I F I r F r .L.F 11 F 11 F F r Fi f

118, The rules in this activity are fit'. r . ,,...- .,, ....,

.4''' easy for me to follow: . ..., ;;::::, ._-.

1 strongly agree 2''G 6 0 o 0 0 0 0..0 6.0 o 0 0 0 1.0 0 0 0,.0 6.0
.

4 agree . 420,010 191 4 0 : 1 ) ; ./O 0.. 0 0 0 0 .'0 0. 0.000 0 0,,,

.,) di s'agret , 12, 11 1 3 7 5 :0 O 0, 00 00 00 .,0 11 20 00 0 a
,...

.1'. strongly disa4e I4 9 22 4 6. 5 11 ..0 10 .0 :01 .0 Q . / 0 2 0 0 0 Cl' 6 1 0 0 1 0

. , i

171, ['can' use my talents and,skill;

this activity,

I strongly
agIt

ite

,?.t agree

3 disagree

strongly'agree

125 ither memlyrs like $,
7

1 stronglY agree

2 agev

3 disagre,q

strongly disagrees)

,,.,,

51

1-4

r

,

,

15414 2 51 2 6 ; 0 1 .0 0 0 )" 0 0 0 0 0'4 4 1 G 0,,,,

.

4) 20 '.2 4 9 10 0 0 0 4- O 0 0 2 0 0 1 0 3 0 1 .0,'
T v ,

2. 60 0.' 2 .0 0 Li 0 O. 0' 0 0 0 CV 0 0 1,1'0.,0 0 '0 0°

, ,..

0 0 2 0 2 0 0 '\3 0 OG ,0 0 0 0 1'.0 i:',0 0 (1

t
0 130

1

,
.
, r

s,
4 ..

lt
i' .

0
cod r //

915 2 6 , 2 3 ',''O 1 0 0 0 0 . , , 0 0 .0 0 0.0 . 4 0-6 0 1'0'

17, 22 .3' 3 9 15 " 0 0 110 0 0 1 0 2 0 0 0 0, 4 1 f) 0 0 9

0" 2 1 G 2 0 0 .0 .0 '0 .0 a 0 0 0 0' 0 ,0 0 0 .4 a :0 0

0 la 13' 0 0, 0 0 0 0 0 9, 0 o 0 0 0 ...o o , . o o,

p

.h, o
I .'Iii,,

0 4

I

5

1

11

Ja

0

,e

184
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i

Arts and Perfoutanc'e (Continued)'. ,...

4- _....
, riiss in:ii,

.....
iiI ,

EMI EH LB t Data,.Ii.

4 129. Other members of the activity do not

like my talents or,skillt. ,

I 3

I strongly agree

agree!

3 disagree

'.'.strongly, disagree.

A )
'

139iI cannot become a leader th the activity'.

4)

.
nglo Hlack Apile .Black ,Nisi nic

!I I' '!1 F ti F 41 r f: fl ,F ,11 F

Anal° Black Hispanic '-- 7-4 ---- .01

it f F F ,

1

q

010 0 0:)0 0''' 0 O 0,0 0..0 '0 0 00 o, 0 1.0 00 00

1 ,6 0 0 o o 0 o 0 1 0,0 00 1,00 oo 00

13 14 2'41 8'11 0 1 0 0 0 0 0 1 0 10 0 11 .r3 ,0 0

.41 20 3 5 4. 6 04 4'0 0' 0 00 0 0 0 0 ,; 41,00 1 0

strongly agree

agree

ri disagree

stroaity disa`gree,

I

44

.,

r

4

2 0 .0 1 0 1 , 0 0 0 '0 0, 0r;.0 0 0, 00 1ot20e0 , 0 0

2.3 1 1 1 1 0 0 0 0 10 0 1 , 0 0 0 00 0 ..1

01516 2 1 5 8 O0'0'0 00 o 1 To 0.0 ,o o ,0

720 2' 6, 6 7 , Or:1 00.,9.0 100 00 00 5.1 00 0 0,

pro

1 4,

`

v1 ,

5?,

rV

4



r.
00

Business and locatibnal

f

1.1

1 ..J4

.P 4

, 1.4.1 1.=.1
)

4
,

1T

HiSsipg

1111. E11N EH ID . Data

Anglo Black H anic 'Alglo Black Hispanic P...141,2. Hick anic, Anita_ Black :Yak

118.1 'De' rules in this activiti:are not

)asy for me to folio(

1 strongly agree

2 agree

3 diiagree

4 strongly,disagrte
k

I

4

fo. oo o 1 00 00,.00 00 00 00 0000 00

'0 1 ,0

.

1 4

, ,

00 0 0 ,0 0 0 a `o 0- o a 00 1.1 o i'v

110 2 98 ,, 6 1 0Q of o,. 00 0 o'', e 'o o hi .iiil a 1

i15 1 6 2 8 00 0.0 ,0 0 : 0 0 i00 '0'.:0 - 0 1 0 0 1 0,
,1

r,
,

121. 1 cairusg, my talents and skills

this activity,

1 strongly agree

. 2 agree

3 disagree

.4 strongly agree

1R5; OtheVmembers like me.

1 strongly agree

2 lree

iiiisagree

4 1!strongly disagree

4

4' 4

2 0,1.6 r3:2 0 0'0 .0' 4 o o 0.0- aa (Co' 0

2 5 116 .040 0.0 0 0 2 0 0 1

1 0 0 ? 0'0400. 0 0,, 00 '.0,0 010 00

:00 11 la r000 ao. oo.o,o O.0 0000.00,

14,

.2 3 1 3 5 1 00 00 00 $0 \0 00 0,0 0a 0.0 o a.

21 28r,619 0100 0 0 00 (111:. 00 0 2 10 11:
0 1 -0 0 1 1 . 4 0 0, 0 0 0 0 0,0;4' 0 0 . 0 0 0 0 0 0 0 0

006.01.00 0000.00 01100.0' 0000'00

, 4

;,,



1

/6°:1

I

'1, '4

t,'11

Business and 'Vocational (Continued)

4

I

129. .Other members of the actiO do not

, like my talents 6r skills..

1 strongly agree

,2 agree "

3 Magree

I strongly disagree

0.

4.

' 0* ,
111 01%

4.

139, it cannot become a deader in the Ictivity.

sthongly.agree

2, agree ,

3 disagree

I strongly disagree

Milo 01

.; ..4', . ,l '!°

4 i
) '. 4

Hiefanic Inta Birk iiiAl Arly, Black Nis c

r 11 1 !I 'f' '. li ( if 11- F't 1i f '11 i' II I' 11 f li F fl F ,_ .......... _..... _ _ _...... ,

0.0:60 00, 00 o:ro.o 00 to\o4,1o uo op. 00

110512. ,00 oo. or Pio 00 ',o, '00,10 o,o
... , ,,t

'414 2 6, 612 _0 1 0D o 0, 1 00 roll 0:0 01 00 II
211 1 5 5 6 .0 oo 0 1:1 cho oO'c,o o,,:iiro 0 00,.'0, 00 lo

.0t .,. . , ,

.I.
,,

I

01 0,1 0 1 , 40 0 0D, o o ,o 000 o 0. 1.0 01
t

1 2 0 1 3 0 0 1 0 0 0 0 0 0 s 0' .1 0 0 .O 0

3 9.17 .910 01 0 0 ,,t0 0 0'0,00,0 ie 0 0 1

,,315 24 31 0 19 ke ,0 o .0'10 1 0.

40.

, 4

a.
11

41

r.

19U



Student Government

118. The rules in this activity are not

easy for me to follow.

1 strongly agree

2 agree

3 disagree

4 strongly disagree

121. 1 can use my talents and skills in

this activity,

1 strongly agrie,'

2 agree

3 disagree

4 strongly agree--

125, Other members like me.

1 strongly agree

2 agree

3 disagree

'4 strongly disagree

19i

Hissing

1.111 ..._E1111 Ell '1.0 D3ta

Ildo plzci Hisiinic 51191n 1iicl; hispanic , Alglo Black IlisPanic Anfilo Black llisinnii

II F 11 f 'el F LE 11._f_ Li ti j : 1 4 F I I F .L_E 11 LE' )

000 .0 01

2 k 1 0 2 1
5,2 0 2 27

7 10 10 3 4 5 ,,io oo o,o oo oo oo 1, 1 oo' 0.0

01 00 00 oo do 00 00 00 00

00 00 0 , 1 0fl 0 0 0 0 00 00 0 0

2 0 .0 0 0-0 0 00 00 00 00 io

8 6 0 .1 2:2

4 11 0 r2, .2 1 0

250.2 4.2

0 0 1 o 0, 0

4 8 0 2 02

1014 0 3 711

0 0 0 0 1 0

00 1 0 0'1

1 0 0 0

2 1 0 0

0000
0 0 0 0

0 0

"0 1"

00.
0 0 . 0 0

0' 1 0, 0. 00 0

.3 0 CO 0 0 0 1

°O 0 010 0 1 0 0

00 00 00 00

/A

1.4

r 0, Kai 0 lo 0 3' a
.

o 0 1 0-0 1 o

o 0 6'0' o o .0 o

) \ O 0 0 0 . . .0 0 0 0

:0, 0 1

O. 0 rlD' 1 0,

0 0 0 0 2 0

00 00 .0 0

,0 0' p

'0 0 .' 1,

0. o o,o

00 00

192
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1

1

i

Student Government (Continued)

I 0

129, Other members of the activity do not

likely talents or skills..
?

I strongly agree .'0 0 1 2 0 4 0 0 0 0 0 0 0'0 00 0, bi 0o;oo

2 agree,., '20,, 0:q\ j 2 01 00 ,0 0.,.&0 0 '0 o o o o o o 0 0 0

..--- 3 disagref
4..

-11'16- 074 t4--8: '1' 1' 0 0 0 1 0 1' 0 0 0 0 i 0 4. 1-.0 -....,

4 strongly disagree 1 5` 0 1- il 1 4: 2 1 0 0 O. 0 0 0 0 0 0 0 1 0 0 0 0 0

..I

hissing

1111 EllIl EH LD Data

Anglo Black lisganic Anglo Dlack Hispanic I!Bl.O Hack Hisn'anic Anglo Bleck Nis 3nic

7.1 F 1i F ii F II r 11 F h1 F II F fl F II F 4N F H F

139. 1 cannot become a leader it the activity.

1 strongly agree

2 agree

3 disagree

:4 strongly disagree

19J

0 0 0 0

05 0 0

4 5 0 2

811 1 . 2

rz

1d 0 0 0 0 00 0 0 0 0 4 0 0 0 0 0 0 00

0 1 1 1 00 00 00 0 0.0 00 00 00

6. "5 0.0 00 00 0 1 00 00 1 0 00 00

1 1 1 0 00 00 00 00 00 X01 00 1 0

194



Athletics

i4,

ti

MI

19 Rack Hisaanic 'Anglo Black His anic

!1 II F 11 Its H F H F M FF.

118. The rules in this activity' a're not easy
.

forme to follow?
,

,

1 *strongly agree ' 32 1 1

2 agree 3 6 3 2

3 disagree 31'9 9, 6

4 strongly disagree 41p 22 31 ill

121, I can use my talents and skills in

° this activity,

1 strongly agree

2 agree

3 disagree

4 strongly disagree

125, Other members like me.

1 strongly agree

2 agree

3 disagree

4 strongly disagree

1.9d

34 29 10 10

2711 99

3 1 1 1

10 0 1 0

17 16 6 6

44 31 13 11

3 1 0, 1

00 00

..

2 0 0 0 '2 0 0 0

1 0 0 0 0 0 0 0 '

16 5 l' 1 00 00

8 6 0 0 1 0 0 l'

9

7 '0 1 30 0 1

16Q4 0'0 00 00

3 0 1 0 0 0 0 0

0.0 %. 0 0 0 0 0, 0

5 1 00 20 '0.0

21 9 1 1 1 Q 0 1

00 0 0 0 0 0.0

1 .0 00 00 0'0

Missing

Eli 1.0 Data

Black Hispanic yilit Black Hisp_anic,

F M , F M FM F H F,

10 0 00, 0 0 1 0 0 0 0 1

0 0 0 0 0 ,0 2 0 3 0 0 0

1 0 00 00' 5 1 20 00

.1 1 0 1 0 0 --5 3- 2 0-. 2. 1 -'.

1

ry

1 1 0 1 00 5 1 40 2 2 7

1 0 )410 00 7 2 10 00

0 (I 0 0 0 0 2 0 0 0 0 0

'0 0 0 0 0 0 0 1 2 0 0 0

1 1 00 00 5 1 30 1 2 11

1 0 0 1 0 0 5 3 3 0 1

0 0 1:1 0 0 0 2 0 0 0 0 0

00 00 00 20 00 00

196



.,-

.3

) I Athletics (Continued)

'Miss'

citNH EMII i EH 1.0 Data

Anglo Black Hispanic 'Anclo Black His an' 'Alt Black flisgoio i.1494 ck Hispanic

ILFlilliF rHFMFHF I.1 FMfMF HFMFAF.

129. Other members of the activity dm not

like Inv talents or skills?

1 strongly agree '7 3 0 0 0 1 0

2 agree 3 3 2 3 3.0

3 giagree ,36 25, 11 7 145

4 : strongly disagree 21 18 5 9 7 6

,

,139. I cannot become a 'leader' in the

activity.
/

1 strongly agree 32 1 0 1 1

2 agree 14 11 2 2 3 0

3 disagree ( 27 15 10 ,8 12 4

4 strongly disagree 16 18 7 ,9 9 6

0 0 0 0 00

00 1 0 00

1 1 0 0 0 fl

0 0 2 0 0 0

0000 o o 10 oo 00

00 00 00 40 1.0 00

40 1 1

1 0 1 1

1 0 0 1 0 0 4 1

1 1 0 0 0 0 4 2

1.4

110.0
0.0 00 0'0' 0,0. 00 20 1 p

0 0 1 0' 0 0 0 0 0 0 0 0 4 2 0' 0

1 1 0 0, 1 20 0 1 ',0 0 '31 30

0 0 2 0 0 0 0 1 0 0 0 0 5 1 2 0

17

. g
le Pr

00 16 la

D 0

0 1

2 1

.60
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1

1'I

111 Miry '

S

p

i

.

Artie

1111

rlrrk iliisunic

1.1

r,

11

J18. The rules in this activity are net

. easy for me to follow.

1 strongly agree 0 1 0 0 0 .0

2 agree .. 1 0 10 1 00
-3 jlisagree 3 62 0 Of 0 2

4 strongly disagree 1 0 o o

I ,

li

121. 1 can use my talents and skins in

thii activity. °

1 strongly agree 00 00 00
2 agree 3' ,1 0 1. 0 2

3 disagree 0 1 0 0 0 0

4* strongly agree 1 0, 0 0 00

125. Other members like me.

1 strongly agree

2 agree

3 diAgree

4 strongly disagree

11-111 ' E:. LO

. , .,... 1 k

.....

, ,, 1.!".o.J., 11ialailic :inky 0lac lasoanic An to Black Hiseanic

li 1' 11 I 1! r F r it F F 11 F N F

L

Hissing

Data

0 0-1 0 0 0 .0 0 0 0 0 0

00 00 1 0 00 00 .0 "0

0 0 0 0 0 1 0 ,0 0 0 0 0

0'0 o o o 0 0'0

00 00 00 Q0 00 00

0 0 0 0 0 1 0 0 0 0 0 0

0 0 0 O. 0 0 0 0 0 0 0 0

1 0

0 1

2 0

1 01

1 0

3 0

0 1

0 0 0 0

0 0 00

0 0 0, 0

01_0 0

P

00 00

0 0 0 0

0 0 0 0

3

in

.'

co

PI

'''

00 00 00 00 00 0 O. 00 00 00

000100 ,0000 00 00 00 00 00,00 00
5 2 0 1 0 2 0 0 0 0 0 1 0 0 00 0 0 1 1 0 0 0 0

o 0 0 o o 0, o 0 0 or o 0 0 0.0 o o 0 0 0'0 o o

O 1 0 1 .o o 0 0 0 0 oo 'oo o o' o 0 0 0 d 0 0
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f'

f
Military (rontinued)

.4

( fill Ettl Elf, ri 1.0
... ' " A

Anglo Slack Mismic Anglo Black Ilispanic halo Black Hispanic 1.1912 Black Hi. nic

7! 1 !I F il F
.....

il_'t 11 F il in ,i 11 F i4 F 11 f k f Li;.

129. Othermenters of the activity do not

like my tai nts or skills.
1

0 1 00"

0 1 00 0.0

3 2 0 0 0 2 .

2 0 0 0' 0 0

1 0 0 0 , 0 0

0 1 0 0 0 0

11 stron agree 00

2 agree

3 disagree:. ' i .

4 strongly disagree 1 ,'
139. I cannot become a leader in the activity,

1 strongly agree

2 agree

3 disagree

4 strongly disagree

201

Data

4,

0 0' 00 00 , 0 0 'O 0 00 k0 0 ,0 or 00

0,0 00 00 00 00 00. iroo oo.
0 0 0 0 0 1 0 0 01 0 0 .0 :0 1'0 0, 0 0

0 0 ..0 0 0.0 .. 0 0,,,0 0 0 0 0 0 3 0 "01

m

0 0 0 0 0 0 . 0 0 0 0 0 0 0 0 010, 0 0 2 l'
to

w

0 0 0 0 0 0 0 0 0 0 00 0 0 00 0 0

11 g0 00 0,0 oo'ot .00ro. 60' 01 00 00

3 1 00 02 00 Le 00 00 00 oo 4 0:0 0 0,0

f '
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Aopendilx F Participation Patterns of Students in School Activities/Clubs

Participation PatternsArts' am', Performance

, ,

101. Time spent weekly in this activity'

1 2 hours or less weekly

2, 3-5 hours' weekly

3 6.6 hours weekly

4 9+ hours weekly

.
3 watch I V 26 0'0 2 1 0 1 00 00 00 00 0 0 1 0 00 1 0 ,

4 help or be with m y family 1 7 1 2 3 5, 00 00 0 0 , 00 0 0 '0 .0 00 00 00

5 have hobbies or. other interests 13 ;;,7 .1 3' L ii, 0 0 0 0 0 0 2 0 0 0 0 6 0 0 0 0 0

132,' Jihat would you do with your time if

you were not in this activity?

1 work at a' Job 5 9 2 3 3 4 0 0 0.1 0'0 0 0 0 0 0 0 0 1 0 0 0 0

? be with frienjs , 612 0.1 4 J 00 00 DO 00 00., 0'0 00 00 0-0
.u.

Hissing

Eil LU, ik Data

Anolo kolo nick Ahle Iliad Hispanic. ;.nolo Hispanic,

774r 7--

'11F11 ;1r PiFilFnr Nigrrr

13 12 5 7 5 ,,'0 0 0 0 a0

.315 0' 2 510 0 1 0 0 0 0

1 1 0 0 3 0 0 0 0 0 0

4 6 2 2 2 1 100 0 0 0 0

s.

0.'0 00 0 0 , 40 00 00
02 00 00 ,0.0 0 1,01

a 0 o,o o o 11 o o o o

00 0 6, 00 20 0.0 9 0'

I

v

193. Why did you Join this activity?

. 1 I;o have fun
15 20 1 '1 6 't 00 00 00 00 00 00 60 00 0 0,

'2 )to, learn something new : ,4 5 '1 2 6 5 0 0 0 0 0 0 0 0 0 0 0, 0 1 0 0 0 0 0

3 to make something or provide

a service
.

,
2 4. 2 4 1 4. O. 0 0.0 0, 0 0 1 0 0 0 0 a 1 o 0 .0. 0

4 to give'an athletic performance 1 :1 0 0 0 1 .1 0 0 0 '0 0 0 0 0 0 0 0 .' 0 0 0 0 1 0

5 to give an artistic performance ,
4 10 1. 2 1 3. li 1 0 0 0 0 0 1 0 0 0 0 0 0 0 0 0 0

204



participation Patterns-,-Arts and PerformancedContinuedj

7
iJlf frrl Ell' 'Data

.
.F11.0 ri,cadt: Anglo Black hispanic kyle. 31ack sonic Ancilo 'Clack IlissaPic

!I F 11 F 11_6 Il F,

104. Now did you learn about joining?

1 school counselor 0 4 0 1 0 2 0' 1 0 0 0 0

other member of the club 10 21 2 3 10 10 0 0 0' 0 0 0
3 school newspaperineuslettE:

1 0 0 1 1 0, 0 0 0 0 0 0

I teachers arid/or administrators 2 8 3 1 1 4 0 0 0 0 0 0

1.1
_F

h F 11 F

0 0 0 0 0 0 ' 0 0 0 0 0,0

0 1, 0 0 0 0 5. 0 0 0 1 0

0 1 0 0 0 0 1 0 0 0 0 0

0 0 0, 0 0 0 2 1 0 0 0' 0
5 club publicity on campus 5 7 0 3. 2 3 00 0-0 0 0 00 00 00 00 00

105, Ilhat did 'you need'most to becerle\a

member?

1 interest ogli--no skills nee ed 8 14 3 7 12 11 0 0 0.0 0 0?,

2 academic skills

3 dthletic skills 4.

4 performance/artistic skills

106, Now do you get to meetinls before or

after school ?

1 9 0 0 0 3 0 0 0 -1) 0

I
.0 0 0 0 0 0

1 0 0 0 0

.4 Di o'o 0 0,. 6

0 0 0 000
3 2 0' 0 0 0 ' 0 0 d o o 0 o o o o o o 2 0 0 0 0' 0

1 2 1 3 2 2 2 5

I would drive my own car. 4 12 1 3 5 2

2 1 would take a bis. '5 4' 1 2 1 .

3 A friend or relative couldY

drhe me, 7 13 2 1 2 12

4 I do not need transportation, 11 10 3 '5 3

5 I could not get there. , 0 1 0 0 1 0'

200 4

0 1 O D 0 0 O 1 0 0 0 0

0 0 0 0 'D 0 2 1 0 0 ^ 0$ 0

0 0 0 0 0 0 0 0 0 0 0 0

0 1 0 0 0 0 0 1 0 0 0D

0 0 0 0 d o o o 0.0 o 0

0 D 0 0 0 0 0 0 0 o 0 o

fi

1 I, 00 10

1,2 0 0 0 0 0 ,4

1 0 0 0 0 0

1 0 00 0

3 1 0 0 1 0,

o 0."0.0

4 246



,farticination Patterns-,-Arts and Performance (Continued)

r

(L.e.s it cost you .tO.b21r;A;7,

to the activi;Lyrchb?

i rotiiii

2 1 NS5

(i t(l''

$16

ip 11!CIASn rir
tio2 p

to

3 4 0 I 0'2 0 0 0 0 0 0, ; .0 1 0 0 0, 0 1 0 0 0 0,0

°Cul caw, n ts (nrr,,

' ctr..) 22 32 2 7 11 15 0 0 0 0 0. ,0 0 1 0' 0 0 0 6 1 0 0 0 0

0 3 1 0 2 0 00 00 00 0 0 00 00 0%0 00 00

1.0

10:r.;11.1

1.1 f :1 I ii , F ,1

0 1 7 4 11 7 8 0 1 0 o o o 0 1 0 . 1 0 0 0 00 OD

9 5 0 2 4 .3 0 0 0 0 0 0 0 0 0 0 0 0 1 o o o o o

2 6 G 2 2 7 00 00 00 0 0 00 00 00 00 o

1 6 02 2 7 0' 0 0 0 00 00 00 0'0 00 0,0 00

1 2 0 0 1 0 0 0 0 00 0 0 0 0 0 0 3 0 0 0 0 0

lad'. of lto

4 A.lack rf th,tion (:r char

directions ; 0001 10 00.00 0(1 ,0 000 0 0 ,0 0,00,00
5: .lnk of acceptarco

activity/c1C:,1,
0 1 1 0 0 2 0 1 0.0 0 0 , 0 0 0 0 0 0 1 0\

7,1e1115(!r of this ,;.,:)?

1 ' cocr,e;s 11 18 2 1 5 , a o .0 0 0 .0 0 o 1 0 o 0 0 2 0

F.70)h$, letter5, CUtifICi!tr,
1 0 1 1 1.1 0 0 O.. 0 O. '0 0 0 0 0 0 0 2 0

etr.,
4A-.0,'

(peers, ;tr.. 3 3 1 1 0 2 0 0 0 0 0 0 0 0 '0 0 ,0 0 0

othe.,:s 10 20 1 ;3 ; 8' '0 1 0 0 0 0' 0 1 0 0 0 0 1,

N

ri

0 0 0 0

,0.0 0 0

0 0 1' 0'

0 0 0 0

0 0, 0, 0
208,



'Participation Patterns-,Arts and Performance (Canynt104)

ro.orr!S .!'our

thir, clu'a?

.1 sflf

pareir::1

other

5:1601

t;1,-.1121's

1.'1),3t i j !.1n ! t con.ib4-

ru.raaLe to thi;

1,:e..er7hii; 0 I it:

? strcoafh

!.nowledc,e or e42rtis7

4' ge.itivit,7

idea; about Olt, to do

v achieyo the goals of

OiviLy/clui)?

,:kto more than you co Aerate

2 mi;:rate 1;;Crc thPri yON COVrIet?

3 cz;:cite and caeperote ejoaily

20J

81uL,

II r r

, 0
r 0 F r ii F

,:11'10 P,Icoauitt

; I. is ii F

10 13 3, 1 4 2 0 0 0 0 0 0 0 0 0 0 0. 0 2 1 0 0 0 Q

. 2 8 2 1, 2 6 0 0 0 0 9 0 0 1 0 0 0,0 -4 0 0 '0 0 0

812 04 5.4, 00 00 00 0 1 00 00 20 00 0 0'

4 1 0. 1 0.3. 0 0 00 00 00 00 0 0 00 00 1 6

1 7 0 '2 2 3 0 1 0 0 0 0 0 0 0 0 0 0. 0 0 0 0 '0

1. 6 1 2 1 2 0. 0 00 0 0 00 00 00 1 0 00 00
3 1 1 1 2 1 0 0 0 0 0 0 0 0 0 0 0 0 3 0 0 '0 0 0

8 14 0 1 3 2 0 0 00 0 0 0 1 0 0 0 0 ' 11 0 0 0 Of

9. 7 3 4 3 3 0 1 .0 0 0. 0 0 1 0 0 0 0 1 0 0,0 1 0

4 12 0 1 5 1 0 0 0 0 0 0 0 0 0 0 1 0 0 0 2 0 0 0 "

30 01 10 00 0.0 00 00 00 00 10 00 10

14 6 3 3 ,2 1 1 0 0 0 0 0 0 0 0 0 0 0 1 2 0 0 0 0

1626 2 5 12 16 0 D 0.0 '0 0 0 2 0 0 0 0 5 0 0 0 0,0
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Appendix G

Participation Patternsllusinels and Vocational

j

101: Time spent weekly in this activity

1 2 hours or less weekly

2 3-5 hours weekly

3 6-8 hours weekly

4' 9+ hours ;teddy

,

'1

,

02. What would you do with your time if

you were not in this activity? I

l work at a job.

2 be with friends ''

3 watch TV
I

1

40.

1 4 i help or be wi,th my family

5 6 have hobbies or other interests

.103. Why did you join this activity?

1 to have fun

2 to learn something new

3 to make somthing or provide

a service

'1 to give an athletic pe'rformance

5 to give an artistic performance

.,., Hi3sillg
,i- '- '1:,..

g Lii.,,,. grd g 10 Data

1

Ailr.i 5150 1i:511,,'i)1,.. iillulo 51,10 Lanic !logic Mack Ilists.nic Ando. Pack Hispanic
.....,.. _....... ......._

'1 1 1 f

4 1 5

I', r'.

4 2

11 r Ji ;: t! F
.._

0 I 0 .0 0 0

11

0 0

I' il , -1:

1 3 ) 0

0 , F

0 0

LI 11 r rl r

0

0 1 0 0 0 1

'1

4 14 3 '5 514 0 0 0 0 0, 0 0 0 0 0 0 0 0 1 0 1

2 6 0 0 1 2 0 0 0 0 0 0 0 0 0. 0 0 .0 0 ,0 0 0 '0 0

0 1 0 1 2 2 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 ,

,

0 0

to
D

7 1 2 2 3 / 8 0 0 0 0 0 0 0 0 0 .0 0 0 0 0 1 40 0 0 1 1 1.1v

0 6 0 1 2 5 0 1 00 00 00 0 0' 0, 0 . 0 0 00 00

0 1 0 0 0 2 0 0 0 0 0,0 0 0 0 0 40 0 0, 2 0 0 0 0 i
.-

0 2 1 4 2'3 0 0 0 I) 0 0, 0 0 -0 0 0 0 0 ;0 0 0 0 0.,

0 5 1 I 1 2

I,

0 0 0 0 0 0 0 0 0 0 0' 0 0 0 0 0 1 '1'

0 3 02 00 00 0 0 00 0'0 00 00 0100 0' 0,

6 10. 1 '6 7 14 0 1 0 0 0.0 0 0 0 0 0 '0 0 1 0 1 1

112 33 4 7 00 0'0 00 00 00 00 0 1 0 0 00. 4

0 0. 0 0 .11 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 '0 0 0

0,0.01 00 00 00 00 00 00 .0 0 00 00 00

,c
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,
Particination Patterns-Cnsiness and Votational '(Continued)

I II

104. 'Hogg did you learn about joining?

1 school counselor °

bolo 410 Hisunic

F Ii

A

°O 5 1 0 3 2

2 'other member of the Club ., 6 6 1 4 I 9

3' , school newspaper/newsloJer 0010 00.

4 ,teachers, and/or administrators 1 9 1 7 % '7 4

5 club publicityOn campus , 0.'5 o'l 1 5

,
: .'-i'

.

T. .

105, What dld,you need (Most to becdme a ,

member? ';
,

1 interest only--no skills noeded

2 'academic skills

3 athletic skills

4 performance/irtistic skills

196. How do you get to meetings before or

after school?
1

1 I would drive my own car, 612 34 9 4

Q I would take a bus 64 1 4 0 5

3 .A friend or relative .could

drive me. 1 6 0 2' 1,8

° 4 I do not need transportation, 0 2 0 1 2 4

7 13 0 5 ib

01.2 25 4'11,

, 0 '0* 1 0

00 2 2 2 0

5 1 could not get there. 0 1 0 1 0 0

Ting

LP Nta

014 halo 81Kk Pisnanic Anglo Black Ilispk,

,

N .rtiroF liFflF!IF

0

0 0 0 0

0 1 0 o

0000
0 0 0 '0

00,00,
.

0 0

o 0

00'

0 0

'`00

0' 1 0 0 00

0 0 04, 0 0

0 0 0H0 00

0 0 0 0 0 0

o,)

00 0 0$ . 0 0

0 0 0 0 0 0

0 1 0 0 0 0

0 0 0 0 0 0

0 0 0 0 0 0

, 0 0 00 b 0 0 0 0 0 i 0 ,

o 0 o o o 0 o o 0' 0 0' 1

0 .060 6,0 00100 0 0

0 0: .0 0 'o o 0 r? 1 o 0, 0

0000 oo 00 bo 00
-:,-, : f

%

,;
(1)

.1

0' 0 00 '0 0 .0 1 0.0.01 1 1 (5

'JP' 0 0 0 0 0 ,0 1' la0 0 0

' 0 0 ' 0 . 0 0 0 J 0 0 ' 0 0 0 0

0 0 , 0 0' 00,,0,0 00 00

.,.., i:'

00 00 00 '70 0 . 0 0. 0 0'

. 0 0 00 00 'A 0 00 00

4

' 0 0 0 0 0 ,6 , 0 1 1 0 0 1

0 0 0 '0 0 0 0 1 0 0 ',I 0'

0 0 0 0 °O 0 0' 0 0,0 "0 0
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.....

Partirlation atterns,,-Business. and Vocational 'ftotinued).. 4
ii,. o..

1" rr.' rr''' '7' ---t, ' . r=e ..n0n0.'
. .

C 00',
i.

rk

I \

101. IIdw much does .it cbst ou to belong

ito the

° 1 'nothing,

3 $6 to $10

4 :$11'to $15

5, $16 or:over

'* 84 1( yoU'ilanted to increase 'your,

participa,tion; What-would .heiP, you?

, Eli .;

Anqlo Bladc fliscAnic- Aldo liisRnic n la Olac 112spanic_

ii' 'F M .1, 14 14 , Ft M F li Il F.

0 '9 .1 4 :4' 12

.5 0 j4.4.3

3 .4 2.2 3'2

.1 2 0' 3 1

2 6 1 2 0 3

, 0.101=4.1,...

ID'

bola 'Clack hispanic

F 14 f

Dat;

0 0 0 0

0 1 0 0

0,4 0 0

0 0 0 0

0 0 0 o

00 0 0 0 0, 0 0 .9 0 1 0 0 1

00 .-0 0 U,0 0 0 , 0 0" 11" 0 00

0 0 0,0 00 0 0 , 02 00 '0 0
,

o o o .o Or 0 00 00 .0 0 .00

00 00 00 00.00.0',0
'I

l''',fack Of money or transportation Q, 2 1 2 1 '0 1 0 ir 0 0 0 0, 0 0 0 0 0. 0' 0 Lo 0

2 other comitments ,(work, 7 21 2 '8 '.4,9 15 0 0 0 o o o o 0 o a. 0 1 1 tri 1
(family, responsibilities, .etc.

0 lack of, certain skills

4 lack of information or clear

directions'

5 lack of acceptance by Other

activity/club members

,

109. Why ,dO'yOu stay- &motor of this.club?

1 persona1.success''

2 trophies,: le ars', certificates,

badges, ,

3 recognition (peers, parents, etc.)

4 relatiiinships with others
,

. /
0 2 1 0 0 0 0 0 0 0 0 .0 0. 0 0 0 0 0 ot 0 0, .0 0

goo 0.0 0'0 .0 0 0 0 0 0 00 0 Of'

0 0 0 Oi 0 0 0 0 1 0 0 -0 D.
o.

5 17 310;. 6 16 0 0 0 ,0 0 0 Oo bo 0 oo o o o

0 1 O. 0 0 0 0 0 0 0 0

1 2 '1 0 1 1 0 1 0 0 0'0,
J

1 4 0 .2 4 4 o o o "10;b

oo oo bo

o o o o o

o o o o

Q

0 .0 0 0 0 0

,0 00 00

0 2 1 0 1
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I

Participation PatternsBusiness and Vocational (Continued)

110. Who rewards you for your achievements

d.

r.

,1n110 Black HiE,,,,anic ?nolo ;:iack Iliscilaic Nolo .114 Hack: Ililrareic_ ..m
4

!I F ii i ii r
...ow..

1.I F II F I; F ii F F Fi F .11f F; I.; tb°;1 F

in this clvb?

1 self 3 46 1 3

2 parents 0 1 Q 1,

3 other meatus 2 6 02

4 school slibnsors 1 1 1 2

5 teachers and administrators 1 1 2, 5

111. What is the most important contribu-

tion you make to this activity/club? .

1 leadership ability 3 6 0 4

2 physical strength 0 0 1 0

knowledge or expertise 2 6 0 1

4 creativity 1 5 1 3

5 ideas about What to do 1 9 2 .4

112. Now do you achieve the goals of

the activity/club?

' 1 compete more than you cooperate 0 1 0 1

2 cooperate more than you compete 1 12 ,2 3

3 compete and cooperate equally 6 13 2 8

310, 0 0,' 0 0 0 0

2 2 00 00 00

0 3 00 00 0 0

°3 3 0 1 0 0 0'0

3 3 (1'0 0 0 0 9

2 4 0 0 0 0 0 0

1 4 0 0 0 0 0 0

3 1 5 0' 1 0 0 0 0

1 1 0 0 0 0 0 0

1 7 0 0 0 0 0 0

1 0 0 0 0 0 0 0

2 3 0 1 0 0 0 0

918 0 0 0 0 0 0

i

0 0 0, 0 0 0 '0,1', A 0, : 1 b

0. 0 ri 0 0 00 0 11' 0, 0': 04.0

00 0 0. 00 ,r0.,0, 0.0 01

0 0 0 0 , 0 0 '1 10 1 0 3 0

0 0 0 0 (P 0 , 0 t 6 '0 .0 0

0, 0 (lit 0 0 : ,o o.,,' .1 o 0 0 ,

; 1 ,
il

0 0 0 0 , ,0 0 O. 0 . 0 0 0 0

0 0 0 0; 0 ,0':. 0 0 01 0 1 0

0 0, 0 0, , (1('0 0 it 0 0 , 0 0

0 0 ' 0 0 ja, 0 :0 1 .,0 0 0 1

x4.41 't

0 0 0 .;0' ,, 0' b 0 0 6 b 0'0

0 0 0'0 ,1) 0 0. ,0J,.1 0 01 0
rr

,

0 0 0 0
.,

0 1 '0 0 0 1,

co
0
1-1
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Participation Patterns -- Business and tr)catignal (Continued)

!1:1 ft:farig
:

1.0

Prilo ElArk

n, F

113. Who leads the activity most of the time?

1 all members together 4 6 2 5

2. sponsor or school administrator 0 11 0 2

3 activity leaders 2 6 2 4

4 committee of members 1 3 0 1

ti

1-14, How many activities do you belong to

other than this one?

1 none 03 4 8

2 one 6 18. 0 3

3' two 1 4 0 1

4 three 0 1 0 0

5 four or more 0 0

S

221

!Lick Eispanic Anall Blaik 1!1.spji! POO Black

1.1 .F F F H rF it E F 11 F 14 F M F F4
4 10 0, 0 0 0 0 0 0 0 0 0, 0 0 Q 0 0 0 1 0

5 4 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 1

2'5 0 1 00 00 0 0 _0 0 00 0 1 00 00

1 2 00 00 00 00 00 00 0 1 00 00

1'5 00 00 00 00 0 0 0 0 00 00 0 1.

6 13 0 0 0 0 0 0 0 0 0 0 0 0 0 2 0 0 1 0

5 (I 0 1 0 0 0 0 0 0 0'0 0 0 0 0 0 0 0 0

0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0 0

1 0 .0 0 0. 0 0 0 r 0

ch

0
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Appendix H

Participation PatternsStudent Goverment

DI. Time spent ''.6d in this !ctivit',.,

1 2 hNis ^r 1o5s

? 3-5 'hogs ve:11.,

2 90 4

59 00
4211

1 5

33

24

t;y!'1'1 4 6 2 2 2 1

'Ah3t ttIld you ,Jith yloe tip..? if

yol n91: in this

1 at a ob 3 3, 0 2 1 5

tF. feivd^,

otr,h

6 102
21 11

33

12

h6p In with my fni ly 23 00 12

5 h.);e hol:bics :; othe;. ii:tlrosts 1 11 ,0 0 22.

(
WIv did you joirthi..; activity%

1 to ha:e fun 411 0 3 1 6

2 to learn some ny Dieu 4 5 0 1 4 4

3 to ;,:aim sore,hirg or provi'd'e

a servioo 6 6 1 1 3 3

4. to cliv perforr,anz 0101 01

5 to ve an artistic perforam, 0 0 0 0 0 0

22j

LC

,.; Hisnnic

1 1 0 0 0 0

2 0 00 00

00 00 00

0 0 0 0 0 0

0 1 0 0 0 1

00 00 00

10 00 00

00 00 00

20 00 00

20 00 00

1 0 0 0 0 0

0 0 0 0 0 0

0! 00 01

0 0 00 0

.; i; 1; r r

00 00 00 10 00

00 00 00 00 00

0 0 0 00 0 100'
0 0 0 0 0 0 20 0 0

0 1 0 0 0 0 0 0 0 0

00 00 0 0 0 1 0 0

00 00 0 0 . 10 00

00 00 00 00 00

00 00 0,0 '00 00

0106 00 00 00

0 0 0 0 0 0 0 0 0 0

0 0 0 u 0 0 0100
00 00.00 00 00

00 00 0 0 1 0 0 0

r

10

.,0 0

0 0

00

ti
1 0 37
0 0

00

0 0

00

10'

00,

00

0 0
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Participation Patterns -- Student downed.

PV.. liar, did you learn .about joinio:

1 school counselor 1 1

4 other merker of the dub 9 16

3'00001 ne,istflaFer/Rw.Outz:T 0 1

44',tezchlrs and/or adri4istrkv.s 2 1

1; club publicity thi capn, 2 4

(4 '

220

1,3t (Aid you nc.2d,;J;sc to

rlher:

'1 ilt rest skiils

tlic

ifl.;ic

p4olt,.nccit.rtisti:

8 13

.* ,
ir1: Eli I.8

Alrla. Hiscanic AnOle !.:1;,:k angle Elc 1:11riaic

m rpr

.00 '3 1 '0000 00 00 00 00 00

0 5 2' 8 0 0 0 0. 0 0 0, 1 0 0 0 0 1 -1,

0. 0 I 0 0 0 0 0 0 0 0 co o 0 0 0 o

0 1 2 0 3 1 0 0 0 1 0 0 0 0 0 0 0 0

1 0 0 5 0 0 0 0 0 0 0 0 0 0 0 0 0 0
i

)

1 5 4 10 2 0 0 0 0 0 0 1 0 0 0 0 0 1

5 7 00 22 00.00
1 1 o o 1 o 1 1 o

o 2 0 1 1 1 00 00

1;',;; do yo;1 get to PEtil,n3 I'

t"..41,:11(101?

llould,drile cpr, 5 101 50.0000
1. would tak,! a bus, 00 00 1 2 0'0 00

,1 friend r,, relative coui;

driye ne. 714 0 3 0 t 20 00
4 1 do not need transprotatico, 2 8 1 2 1 6 0 1 0 0

ri I could not get there, 00 00 1 0 10 00

00 00 00 00

0 1 0 0 00 0' 0
R. 00 O. 0 00

00 0100 00

00 00 00 00

00 00 00 00

0 0-0 0 0' 00

00 00 00

00 00

0 0 0 0

0 0 io 0

0 .0 1 0

0 0 0 0

0 0 1 0 1

00 o 00

0 0 . 0 0 0 0

1 0 00 00

todo oo
00 00 1 0

0 1 00 00
0 0 0 0 1 0

00 00 00

226



Participation Patterns-- Student Golkrnmpt

F.!!

Ar EiscRic P!oilo /Acie .N1:n.r,!c

P,F1F

15', kt. ruck does it' cost ynu to t*i'l

co the 1.ctivityldub?

r

Nt'4inq

2 t,

ec ,

P; '1;5

Si'f: or ',11:!!'..

to irrer-e

whlt v;ould

7 9

1 2

1 4

1 2

4 6

0 3

0 1

1 0

0- 0

02

2 5

1 1

O.

0 1

5 5:

2 1

1 0

00

0 0

00

0 0

0 0

00

0 0

00

0 0

0 0

0 1

0 0

00

0 1

0 0

00

0 11

00

0 0

0 0

00

0 0

00

! :14 u tr,mlya-;Thr.,9 0 3 1 0 0 3 2 1 0, 0 0 0 0 0 0 6

2 ..)thr
1 14 6 4 311 0 0 0 0 0 0 0 O 0

d

lack cf cc.riAn skills

laj of irlformAn or cie

1 2 0'0 30 00 00 00 0 1 00

directions
0 0 0 1 1 .0 0 0 0 0 0 0 0 0 0 0

5 irk of acmtzgce ty rher

act i vi ty/cl g$ih!rs

!Thy dl you :taya mealhEi cf cois c16?

1 3 0 1 0 0 0 0 0 '0 0 0 0 0 0 0

1 prsoul !,uccr.,ss

ctificatc!',

Hnes,e:..r

4 0

1 1

0 0

1 0

4 8

2 1

0 0

2 0

0 0

0 0

0 0

0 0

0 0

, 0 0

0 0

0 0

3 recormitiop pirinl!, otc, 2 4 0 2 2 1 0 1 0 0 0 0, 0 0 0 0

4, relationship: ulth others 7 10 0 4 0 4 1 0 0 0 0 0 0 1 0 0

22 /

rig 10 Gic.-i
.

N r

0 0 1 0 0 0 1 0 2

0 O. 0 0 0 0 0 0

00 0 1 00 00

0 0 0 0 .0 0 0- 0

00 00 00 00

N

1.

0 0 o o o, o o 0 3 x

0 0 0 1 0 0 1 0

00 00 00 1 0

0 0 0 0 0 0 00

0 0 0 0 0 0 0 0

0 0 1 0 0 0 0 0

0 0 O. 0 0 0 0 0

0 0 0 0 0 .0 0.

0 .0 - 0 1 0, 0 100
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ipatfonPatterns-.-Student Governraelit':

WhO-reArds you for your' achisism,:nts
in this club?

I self
).)7Ents

3 nthar v;:bers

4 .9..!..col 5 P onsOrs

teachers end administrators

' ?hat i's the o:t important c!ntribo;
t on t.1, 2 `'.1 this activity/ :lob?

1 eldel ship 0)11 i ty

2 :hysical strength

1;n:110..1ge c E expertise

4 creativity c,

5 "ideas ab6Lit rshat to do

Flare do you achieve the coals of
the activity/club?

tie

10 5 0 2 5 6 0 0 0 0 0 0 0 0 0 0 "0 0

2 3 0 4 4 r 1 o o o o 1 o o o o o o

1 6 1 1

,P
1 3 .0 0 0 0 0 0 0 0 0 0 0 0 ,

1 9 0 2 0 4 0 0 0 0 0 0 0 0 0 0 0 0

0 0. 0 0 1 0 ' 2 1 '0 0 0 0 0 1 0 6 0 0

6 4 0 0 1 5 0 0 0 0 0 0 0 0 0 0 0 0

1 1 1 2 1 0 1 0 0 0 0 0 ° 0 0 0 0 0 0

0 2 0 0 2 2 , 0 0 0 0 0 1 0 0 0 0 0 0

I 3 5 0 1 3 2 1 0 0 0 0 0 0 0 0 0 0 .0 0

4 10 0 4 1 1 0 0 0 . 0 0 0 I 0 0 0 0

i'ii Er-:1 . F.I!.: .

,Viai2:1 pier... !...;j1.;,,,ir, irllo dice. r,istnic F-Jr?io ,13lac.:... iliso.F.pi:i

__F :1___i :1 F li F 11 F !I 5 H. F 11 7 1.1 F

, 1 compete rre than YOU coop:rate 4 0 1 0 I . 1 1 0 O 0 0 0 0 0 0 0 0 i

2 coop.:-:ite mre than :,n ccrpete 914. o 1. 3 a o 0 0 o oo. oo oo oo,
-3 compete andcooperate,eqp-ily 1 8 0 5 3 5, 1 1 0 0 0 1 6.0 d o o''v

E.i..tt.ID
.

Allr,lo 21ack Iii::',I .
11 F 11 F :1 F

1 1

o

0 0

0 0

0 0

'0 0 I 0

0 0 0 0
0 0

0

0 1 0 0 1 0

0 0 0 0 "0 0
1 0. 0 0 0 0

0 0 0 0 0 0
0 0 0 0 0 0

14.
: 444.

F

7

I 0 0 0 0 0 3

o 0 o o o o
o o. o o 1 0
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Participattion,Patterns--Student Government

') e

.41

1.1,,is;tina

131Vti r0;kk YSIACI Anil% f(ldick "PL'oonic Hack Pk:N:1h:

F F .17 II; r 1.1 F F
,

113. !,;ho U,d'.;:the activity most of the tire?

1 all member-, together 2 5 0, 11, 3 '5 /1 0 0 0 0. 0 . : .0 1 0 0 0 '0 1 o b o .0 IL'

'' s;.c,fisor or semi dflni:.F.r.tn 4 3 1', 2 3 1 ': 2 1 0 0 '''0 0 0 0 0 ''.0 0 0 0 1' 0 0 0 0

7 13 0 2."2 1 0 0 ,.0 -0 F. 0 0 0 0 0 0 0 0 0 0' 0 0

, ,
1 2, 0 1

,

0 1 00 0 ? 0-0 00 0'0 00 ,f.I 0 00 1 ,0

actility

i4 cox' ttse of 112711)::'3

114., Joil Plny .Jo you belong to

nth sr than this one:?

1 nac

one

3 t1 o11

' 4 t.i.nte

foor or more.

ab

231,
1

4

aa

4 0 0 1 3 1 0 0 ,o, o 0 0 1 o 0 0 (4.,

3 9 03 .6 7 1. 1 00 0 0 00 00 01.0 004pk 1 o

. 4 6 4 0 2 13 0D 0 0, 0 0 00 00 00 1 1 ro 00,

2 l'1 1. 0 1 IO 0 0'0, 0 1 r0 0 '0 0 0'0 00 0.0 010

3 3' 0 0 0'0 1 0 0 0 .TO. 0 0 0 0 0 0 o o ootoo
A

4

232.



Appendix 1

,

Participation Patterns =- Athletics.
,W.I.

1111 '0111 Ell 1.13,

111.53.

Data

AMA Black. (isoaoic An9lo Black' Iiispanic n 10 01ack; hispanic An to Black' His anic.

LFMF M

101. Time spent' weekly 'in 'tilts, activity

1 2 hours or less weekly

2 '3-5 hours weekly

3 6-0 hours weekly,

4 9f hours weekly

11 F 11 F 11 F Ii F pI F 11 F .11 F II F II F

9 2 6 6 3 3 1 1 0 0 61 0 00 00 0 11

3 2 3 3 0 0 .0 0 d 0 0 1 0 0 0 0,

8 9 2 1 3 1 0000 0 0 00 0 0

42 32 911'184 00 3 0 00 2 0 0 1 0 0

'' .

24 20 9 9 10 4 1 1 2'.0 '.0 0 1 1 0 1 0 0

8 8 3 1. 7. 2 0, 0 1 '0 0 0 0 0 0 1 0., 0

8 3 3 0 3 0 0 0 0 0 0 0 ' 0 0 : 0 0 0 0'.

'6 2 4 2 2 ,0 0 0 0 0. 0 0 '0' 0 0 0 0

19 13 3 6 5 3 0 0 0 0 0 0. 1 0 0 0 .0' 0

16 20 2 5 .12 3 1 0 0 0' 0 0 0 0 0 1 0 0

1 1 1 4 1 2' 00 1 0 00 00 00 00

4 d 4 1 0 0 0 0 1 1 0 0 0 0 0 0 ,0 0

44 23 13 9 14 4 0 1 1 0 0 0 2 1 0 0 0 0

1 0 0 1 0 1 '0 0 0 0 0 0 .1 0 0 0 0 0

102. What would ,yowl do with your time if

You were not in this activity?

1 work at a job

2 be\with friends,

3 watch TV

4 help orbe with m y family 4

5 have hobbies or other interests ',

193., Why did you join this activity?

1' to have fun .

2 to learn something new

3 to 'make somkhing or provide

a servicd

4 to give an athletic:performance

5' to give an artistic performance

23J

4 2

1 0

30

3 2

5 0

1, 2

'.1 2

2 2

' 3 0

4 2

'4 0

2. 0\,

3 2

s 0 0

2'0 0"0

2 0 1 1,

1 0 00

2 0 0 1

Iv

1 .'.
3 0 1. 0 9..

1 0 0 0

1 0,. 0' 0

1 0 0 '0

1 0 1

0 0 0 1

1 0 00

2 0 0 0

4 0 1 1

.0 0 0 0

234



Participation Patterns--Athletics .(Continued)

104. HoW did you learn about joining?

Miss ing

De,

Plack !",nolo dark Hispanic iln212, Hack Eison'ic Pn)lo Black likoanic
.....1MM. I. M. WO. 0,1T.

II 11 F F 11 F r* -I'

1 school counselor , 6 0' 1 0 2 0 0 0 0 '0 0 0 1 0 0 0 0 0' 1 1 2 0 0 0

2 other member of the club 27 30 12 10 10 2 0 0 2, 0 0 0 0 0 0 0 0 0 5 1 4.0 0' 1

3 school neWspaper/newsleter 6 2 3 1 3 2 0 1 0 0 0 0 0 1 0 0' 0 0 3 1 d 0 o o

4 teachers and/or administrators 12 '6 3 3 4 5 0 0 1 0 0 0 0 0 0 0 0. 0 . 2 O. 0 '0 0 1

5 club publicity on campus 14 11. 1 6 8 1 1 0 0 0, 0 0 1 o 0 1 0 0 2 1 1 0 2 0

W
IN

1 5, What did you need most to become a ,

H

member?

1 interest only - =no skills needed 8,11 4 5 4 2 1 0 0 0 0 0 0 0 0 0 0 0 , 2 2 1 0 ,0 2

2, academic skills 1.. 0, 2 1 1 0 G 0 0 0 0 0 0 0 0 0 0 0 0 0 0, AY 4 '0

3 athletic skills 5 38 14 8 22 7 e 1 2 0 0 1 2 0 0 1 0 0 9 2 5 0 2 0'

4 , performance/,?rtistit skills 4 1 1 5 el 0 0 1 0 0 0 0 1 0 0 0 0 2 0 0 0 0 0

106. How do you act to meetings before or

after school?

1 1 would drivf own tar, .22

2 1 would take 5

3 11' 're. Live could,

e. .
14

4 1 co not need ,transportation. 21

5 .1 could not get there. 2

15 6 3 3 .1 1 0 0 . 0 , 0 0 1 1 0 0 ,0 0 1 0 1 0 2 0' ,'

4 3 3 3 1 00 2 0 0 1 , 00 040 00 00 1;0 0 0

15 7 4 9 4

15 5 8 12 4

1 0 2 0 0

0 0 O 0 o o co o o o o'o 3 1 4 0

0 1 1 0 0 0 1 0 0 0' 0 0 5 2 1 0

0 0 0 0 , 0 d oo 0 l 0 0 0 1 0 0

0 1

0,

0 0
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Particioati6n Patterns,-Athletics (Continued)

101. How Much does it cost you to belong

to the activity/club?

i nothing

2 $1 to $5

3 $6 to $10

4 $11 to $15

5 $16 or. over

108. If you wanted to increase your

participation, what would help you?

1 lack of money or transportation

other commitments (work,

Prz

etc.)

3 lack of certain kills ,

4 lack of information or clear

directions

5 lack of acceptance by other

activity/club members

109. Why do you stay a member In this club?

1 .,!..personal success _

2 trophies, letters, certificates,
badges, etc. °

c

3 recognition (peers, parents, etc.)

4 relationships with others .

Hissing

Ilil Fjtil 10, Data

Anvil° is74c Anulo Black Hispanic 'Anglo Nark Black 114penic

F II' 1 J Il r 1.1 F H. 1.I I j I ; F 14 F 11F

37 32 15 1 1 16 6
0

'0 1

6 3 0 2 3.0 1 0

1 1 1 0 3 2 0 0

2 3 1 2 1 0 0 0

19 11 4'4. 4 3 00

8 6 1 2 3 0 0 0

41 34 13 10 19 10 0 1

9 5 4 2 3 0 0 0

50 0 .1 1 1 0 0

2 2 1 3 1 0 0 ,0

729 23 -"°' 0 0-,

9, 3 5 6 4 3 0 1

9 5 3, 5 1 3 1 0

10 19 2 2 4 2 0 0

2 0 0 1 1 0 0 1

00 00 00 0'0

1 0 0 0 0 0 0

0 0 0 0 0 0 0

00 6 3 4'0 0 1

00 2 0 1 0 0 1

0: 00 0 0 '1 0 0 0

0 :0 0 2 0 1 0 . 0 0

00 00 11 o 0. 0 3 1 00 20

0

3

0

0

0

1,

0

0

2

0 0 1 0 0 0

0 0 0 2 1 0

0 0 0 0 0 0

0 0i:0 0 0

0 0 0 0 0 0

0 0 0 a' a.

0 0 0 0 0 0

0 0 0 1 0 0

0 0 0 1 0 0

1 0 0 2 0 0 0 1 1 11

0 0 0 5 3 1 0 1 0

0 o 0 2 0 4 0 0 1

0 00 2 0 1,0 .0'0°

0 0 0 2 1 1 0 0 0%

4.,""4:

0 0. .5 1. 1 4 2 1

0 0 O, 3 1 4 0 0 0

1 0 0 1;0 1 0 ,:0 0

0 0 0 5 2 1 0 0 1
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PartiCipation Patterns:Athletics (Continue0)

-*.-,_--

110, Who rewards you for your achievements

in this club? t

1 self

2 parents

3 other members

4 school sponsors

5 teachers and administrators

111: What is the most important contribution

you mae to Ahis activity/club?

1 leadership ability

2 physical strength

3 knowledge or expertise

creativity

5 ideas about what to do

112. How do you achieve the goals of tln:

activityhtlub?

1 compete more than,you cooperate

2 cooperate more than you compete

3 compete and cooperate equally

.

24U

23g

Missing

i8 F.11 EH \ 10 Data
... ...._ ....

,,

Aplo i1lack Hinartic Anglo Nadi Hispanic kto ..8111ci ilispanic Antilo Black iii3anic. '

11 I q r 1 1 1
..........__ _.. ; F ll I'..._ il 1

....._...
ii r 1! r ti I
_......_... _,.......

li, r M E
..._.... ....._

'1.1 I,

24166 6 2 14 1 1000 0 00 00 00 '2 2 10 01 12

9 1 1 2 2 1 0 0 0 0 0 0 0 0 0 0 0 0 , 2 0 2 0 1' 0

16 15 2 7 5 1 0, 0 0 0 0 0 1 0 0 0 0 0 3 2 0 0 0 '0

9 8 5 3 4 2 0 1 1 0 , 0 0 0 0 0' 1 0 0 5 0 3 0 6 1,

1 4 6 6 2 4 0 0 2 0 0 0 1 0 0 0 0 0 1 0 1 0 1 0.

03

, 14 10 86 4 2 00 1,0 00 X00 00 00 1 1 1 0 00

33 23 7 6 10 5 0 1 1 0 0 0 0 1 0 0 9 3 3 0 2' 2

1 8 4 3 10 2 0 0 1 0 0 0 0 0 0 . 0 0 3 0 1 0 0 0

0 0 2 2 1 0 0 0 0 0 0 0 O r 0 0 0 0 0 '0 0 0 0 0

6 6 UJ 2 1 1, 0 0 0 00 0 0 0 0 0 10 2 0 I, 0 0

4',2, 3 1 3 0 0 0 0 0 0 0 1 0 0 0 0 0 5 0 1 0 0 0 11

9 8 4 4 1 0 0 0 0 0 0 1 0 .0 6 0 0 2 2 3 0 0 0

I

,50 37 12 15 2 9, 1 1 2 0 1 0 0 0 1 0 1 0 / 2 2 0 2 2



Participation Patterns-.-Athleties linued)

A

11!
4r

I

I

1.11;:stian9''i.:ii Eil LD

nzio f:lacl: hisci, c Anglo BlacP, hispanic l',Iglo_ p'i'ck, hispanic Olack hispanic
4

----- 7-
1 F i.1 Fri.1 I,

,

113, Who leads the aVvity most of the time?

1 al 1 memberl together 11 11 6

2 sponsor or school administrator 16 16 6

3' activity leaders ,
32 22 7

4 committee of members
a

4 0 0

114. Now many activities do you belong to

other than this one?

1 none 1025 7'

2 one 16 11 8

3 two 7 9 6

4 three 1 3 0

5 four or more 2 1 0

24

I
7 11 6'

6 3 1

6 1.3 3

1 0 1

8 12 3

4 13' 3

2 1 3

1 1 2

5 0 0

liCririir i1._ 1 [1 1 .11 Ft 411 F iii 11, 1

0 0 0 0 0 0 0 0' 0 0 0 0 6 3 2 0 0
,

0

0 1 1 0 '0 1 0 1 0 0 00 3 0 0
t

0 1 2

1 0 2 0 0 0 2 0 0 1 0 0 5 1 5 0 1 0

0 0 0 0 0 0 0 '0 0 0 0 0 0 0 0 0 0 0

1 1 1 0 00 1 0 00 00 3 2 20 0 1

0 0 1 0 0 1 1 0 0 1 0 0 1 1' 3 04 1 0

0 0 1 0 0 0 0 00 0 0 0 '0 1 0 0 0 1

00 00 00
V

00 00 00 20 10 1 0

0 0 0 0 0 0 0'1..0 0 0 0 2 0 1 Q 1 0..

t'

f

5'
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Appendix

ParticinAtion Patterns..1111tny

?:1, Tire !pent ^ kl i this arii,Hty

1 2 hours cr'le.st weXy

2- d3-5 hours

6-0 hours weel,i,;,,

S

.0

w
. Ilii5it?

E'1,1

k.

, 'El t I.0 1,.'...if

"pit ?olo liiic.k iiisp,g,ii: %rlo ili;r..,P, iiispnir ..f.:411 fliall', Eispoic

; r r 71 r r r "

1 0 00 00 00 00 0 1 ,, 0 0 0 0. 0' 1 0 0,0 '0 0

,0100 01 00 00.0( 00 00 11 00

2 0 0 1 0 0 00 00 0,0, 00 0 0 00 1 0 0 0 00

2 2 0 0 O1 ob 00 oo 00 00 oo 00
,

00

1.:12. P,hlt v,7,1(1 yoft ti.o with your t L: if, ,..

you were not in this utivivi
i t 5..

1 ,(70 t a )ob 1 1 0 1 0 0 , .04_0 0 ' 1 1 . 0 0 0 00 O , 0 .'3 0 0, 6 ,0 o

2 !'e '. with friN,.. 2 0 0 0, 0 0 . 0 0 9 0 0 p ,
0.1p- 0 .0 o o 1 o 0 . 0 . 0 0 :

,

'3 riat,:h 11' 00 00 0 1 00 0'0 00 00,0.0 0.0 00 0'0,0 o

help er 1;2 '.,.K Ty f;.:,;i1v 0 0 0 0 0;1 0 0 0 0 '0 0 .0 0 0,'0 p a --0 o o 0. "0 o

5 h3,,,,,,:!01.)ir. or other irtc.cit.r.,. .02 0.0 o .1 o,o'o o 0 1 PO 0000 0 1 ,,00 0 6

1;12, tic:, did you in.in anti7ity,;

have fun

to learn stidething new

to riake 5o0Org

a service

4 to give an at,hie:ic rfferunc

5 to give an artistic performance

243

t

00 00 00 00 00 00 o 0r0. `10 o,4 o a

4 3' 0 1 . 0 2 0 0 0 0 0 1 0 0, 0.0 00 1 0 idt,,ra'o

1 0 0 0 0 '0 0 0 0 0 0 0 0 0 0 ;0 0 0 ' 2 1 0 0 0 0

00 00 0.0 00 00 ,0 0.
4

,0' 0 .0,,Pr. 00 0,0' 0 0 '0 il

00 00 o'o o b'

1

o 0 o o ,.. 0 o 011 00 00 0 i'g
), 244
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"fir

Particination Patterns-,-Milyaty (tontinued)

IN. 11,..-31 did ypu learn a'ocut joining?
oi

1r school' counselor ; g, ' 0 1 0.9 0 1 : 0 0 0 0 1 0 0' ±0 0 00. 1.1 o o 0.0

kr

2 ot her mster bf the civi r 4 2 0 6' o 1 o o o 0 0 a 0 o `o p o .0 30 00 oo

,. 3, school netisrapediirilct",,f:; 0 0 0 0 0 0. 0 0 00 0 0 00 0 0: 0 0 0 0 0' 0! 0 0

I.. .
"... I 4' t cr.:hers' anliar aJmic is tre.; 5 1 ..0 0 0 0' 0 0 0 0".,0 0 0 0 0 .0 0 0.0 0 0 0 0 0 0

5 club publicity on cairr'2: , (,) Ito 0.1.,00 oo oo*oo, ou oo 00 o 0 o o O o

105. "I'lhat did gnu need nio..it to 12,',,r,rile a
1

., 6$

ii,,:tie(.? ,,' I e

1 ivrestonly.7n,:1',ills r.,,,,:dd 3 2 0 1 0 ,,o 0 a o 0 1 . o o 0,0 '0 0 3 0 0 0 0'0 I.

2 eadEir.iC slA .' .., 0 0 'o o o o
00 00 o o..0 0 .0'2 o 0 0'0,

o 0,,, 0 a 00 00 00 0 o to..0

a Of 0 0 0 0 0 0, . 0 D " 0 0 0 0

Anglo
1.

i! F I; t.

10 .

Anil% Iiisr,luic kale ill°. Clack '1:11cinIc
s

11 r r it .1; #1: ;l F F !I F

.

1

; 3 athiettc.

!!A do,ynti eet to meetings beOrc, .."

I .! oulddrive olt.own

1-2 1 tal* a

A frieneo? relatiVe .could

drive

4 1 do.not need tilnlo.rtatim

5 1 cOill4 not g,?t.tile.r.!.

01 0 01.1 o zo

2. 0 0' 0.'0 00 00

1 0 0 1 0 0 0 0 00 0 045, 0 0 0 0 0 0 '1 0 '0 0' 0 0)

01 01P',.00 00 00 DI :00 (:6 00 d0 o0 op,

00 ,00 00 00 00 60.00
0',0 .0 ro'0' 04:0:0' 0'.0 3 1 0' 0 '0 46

,0,000 0.0 0100000 A00000

1 1 00`11
2 ,1 0'0. 0' 0

1 40.0 o 00

0 ,1



r.

Participation rtt erns,-Allitary (Continued)

.107. .11:Jch. does. it,cor..'you to b216!,1

to the activity/club? .

1 notning

2 $1tu

3 to '.7!

;',1 to S15

5 S iL cr, over

....A . 411k Pk i...... .
'4. 7, OW

Hissini
ii. 1. EH ID . , Ata

.

II, 211 514 cl; T.:El fo,,ilift ,c.1.1 I; wit .;:iolt, P.laci: 1111,nic.:i s..,...'.)*.o,:n. ,triar.lt IlisNrA

!I ,.; I' i ll -;:',1 r- :4 F li f " V., Li 11 1.1 i:
....

I

'.4 2 0 1 0. 2, 0 ck 0 0 0 0 r 0 0 0' 2 1 00 0 0

1 1 0 0 0 0' 0 0,,0 0 0 0 0" 0 0 0 0 0 -0, 0 .0 0

00 00 00 00.00.00 ao 00 .00 00

. oa oo 00 00 oo 00 0.0 00 00 o 0 0 00

0 0 0 0 0 0 00 00 .0'0100,00 00- 1000 00

-

.

N
II you wanted to increase your . 03

participation, ...that lioul,,i help yru? i
Pi

I '

1

I lact.,of n;oney:or transportan. , 1 0 a0 0 0 0 0 6 .a 0 0 0 0 0 0 ..0 0 0 0 0 0 .0 6.. c 2
,

otle corritoiints (mrk, 2 i 0 0 0 1' 0 0 ,0 0, 0 1 0' 0 0 D 0 0 'c, 4 0 0 a oo,.
folly responsibilities, r':..;) ''r

3 'ar...1', of certlin s!,..i I Is 1 o 0 9 0 1 1 0 0 0 0 0 0 0 0 0 0 '0 0' 0 0 0 0 0 l'
. , ....

,lack 'of irioneotion Di. tier

directions 6'o 0 o, fo o 0 .0 o' 0 o: 0 o 0 0'..0 0 0 i vo o. 0
A ,, 46

5 lad; of acceptince ty other

acti vi ty/club.r.r..:ebers

24r

IL 1

you Staya,pielhev of .this.cle

1 prsonal .success

2 trcollies, letters, certifitilt,.:.,
bp.Ines. etc.

3 recognition (Peers , parents, )

.4' relationships wi tb 'others

0 0' 0 1 '0 0 0 0 0,0 0.0 0 0 0 0 0 0 0 0 0 o ,q.

3 1 0' 0 0 1 00 00 0 1 00 0,0 0'0'

11100 0 0 04:1.0 \ 0 0 0 0 011 0

04.0 0'1 o o o''o 00 oa 00 .00:

00`00 :01 00 00 10 0,0..004.0
dt.

2 1 0 0 0!Q
,

1;0 0,0 0 0

1r0 0 0 0 0

00 '00 ,00

i
Mr 1

I
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Participation Patterns Military (.6'ntinued)

111, tub raiards you-ioelecr ackie,icmts

iithis club?

I self

pirtit;

2 etlin rgbers

S7";11:Orfk

5 ,Nchers and

,

ru
1.11 r.tta

!r.flic Al!`jack litinartir in 21ar'e 'llisoanie kilo Black ilisetnic.

ii F F ii. F ii 1.1 F 11 F r r.

Y.

a 17 n
.0 0 0 01. 00 00 0 0. 0 0 0 0 00 o, 0 ao oo

1 ,1 0 0 o o o 0 0, Q 0 0' 0'0 0 0 0 0 0 0 0 0 0 0

20 0 0 0,0 0 0 0 0 0.1. 00 00 00 01 00 0.0

0001 oo 0000,00 0000 o.d 0000 oo
1 1 o o 1 o o o o o 0 0 4 0 7 0 0 0 0

r,
..:1, 5ii is the most .irortnnt cr.,n'aii.

CO
pg

lion yo'; rake to this (Irtkit.,;::1,1;,: t

1

i leadership ability 4 3 0 0 0 2 0 -0 0 0 0 0 0 0 0 0 0 0 1 1 0 q , 0 0

2 . physical strength . 00 0 1 00 0 0' 0 0 00 00 00 00 1 0 00 00

3 kno.11rdge or expertise 1 0 0 0 0 0 0 0, 0 0 0 0 0 0 0 0 0 0' 2 0 0 0 0 0

4' creativity 0 0 . 0 0 0 0 ' 0 G. 0 0 0 0 0 0 0 0 0 0".' ,0 0 0 O. 0 .0

5 Wen ;hog what tn do 0 0 0 0 0 0 0 0 0 0 .0 0 0 0 0 0 00 ,0 0 0 0 0 0

1.2; gow do yen achieve the goals Of

tho actOitviclub?

1 cowtelare than'you ccoperzlte

2 enopeeatc core than Ou crpete

nate and coverate equally

249 I

00 00 oo o'000 oo 00 00.00,, 00 0.0' 00

1'0 00 0A 00 00 00 00 00 0,0 00 00 p0

4 3 ,0 14 0 2 0 0 0 0' 0 1 0 0 0 0 0 0 '4 1 0 0 0 .0

v

1.
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Participation Patterns--IIilitary (Contiqued)

-
s ,

4i2,:!dz;

!'t F r

.,t

F

A

LD

An 111 ifispanic i.11,510 Slack

'F F i lr' !I. F1... ...mon 41116.

a.

113. '..:.1 lads the activity mr,t f.:i t'll! tiO

. V all rialbers tocqhcr
,,

1

0 00 1 00 0 2 0 0 0 1 0 ..0 0 0 0 0 0 0

Z sensor or sch61 .41'.n',..it.att 0 0 0 0 0 0 ' ,0 0 0 0 0 0 0 0 0 0 : .0 0 . 1.0

).. ,ectivity le:yiei.s
.

4 2 0 0 0 0 0 0 ,0 0. 0 0 0 0 0 O 0 0 ' 3 1

i c7):nitte?.',o:' Evbers

lk, ;',',.i.i ;isr.y ;:ctiiitiu.s th; Yoq 1:::lnq to

:ii!!:.:' !hail thi5 one:
,

1 O. 0 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 0

1 rcn2 1 0 0. 0 0 0 0 0 0 0 0 1 0 0 . 0 0 0:0 0 1

one
. 3 2 0 1! 0 2 00 0.0 00 00 0 0,00 20

3 tiro 1 1 00 00 00 00 00 00 00 0 0 20

4 thre? 0 0 0 0 0 0 0 "0 0 0 0 0 0 0 0'.0 0 0 0 0

5 Cows or i;lorP 00,0.0 00 00 00 00 00 00 0' 0 0 0

:251, fo

i
=wow*

01 0 0

0. 0 0 0

0 0 0 0

0 0 0 0

cocoI
0 0 0 0 . 1. 4

00 00
0'0 00

0 9 o. 0

0 0 0'0 ir

'0


